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Introduction to the Curriculum Unit 
 

This Curriculum Unit includes 34 lesson plans to accompany the Ansel Adams Inaugural Exhibition: 
California at the Carnegie Arts Center in Turlock, California. 
 
The purpose of this curriculum unit is to provide 4th Grade teachers and students with interesting and 
informative lesson plans, so students can learn more about Ansel Adams and the subjects he chose to 
photograph during his remarkable career.  He was concerned about many important topics during his 
lifetime that are still relevant today.  
 
This unit is divided into eight sections to complement the Ansel Adams Inaugural Exhibition: 
California. The sections include: California, Yosemite, WWII Japanese-American Internment, Water, 
Farming, Conservation, Geology, and Memorabilia.  
 
The teacher may decide to teach one or more lesson plans from each section. It is recommended that the 
teacher read through the curriculum unit and make a decision about which lesson plans seem to best 
match instructional goals.  
 
Ansel Adams photographed many locations in California and across the United States. This exhibition 
focuses on his photographs in locations throughout California, particularly the Central Valley. Some of the 
photographs will be familiar to the observer, but others are featured in this public exhibition for the first 
time.  
 
By sharing these dramatic and fascinating photos, the family of Ansel Adams hopes to stimulate interest 
in teaching and learning about the arts.  
 
The History-Social Science Standards for the 4th Grade focus on California History, so the lesson plans are 
most relevant for the 4th Grade. However, teachers are welcome to implement these lesson plans in other 
grade levels. The lesson plans were designed to provide all of the necessary information and materials to 
minimize teacher preparation time. 
 
In addition to appropriate, interactive, and hands-on lessons, this curriculum unit includes many 
excellent resources for teachers and students. There are activity sheets, graphic organizers, charts, 
powerpoints, recommended books and web sites for each section of the unit.  
 
The lesson plans have been designed for the 4th grade History-Social Science Standards, the Visual & 
Performing Arts Standards, and the English Language Development Standards. Some of the lesson plans 
include additional subject areas.  
 
The photographs by Ansel Adams that are included in the exhibition and the lesson plans are in 
the Carnegie Arts Center, Turlock web site. 
 
An interesting and informative biography for Ansel Adams is located at 
http://www.anseladams.com/anseladams_biography_s/51.htm 
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The lesson plans were written by students in the Multiple Subjects Credential Program in the Department 
of Teacher Education at California State University, Stanislaus. 

 
 

The credential students include: 
 

Destiny Anderson 
Karina Andrade 

Amita Bassi 
Deborah Cardoza 

Samantha Cardoza 
Joni Charles 

Nicholas Froehlich 
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Molly Guzzi 
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Sandra Lopez 
Jennifer Lower 

Susana Magana-Curiel 
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Sahirah Miller 

Aenoy Miranda 
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Autumn Reed 

Muang Saetern 
Elaine Smith 

Lauren Stastny 
Travis Tyler 
Ana Vargas 

Melissa Vasquez 
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Introduction to California  
 

California is a very unique place. Why you might be asking? Is it because of the miles of beautiful 

California beaches? Or a plethora of delicious agricultural commodities? Abundant natural resources? A 

variety of climates to enjoy numerous outdoor sports? All of these things do make California a very special 

place. 

 However, in this curriculum unit we recognize that California is a unique place for many reasons. 

First, there are major landmarks that are as famous as the Great Wall of China and the Egyptian Pyramids. 

Yes, I am referring to the 21 California Missions that have been standing for more than 120 years. I'm also 

talking about the Golden Gate Bridge, the longest suspension bridge in the world for many years. Second, 

California has a diverse terrain from the grass plains to the mountains, from the deserts to the ocean. 

California offers beautiful landscapes throughout the state. Third, the population of California reflects the 

cultures and countries of the world.  It might be what makes California the most unique place in the world. 

You can find a Chinese restaurant on the same corner as an Italian bistro. You can hear multiple languages 

at the grocery store, parks, and schools. We can learn much from our friends and neighbors.  

We can also learn about California from the life and photographs of Ansel Adams.  He was a 

photographer, an artist, a historian, an observer, and an environmentalist. Ansel Adams tried to capture the 

essence of California and he made history while doing so. For example, Adams photographed Ina Coolbrith 

and Robinson Jeffers, two influential American poets. He not only photographed influential people, but 

significant locations such as Mt. Lyell, Mt. McClure, Yosemite, and many others. While viewing the 

photographs taken by Ansel Adams, we were impressed and delighted by his ability to evoke emotion and to 

encourage us to think about issues beyond the photograph. He reminded us of the importance of nature and 

how much we need to protect the strong, but fragile environment. He was a remarkable photographer and 

we hope you and your students will enjoy his contributions to photography, art, history, and social 

commentary as much as we do. The lesson plans in the section reflect California history and feature the 

unique photographs of Ansel Adams.  

The photographs of Ansel Adams can inform and inspire students to learn more about the unique and 

diverse history and culture of California while meeting many of the state standards. Suggestions for 

accommodating English Learners and students with Special Needs are included with each lesson plan. 
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Lesson Plan #1 for California 
 

Molly Guzzi 
 
 

 Subject Area:       History-Social Science     
Grade Level:     4th 
ELD Level:           _Beginning    _X     Early Intermediate    _ Intermediate    
                   _ Early Advanced     _Advanced 
 
Subject Area Standards 
 
History-Social Science Standards 
 
4.2  Describe the social, political, cultural, and economic life and interactions among people of 
California from the pre-Columbian societies to the Spanish mission and Mexican rancho periods. 
 
5.  Describe the daily lives of the people, native and nonnative, who occupied the presidios, missions, 
ranchos, and pueblos.  
ELD Standards 
 
Writing:   Strategies and Applications. Write an increasing number of words and simple sentences 
appropriate for language arts and other content areas (e.g., math, science, history-social science). 
(page 71) 
Listening & Speaking:  Comprehension. Ask and answer questions by using phrases or simple sentences.  
(page 18) 
 
Objectives 
 
The students will be able to explain the purpose and function of the mission and why they were 
established. The students will be able to see key features of the California missions from photographs 
by Ansel Adams. The students will create mission books. 
 
Materials 
 
PowerPoint with photographs of 21 California missions (online, see Resources) 
Ansel Adams photographs (included) 
web resources: see the Resources section.  
different colors of paper 
markers 
stapler 
Template: see the Resources section for the template 
Key Vocabulary Words 
 
Missions, indigenous people, hunter gathers, society, civilized, agriculture, colonization, religion 
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SDAIE Strategies 
 
Visuals (photographs), predictions, brainstorming 
 
Accommodations for Special Needs 
 
Speech:  Use visuals including books and photos. Choral reading. 
 
Anticipatory Set  (Contextualization/Introductory Experience) 
 
Turn off the lights. Show the PowerPoint with photographs of 21 California missions (including Ansel 
Adams). Ask students if they have ever seen buildings like these. Do they have a special or particular 
name?  Then, the class will brainstorm about the purpose of the buildings. Were they homes, schools, 
places of worship?  
Instructional Input  (Modeling/Bridging/Schema Building/Metacognitive Development) 
 
Using a white board/overhead/elmo, the students will write what the teacher writes. Fill in the FIRST 
layered book. Title the book, California Missions.  
 
Label each flap as follows; Who, What, Where, When, Why Write (both teacher and students): 
 
Who founded the missions? 
 
King Charles III of Spain wanted to establish settlements in Alta California to keep control of 
the land. 
 
What are the key features of the California missions? 
 

• bell towers                             
• garden 
• arched doorways 
• patio 
• fountain 
• tilted roofs 
• bare walls 
• church 
• bedrooms 
• kitchen 
• guard house 
• store room 
• cemetery 

 
Where are the California missions located? 
 
The California Missions were built up and down the coast of California. Towns were 
established near the missions. The missions also made trade easier between ships and people 
coming to the area. Each mission was placed a day’s walk from the next mission.    
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When were the California Missions built?  
 
The first California mission was established in 1769, and the last one in 1835. The mission era 
ended because the Mexican government had just kicked the Spaniards out of New Spain 
(Mexico). Also, the maintenance of the missions was too expensive.  
 
Why are the California Missions important to California?  
 
The California Missions are important to our lives today, because they shaped the development of 
cities, transportation routes, and they laid the foundation for how the residents of California live, work, 
and travel. We are no longer hunter and gathers, but an advanced civilization. We have the mission 
system to thank for that. Now we use agriculture and different technologies in order to stay in one 
area and enjoy a comfortable lifestyle.  
Procedure 
 
First:  Tell the students that they will have an opportunity to assemble the first layered book.  Then, the 
teacher models how to create the mission book. Fill in the FIRST layered book Title it:  California 
Missions. Model how to make it (fill in together with students.) Who, What, Where, When, Why flaps.  
 
Second:  Introduce a collection of California Mission resources (books, print outs)  
 
Third:  The teacher will review all of the 21 missions with the students. 
The students will select a California Mission for their next mission book. 
 
Fourth:  The students will assemble the second layered book using the information they collected in 
step 3. On the front cover the students will label the mission that they selected.  
 
Fifth: Have each student label the flaps as follows:  Who, What, Where, When, Why. 
 
Guided Practice 
 
Tell each student to research her/his mission. The students will then fill in the who, what, where, when, 
and why of their Mission. In the second layered book, (just as it was modeled when the class did it as a 
whole) students will answer the questions as they pertain to their particular mission.  
 
WHO started the mission of that they chose?   
WHAT are the important elements of their mission?  
WHERE is their mission located?  
WHEN was their mission built?  
WHY is their mission important to the California Missions? 
 
When the students have completed their books, they can staple the two books back to back. 
Closure 
 
Have student share the information that they learned about their California Mission. What was the 
most interesting thing that they learned about their mission? (Keep track of their responses for a 
follow-up activity) 
 



8 
 

Assessment/Evaluation 
 
Show pictures of different missions to see if the students recognize their missions.   
Independent Practice or Follow-up Activity 
 
Orally state some of the students’ facts (from when they shared during the closure part of the lesson) to 
see if the students can match the mission to the statement.   
Resources 
 
http://missions.bgmm.com/ interactive mission site 
http://www.cuca.k12.ca.us/lessons/missions/history/generalhistory.html#community – 
informational site background information 
http://library.thinkquest.org/J001749/ - background information this site is made by fourth graders. 
http://en.wikipedia.org/wiki/Architecture_of_the_California_missions - Architectural information  
http://files.homeschoolshare.com/docs54478/minit%20book%20templates/layer5.pdf - template for 
layered book 
 
 
 

Mission Book Example 
 
 
 
 
 
 
 
 

http://missions.bgmm.com/
http://www.cuca.k12.ca.us/lessons/missions/history/generalhistory.html#community
http://library.thinkquest.org/J001749/
http://en.wikipedia.org/wiki/Architecture_of_the_California_missions
http://files.homeschoolshare.com/docs54478/minit%20book%20templates/layer5.pdf
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Lesson Plan #2 for California 
 

Lauren Stastny 
 
 

 Subject Area:      History-Social Science and Visual & Performing Arts 
Grade Level:        4th 
ELD Level:            _Beginning   _Early Intermediate    X Intermediate   
                                 _ Early Advanced    _Advanced 
 
 
Subject Area Standards 
 
History-Social Science 4.4.9  Analyze the impact of twentieth-century Californians on the nation’s 
artistic and cultural development, including the rise of the entertainment industry (e.g., Louis B. Meyer, 
Walt Disney, John Steinbeck, Ansel Adams, Dorothea Lange, John Wayne). 
 
Visual & Performing Arts 1.1.2  Describe how negative shapes/forms and positive 
shapes/forms are used in a chosen work of art. 
 
Visual & Performing Arts 1.1.5  Describe and analyze the elements of art (e.g., color, 
shape/form, line, texture, space, value), emphasizing form, as they are used in works of art and 
found in the environment. 
ELD Standards 
 
Listening and Speaking: Listen attentively to stories and information and identify important details 
and concepts by using both verbal and nonverbal responses. (page 19)  
Reading: Pronounce most English phonemes correctly while reading aloud. (page 30) 
Writing: Produce independent writing that may include some inconsistent use of capitalization, 
periods, and correct spelling. (page 82) 
Objectives 
 
The students will understand the elements of art and the influence of Ansel Adams.  They will 
demonstrate their understanding by drawing a picture that includes the elements of art. 
Materials 
 
Ansel Adams photographs  
Ansel Adams biography  
paper and writing utensils for students 
markers 
crayons 
colored pencils 
Key Vocabulary Words 
 
Lines, color, shape, negative/positive, shapes, texture, tone, emotion, feeling, photography, artist. 
SDAIE Strategies 
 
Visuals (photographs), comprehension checks, idea starts, quick write 



11 
 

Accommodations for Special Needs 
 
Intellectual disabilities:  
Make instructions clear and concise, including breaking down complex instructions into several small 
tasks. 
Be patient, the teacher must understand that they will take longer to learn the concepts and they will 
require more examples than other students. 
Do not have low expectations for students, they will need to acquire the skills to become employed and 
be contributing members of our society. 
Provide warmth and acceptance.  Promote a sense of security through a smile or words of praise. 
Anticipatory Set  (Contextualization/Introductory Experience) 
 
Display or pass around two photos by Ansel Adams (Ina Coolbrith and Robinson Jeffers) and tell the 
students to select one to write about.  They will do a “quick write” on how they feel about the 
photograph. The teacher will ask for five volunteers to explain how the photograph made them feel.  
The students will take turns reading a short biography about Ansel Adams (either as a class, small 
groups or partners) and have a short class discussion about what they learned.    
 
An Ansel Adams biography can be found at: http://en.wikipedia.org/wiki/Ansel_Adams  
______________________________________________________________________________________________________________ 
Instructional Input  
(Modeling/Bridging/Schema Building/Metacognitive Development) 
 
The teacher will explain to the students how art influences emotion.  Dark colors may convey warm 
feelings and cool colors may create calm feelings.  Discuss and model the elements of art (lines, 
positive/negative, composition, texture, depth, shape, tone, light, space, etc.) 
Procedure 
 
Display or pass around the two photographs taken by Ansel Adams.  Pass out pencils and paper and 
tell the students to title the page “Quick Write.”  Instruct the students to select one photograph they 
want to write about. Then, they will write a paragraph (4-5 sentences) about what they think is going 
on in the photographs or how they feel about the photograph.  The teacher will share how one of the 
photographs makes him/her feel or what he/she thinks is going on in the photograph.  After the 
teacher has shared her/his photograph, choose (by volunteering) five students to share their quick 
write.   
 
Once the students have completed sharing the photographs, pass out two pieces of white paper to each 
student, along with crayons, colored pencils and/or markers.  Use the whiteboard/chalkboard as your 
“paper.”  Model how to draw basic shapes and instruct the students to draw along with you on their 
own paper.  For example, a circle, square, rectangle, octagon, triangle, or diamond.  When they have 
completed their drawing on their own paper have them give you a thumbs up to show that they have 
completed this part of the activity. 
 
The teacher will model drawing lines and instruct the students to draw along on their own paper. For 
example, vertical lines, horizontal lines, zig-zag lines, diagonal lines, parallel lines, or curved lines. 
When they have completed drawing it on their own paper, then the students will give you a thumbs up 
if they have completed the drawings. 
 
The teacher will model drawing tone and instruct the students to draw along on their own paper. 

http://en.wikipedia.org/wiki/Ansel_Adams
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Draw 10 circles and color in each circle darker.  The first circle will remain white and the last circle 
will be black. When the students have completed their drawing on their own paper, tell them to give 
you a thumbs up.  
 
The teacher will model drawing texture and instruct the students to draw along on their own paper.  
For example, rough texture would be jagged edges and smooth texture would be soft lines. When they 
are done drawing it on their own paper tell them to give you a thumbs up. 
 
The teacher will do comprehension checks frequently to make sure all students understand what they 
need to do.  
 
Now that the students have an understanding of the elements of art, tell them to use their other piece 
of white paper to draw a picture of something they like.  Tell them to include the elements of art they 
just learned about.   
 
Check for progress so you know how much time to give them for the drawing.   
 
After the students have completed their drawing (or if they did not finish) they can take it home to 
finish it.   
 
Guided Practice 
 
The students will follow the teacher in drawing basic elements of art and they will independently draw 
a picture of something that means a lot to them and share it with the class. 
Closure 
 
The teacher will draw a picture using the elements of art and share his/her picture.  The students will 
then share their pictures with the class. 
Assessment/Evaluation 
 
The students will draw their own picture using the elements of art they learned about in this lesson.   
Independent Practice or Follow-up Activity 
 
Student will each share their picture with the class the next day and identify the elements of art that 
they included in their drawing.   
Resources 
 
Photographs by Ansel Adams  
Ansel Adams biography: http://en.wikipedia.org/wiki/Ansel_Adams 
 
Information on the elements of art: http://www.slideshare.net/kpikuet/elements-and-principles-of-
art-presentation 
 
Ansel Adams Gallery: http://www.anseladams.com/ 
 
Resource book:  Ansel Adams: The Camera. Ansel Adams Photography Series 1, by Ansel Adams and 
Robert Baker. (1995). 224 pages. ISBN13: 9780821221846. 
 

http://en.wikipedia.org/wiki/Ansel_Adams
http://www.slideshare.net/kpikuet/elements-and-principles-of-art-presentation
http://www.slideshare.net/kpikuet/elements-and-principles-of-art-presentation
http://www.anseladams.com/
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Lesson Plan #3 for California 
 

Molly Guzzi 
 

Subject Area:     Visual & Performing Arts    
Grade Level:     4th 
ELD Level:        __Beginning   _X_ Early Intermediate   __ Intermediate    
                __ Early Advanced     __Advanced 
 
Subject Area Standards  
 
3.0 Historical and Cultural Context 
 
3.2 Diversity of the Visual Arts Identify. Discuss the content of works of art in the past and present, 
focusing on the different cultures that have contributed to California's history and art heritage. 
 
5.3 Construct diagrams, maps, graphs, timelines, and illustrations to communicate ideas or tell 
a story about a historical event. 
ELD Standards 
 
Writing:   Strategies and Applications  (page 71) 
Listening & Speaking: Comprehension (page 18) 
 
Objectives 
 
The students will be able to explain the purpose and function of the Golden Gate Bridge and be able to 
explain the timeline in which it was built.  
 
Materials 
 
Ansel Adams photographs: Drawing of the Golden Gate by Ansel Adams, 1914 
and the Golden Gate Before the Bridge, 1932 
paper – big paper 
pencils 
markers  
colored pencils  
crayons  
Key Vocabulary Words 
 
bridge, San Francisco, travel, architecture, transportation, change 
SDAIE Strategies 
  
Visuals (photographs), Time Line, brainstorming, think-pair-share. 
Accommodations for Special Needs 
 
Learning Disability: Speak slower to assure the leaning disabled student can process the information  
Anticipatory Set  (Contextualization/Introductory Experience) 
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Show a 1:30 minute Golden Gate Bridge video on you 
tube. http://www.youtube.com/watch?v=jWnGsBvFQSI__ 
_________________________________________________________________________________________________________ 
Instructional Input  (Modeling/Bridging/Schema Building/Metacognitive Development) 
 
Show student the photographs. Discuss how the landscape has changed over time. 
Brainstorm why the bridge was build, and why it’s important to this area. The facts should relate to 
the comprehension check. For example: 
 
Where the bridge is located? San Francisco Bay 
Who built the Golden Gate Bridge?  10 contractors (companies) 
How many towers does the Golden Gate bridge have? 2 
What color is the Bridge? International Orange 
What year was the Golden Gate bridge finished? 1937 
How many years did it take to build the Golden Gate Bridge? 4 years 
 
For more facts about the Golden Gate Bridge visit:  
http://www.goldengatebridge.org/research/facts.php  
  
Procedure 
 
Model for students with your own piece of poster paper.  
Title poster board:  Quick Draw, Time Line of the San Francisco Bridge 
Draw two parallel lines, and three points.  
The first dash should be labeled “before 1937”.  
The second dash should be labeled “1933-1937. 
The last dash should be labeled “after 1937.”  
Write a fact for each time period. 
For each dash tell the students they will draw their best interpretation of the landscape during that 
specific period of time. 
Guided Practice 
 
For each dash, tell the students to draw their best interpretation of the landscape during that specific 
period of time. 
The teacher will tell the students look through resources (books, web pages, etc.). Then, the students 
will write 3 or more facts at the bottom of the timeline.  
Closure 
 
The students will share their illustrations and the fun fact with the class.  
Assessment/Evaluation 
 
Comprehensions check work sheet. It is located below the Resources section. 
Independent Practice or Follow-up Activity  
 
Ask students to recall a fact (not the one they chose), but one that came from a peer in the class. The 
students will write it on a piece of paper or tell the class orally.   
Resources 
 

http://www.youtube.com/watch?v=jWnGsBvFQSI__
http://www.goldengatebridge.org/research/facts.php
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http://www.youtube.com/watch?v=jWnGsBvFQSI__: video for anticipatory set  
 
http://www.goldengatebridge.org/research/facts.php#GGBOpened : facts about the Golden Gate 
Bridge. 
 
http://www.life.com/gallery/27132/image/3225178#index/4: visuals for students to gain perception 
on the past present and future of the bridge. 
Book:  San Francisco, Then and Now (2002), by Bill Yenne. Thunder Bay Press. 144 pages. ISBN 
1571451560. 
 
 

The Golden Gate Bridge: How Much do You Know? 
 

1. How long did it take to build the Golden Gate Bridge? 

a. 10 year 
b. 20 years 
c. 4 years 
d. 100 years 
 

2. What color is the Golden Gate Bridge? 

a. red 
b. sea blue 
c. international orange  
d. dark Brown  

 
3. What year was the Golden Gate Bridge completed? 

a. May 27, 1937  
b. August 13,2001  
c. March 3, 1988   
d. January 5, 1950 

 
4. The Golden Gate Bridge is painted very year. 

True      
False 

 
5. How long is the Golden Gate Bridge? 
  
 a. 4,200 feet 
 b. 10,000 feet 
 c. 3 feet 
 d. 50 feet 
 
6. How many towers does the bridge have? 7. The Golden Gate Bridge is located on: 

a. 4       a. Hudson Bay 
b. 10       b.  San Francisco Bay 
c. 1       c.  English Channel 
d. 2       d.  Bay of Biscay 

http://www.youtube.com/watch?v=jWnGsBvFQSI__
http://www.goldengatebridge.org/research/facts.php#GGBOpened
http://www.life.com/gallery/27132/image/3225178#index/4
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Timeline  
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Lesson Plan #4 for California 
 

Autumn Reed 
 

 Subject Area:      History-Social Science and Visual & Performing  Arts  
Grade Level:        4th 
ELD Level:          _ Beginning  _X_ Early Intermediate __ Intermediate   
                               _ Early Advanced   _Advanced 
 
Subject Area Standards 
 
History-Social Science  4.1.5:  Use maps, charts, and pictures to describe how communities in California 
vary in land use, vegetation, wildlife, climate, population density, architecture, services, and 
transportation.. 
 
Visual & Performing Arts  4.5.3:  Describe how the individual experiences of an artist may influence the 
development of specific works of art. 
ELD Standards 
 
Reading: 

1. Reading Comprehension: Read and listen to simple stories and demonstrate understanding by 
using simple sentences to respond to explicit detailed questions. 

Writing:  
1. Strategies & Applications: Following a model given by the teacher to independently write a 

short paragraph of at least 4 sentences. 
2. Conventions: Punctuation, Capitalization & Spelling 

 
Objectives 
 
The students will learn about conservation through Ansel Adams work with the Sierra Club and 
through their own creative writing. 
 
Materials 
 
Photographs by Ansel Adams: 
 
1.   In Muir Wood, Mairn County, 1924 
2.  Dawn, Summit of Mt. Whitney 
3.  Oak Tree, Sunset City, 1962 
4.  Milestone Mountain, 1927 
5.  Mt. Clarence King, Sierra Nevada, 1925 
6.  Mt. Ansel Adams, c. 1934 
7.  Winter Sunrise from Lone Pine, 1944 
 
poster board, standard lined paper, colored pencils, markers, books about conservation or the Sierra 
Club.   

Key Vocabulary Words 
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Sierra Club, conservation, preservation, nature, John Muir, forestry, mountains, valleys, terrain, 
environment 
 
SDAIE Strategies 
 
Posters, read around groups, Think-pair-share, vocabulary cards 
 
Accommodations for Special Needs 
 
Autism/Pervasive Development Disorder: Highlight important key words and phrases, listing the 
directions in sequential order and placing fewer items on the page. 
 
Anticipatory Set  (Contextualization/Introductory Experience) 
 
Students will think of some of their favorite places to go outside (examples: Mountains, ocean, 
valley….) or where they would like to go. 
 
Instructional Input   
(Modeling/Bridging/Schema Building/Metacognitive Development) 
 
Explain to the students what conservation is and why it’s important to us.  
Discuss the importance of habitats and ecosystems and how they play a role in the world. When 
students understand how important they are they will understand why we need these places.  
Ansel Adams made many significant contributions to the Sierra Club and was an important member. 
Discuss why he was important and what role he played in preserving land and protecting the 
environment. 
After discussing all of these topics, tell the students to draw a picture of their favorite place outside or 
where they would really like to go.  
Then have the students write a short paragraph about why it’s their favorite place or why they would 
want to travel there.  
After the students have done this activity have them share it with the class.  
After they all have shared ask the students to write what they would do if that place was taken away 
from them or if something terrible happened to that place. Perhaps it was destroyed. 
Then, the students share what they wrote with the class.  
After the last step the students will exchange papers to edit their work.  They will correct any spelling 
or punctuation errors.  
Guided Practice 
 
On their own, students will draw a picture and write a story of their favorite place to go outside.    
Closure 
 
Students will discuss their favorite place and then talk about how they would feel or what they would 
do if that place were taken away or destroyed.  
 
Assessment/Evaluation 
 
Students will edit each other’s papers for spelling mistakes or other punctuation errors. 
Independent Practice or Follow-up Activity 



21 
 

 
Students take home their papers and share them with a family member.  
 
Resources 
 
Books: 
 

• Sierra Club:  
•  

The Sierra Club Guide to the Natural Areas of California (1997)  (Sierra Club Guides to the Natural 
Areas of the United States)  by Jane Greverus Perry and Sierra Club. Sierra Club Books for Children. 352 
pages. ISBN 978-0871568502. 
 
California's Wild Heritage: Threatened and Endangered Animals in the Golden State, by Peter Steinhart  
(1990). Sierra Club Books.  ISBN 978-0871566317. 108 pages. 

Websites: 
• www.sierraclub.com 
• www.wilderness.net 

 
 
 

Example of a Picture with a Story 

http://www.sierraclub.com/
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Resources for California 
 
Websites: 
 
Students:  
 
Missions: 
 
http://missions.bgmm.com/ 
http://www.cuca.k12.ca.us/lessons/missions/history/generalhistory.html#community 
http://library.thinkquest.org/J001749/ 
 
California Art: 
 
http://www.anseladams.com/ 
http://www.slideshare.net/kpikuet/elements-and-principles-of-art-presentation 
 
 
Teachers: 
 
Missions: 
 
http://files.homeschoolshare.com/docs54478/minit%20book%20templates/layer5.pdf 
http://en.wikipedia.org/wiki/Architecture_of_the_California_missions 
 
California Art: 
 
http://en.wikipedia.org/wiki/Ansel_Adams 
http://www.anseladams.com/ 
http://www.slideshare.net/kpikuet/elements-and-principles-of-art-presentation 
 
Sierra Club: 
 

• www.sierraclub.com 
• www.wilderness.net 

 
Golden Gate Bridge: 
 
http://www.youtube.com/watch?v=jWnGsBvFQSI_ 
http://www.goldengatebridge.org/research/facts.php#GGBOpened 
http://www.life.com/gallery/27132/image/3225178#index/4 
 
Books  
 
Students : 
 

• Missions:  
•  

http://missions.bgmm.com/
http://www.cuca.k12.ca.us/lessons/missions/history/generalhistory.html#community
http://library.thinkquest.org/J001749/
http://www.anseladams.com/
http://www.slideshare.net/kpikuet/elements-and-principles-of-art-presentation
http://files.homeschoolshare.com/docs54478/minit%20book%20templates/layer5.pdf
http://en.wikipedia.org/wiki/Architecture_of_the_California_missions
http://en.wikipedia.org/wiki/Ansel_Adams
http://www.anseladams.com/
http://www.slideshare.net/kpikuet/elements-and-principles-of-art-presentation
http://www.sierraclub.com/
http://www.youtube.com/watch?v=jWnGsBvFQSI_
http://www.goldengatebridge.org/research/facts.php#GGBOpened
http://www.life.com/gallery/27132/image/3225178#index/4
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The California Missions: A Complete Pictorial History and Visitor's Guide (Sunset Pictorial) 320 
pages.  ISBN: 978-0376051721 
 
California Missions and Presidios by Randy Leffingwell (2005) Voyageur Press. 176 pages ISBN: 978-
0896584921 
 
California Missions: The Earliest Series of Views Made in 1856 by Henry Miller (1985). Bellerophon 
Books. 68 pages. ISBN: 978-0883881194 
 

• The Golden Gate Bridge by Jeffrrey Zuehike (2009). Lerner Classroom. 32 pages. ISBN 978-
0761350125. 

•  
 City Walks with Kids: San Francisco: 50 Adventures on Foot by Leslie Crawford, Sam Fox, and Dave 
Needham (2007). 50 pages. ISBN 978-0811860062 
 

• Sierra Club: 
•  

California's Wild Heritage: Threatened and Endangered Animals in the Golden State, by Peter Steinhart  
(1990). Sierra Club Books.  ISBN 978-0871566317. 108 pages. 

 

• California Art: 
•  

Ansel Adams: The Camera. Ansel Adams Photography Series 1, by Ansel Adams and Robert Baker. 
(1995). 224 pages. ISBN13: 9780821221846. 

 
Teachers: 
 

• Missions: 
See Student books. These books have excellent material for background information 
 

• San Francisco:  
San Francisco, Then and Now (2002), by Bill Yenne. Thunder Bay Press.  
144 pages. ISBN 1571451560. 

 
• Sierra Club:  

The Sierra Club Guide to the Natural Areas of California (1997)  (Sierra Club Guides to the Natural Areas of 
the United States)  by Jane Greverus Perry and Sierra Club. Sierra Club Books for Children. 352 pages. ISBN 
978-0871568502. 

Ansel Adams: The Camera. Ansel Adams Photography Series 1, by Ansel Adams and Robert Baker. 
(1995). 224 pages. ISBN13: 9780821221846. 

 
 
Photographs 
 

 
Mission Lesson Plan Photographs: 
 
Carmel Mission, 1952, Ansel Adams 

http://www.amazon.com/s/ref=ntt_athr_dp_sr_1?_encoding=UTF8&sort=relevancerank&search-alias=books&field-author=Leslie%20Crawford
http://www.amazon.com/s/ref=ntt_athr_dp_sr_2?_encoding=UTF8&sort=relevancerank&search-alias=books&field-author=Sam%20Fox
http://www.amazon.com/s/ref=ntt_athr_dp_sr_3?_encoding=UTF8&sort=relevancerank&search-alias=books&field-author=Dave%20Needham
http://www.amazon.com/s/ref=ntt_athr_dp_sr_3?_encoding=UTF8&sort=relevancerank&search-alias=books&field-author=Dave%20Needham
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Santa Cruz Mission, Ansel Adams 
 
Sierra Club Lesson Plan Pictures: 
 
In Muir Wood, Marin County, 1924 
Dawn, Summit of Mt. Whitney 
Oak Tree, Sunset City, 1962 
Milestone Mountain, 1927 
Mt. Clarence King, Sierra Nevada, 1925 
Mt. Ansel Adams, 1934 
Winter Sunrise from Lone Pine, 1944 
 
California Art Lesson Plan: 
 
Ina Coolbrith, 1929, Ansel Adams 
Robinson Jeffers, Carmel, 1927, Ansel Adams 
 
San Francisco Lesson Plan Pictures: 
 
Drawing of the Golden Gate by Ansel Adams, 1914 
Golden Gate Before Bridge, 1932, Ansel Adams 
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Yosemite 
 
 
 
 
 
 

Authors: 
 
 
 
 

Destiny Anderson 
Karina Andrade 
Sahirah Miller 
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Introduction to Yosemite 
 
 

 Yosemite is a national park located in Northern California. It is a popular location for people who live 

in the area and many tourists come to Yosemite for their vacations. Visitors enjoy the beautiful natural 

landscape and spectacular scenery during every season and in every type of climate.  Ansel Adams was 

fourteen years old when he visited Yosemite for the first time. It was the first of many trips during his 

lifetime. Adams was impressed with the area and felt that Yosemite was not receiving the respect from 

people that the national park should have been receiving.  

 Yosemite is well known for Half Dome, the redwoods, wildlife, waterfalls, vegetation, and the 

changing climate. These were some of the attributes that helped Ansel Adams create such breath-taking 

photographs of the national park, so that others would be able to enjoy what he saw and felt about 

Yosemite.  Ansel Adams took his first photograph in Yosemite of Half Dome in 1927. This photograph became 

the first of many photographs and the beginning of Ansel Adams’ career as a photographer and an advocate 

for the environment.  

 Ansel Adams was a conservationist and a teacher. Ansel Adams demonstrated how photography is a 

universal language and an important tool that can be used to teach others about significant topics. Through 

his work, people across time, countries, and cultures have had the opportunity to see and understand his 

interest and concern in preserving this valuable region and creating a national park.  
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Lesson Plan #1 for Yosemite  
 

Destiny Anderson 
 

Subject Area:       History-Social Science     
Grade Level:    4th 
ELD Level:            Beginning___ Early Intermediate     X  Intermediate    
                              __ Early Advanced   __Advanced 
 
Subject Area Standards 
 
History-Social Science: 
 
4.2.1: Discuss the major nations of California Indians, including their geographic 
distribution, economic activities, legends, and religious beliefs; and describe how they 
depended on, adapted to, and modified the physical environment by cultivation of land 
and use of sea resources.  
 
4.1.3:  Identify the state capital and describe the various regions of California, 
including how their characteristics and physical environments (e.g., water, landforms, 
vegetation, climate) affect human activity.  
 
Visual & Performing Arts  
 
3.2:  Identify and discuss the content of works of art in the past and present, focusing 
on the different cultures that have contributed to California’s history and art heritage. 
ELD Standards  
 
Intermediate 
 

• Listening- Listen attentively to stories and information and identify important 
details and concepts by using both verbal and nonverbal responses. 

 
• Speaking- Participate in social conversations with peers and adults on familiar 

topics by asking and answering questions and soliciting information. 
 

• Reading- Use content related vocabulary in discussions and reading. 
 

• Writing- Begin to use a variety of genres in writing (e.g., expository, narrative, 
poetry) 

Objectives  
 

• After listening to the tragic tale of Half Dome, looking at photographs by Ansel 
Adams, and learning about the geological formation of Half Dome, the students 
will demonstrate their understanding by creating an acrostic poem for Half 
Dome. 

Materials 
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• Photographs of Half Dome by Ansel Adams  
• A Native American story about Half Dome, An Ahwahneechee Tale of Half 

Dome (included) 
•  Two Bear Cubs  (book)  
• A poem about Half Dome, paper, pencil, markers, and pieces of granite.  

Key Vocabulary Words 
 

• glacier, Paiute, granite, monolith, Yosemite, batholith, Sierra Nevada 
SDAIE Strategies 
 

• Visual aides, comprehension check, brainstorming, stand up and share, pass the 
picture. 

Accommodations for Special Needs   
 
Visually impaired:  Make sure the student is wearing glasses; sitting in close proximity 
to teacher/board; using an enlarged text. 
Anticipatory Set  (Contextualization/Introductory Experience) 
 

• Ask students “Who has been to Yosemite?” 
• Distribute one Ansel Adams photograph per group 
• Each student writes their feelings, thoughts, ideas about how they view the 

photographs 
• Come together and give students the chance to share. 
• Read Half Dome legends: An Ahwahneechee Tale of Half Dome and/or Two 

Bear Cubs 
• Facilitate a mini discussion about Ansel Adams and Half Dome: Who, What, 

When, Where, Why? (see the introduction on Ansel Adams) 
Instructional Input:  (Modeling/Bridging/Schema Building/Metacognitive 
Development) 
 
Introduce the geology of Half Dome. 

• Where’s it located? 
• Discuss vocabulary words (glacier, Paiute, granite, monolith, Yosemite, 

batholith, Sierra Nevada) 
• Why is Half Dome so important? (tourist attraction and hiking Half Dome) 
• Icon landscapes such as Half Dome helped make Yosemite a national park 

Guided Practice 
 

• Revisit the Ansel Adams photos of Half Dome while the students are writing.   
• Read the Poem of Half Dome 
• Have students create acrostic poems for the words “Half Dome” using the 

students own thoughts and feelings about Half Dome.  
Closure 
 

• The students will read their poems aloud to the class.  
Assessment/Evaluation: 
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• The poem 
Independent Practice or Follow-up Activity 
 

• Students will create their own legend about Half Dome at home. 
Resources 
 
Books/readings 
 

• San, Souci Robert D. Two Bear Cubs: a Miwok Legend from California's 
Yosemite Valley.       Yosemite National Park, CA: Yosemite Association, 1997. 
Print. 

• Stillman, A. (1995). Yosemite: Ansel Adams. Boston, MA: Little Brown and 
Company. 

 
Websites: 
 

• "Half Dome." Lenore's Poems and Photographs. Web. 03 Aug. 2011. 
<http://www.womencandoit.com/halfdome.html>. 

 
• "An Ahwahneechee Tale of Half Dome | Flickr - Photo Sharing!" Welcome to 

Flickr - Photo Sharing. Web. 03 Aug. 2011. 
<http://www.flickr.com/photos/shelleyspics/445598311/>. 

 
 
 
 
 
 
 
 
 
 
 

An Ahwahneechee Tale of Half Dome 
 

Long ago, two travelers, Tissiak and her husband, Tokoyee, fought with each other. He became so angry that 

he began to beat her. Enraged, Tissiak hurled her basket of acorns at him. As they stood facing each other, 

they were turned to stone for their wickedness. The acorn basket (Basket Dome) lies upturned beside 

Tokoyee (North Dome). The rock face of Tissiak (Half Dome) is stained with her tears. 
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Lesson Plan #2 for Yosemite 

 
Karina Andrade 

 
 

 Subject Area:          History-Social Science                         
Grade Level:   4th 
ELD Level:             __Beginning  ___Early Intermediate _X_ Intermediate   
       __ Early Advanced   __Advanced 
 
Subject Area Standards 
 
History-Social Science: 
 
4.1.3 Identify to state capital and describe the various regions of California, including how their 
characteristics and physical environments (e.g. water, landforms, vegetation, climate) affect human 
activity. 
 
Visual and Performing Arts 
 
1.5 Describe and analyze the elements of art (e.g. color, shape/form, line, texture, space, value), 
emphasizing form, as they are used in works of art and found in the environment. 
ELD Standards 
 
Reading: Retell familiar stories and participate in short conversations by using appropriate gestures, 
expressions, and illustrative objects (page 17) 
Listening and Speaking: Listen attentively to stories and information and identify important details 
and concepts by using both verbal and nonverbal responses (page 19) 
Writing: Write narratives that describe the setting, characters, objects, and events (page 77) 
Objectives 
 
After learning about the redwoods and examining an Ansel Adams photograph of the Redwoods the 
students will demonstrate their understanding by writing a creative story about visiting the redwoods 
in Yosemite. 
Materials 
 
Ansel Adams photograph:  Redwoods, Bull Creek Flat, 1960 
Book:  Redwoods by Jason Chin 
white construction paper 
crayons 
pencils 
writing paper 
string 
Key Vocabulary Words 
 
Giant Sequoia, Coastal Redwoods, The Dawn Redwoods, Giant Sequoia Grove, Yosemite, Sierra Nevada 
Mountain Range, bark 
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SDAIE Strategies 
 
Comprehension Check, and Co-op Co-op 
Accommodations for Special Needs 
 
Visual impairment: Have enlarged text, students should be sitting closer to the front of class, and make 
sure the classroom is clean and organized so that the student(s) can walk around without any 
obstacles. 
Anticipatory Set  (Contextualization/Introductory Experience) 
 

1. Begin the lesson by reading the book Redwoods by Jason Chin to introduce the redwoods and 
the adventure a young boy. After reading, have a small discussion about what the students saw 
in the book. Use a comprehension check to check for understanding. 

2. Show the students the Redwoods, Bull Creek Flat, 1960 photograph by Ansel Adams. Talk about 
what the students see in the photograph and why he wanted to take a picture of the redwoods. 
Let the students share their ideas. 

3. Introduce the 3 different types of Redwoods.  
- In California: 

• Giant Sequoia: Orange-red color, 300 ft tall, 20 ft across, 4,000 yrs old (use visuals) 
• Coastal Redwood: 300 ft tall, 20 ft across, 4,000 yrs old (use visuals) 

- In China: 
• The Dawn Redwoods: found mostly in China and much smaller than the others 

Instructional Input  (Modeling/Bridging/Schema Building/Metacognitive Development) 
 
Instruction about the Sequoia Redwoods: 
 

- Location: Sierra Nevada Mountain Range in Yosemite. Use a map to demonstrate to the 
students where it is located. In Yosemite there are 3 Giant Sequoia Groves: Mariposa, 
Merced, and Tuolumne. The largest grove in Mariposa of about 500 trees. 

-  
- History: The largest trees in the world and the oldest are more than 3,000 years old. 

Reintroduce their size and color. Their bark is about 4 ft wide and is there to protect the 
tree from fire. They grow about 1-2 feet each year. It is illegal to cut down these trees. Tell 
the students about the redwood tree that they can walk through. 

-  
- Outside activity: The height equivalent: 80 students standing on top of each other. Compare 

the amount of water the students drink to the amount of water absorbed by the tree which 
is 44,000 times more than a student. Take students outside and show them how big a Giant 
Sequoia really is. If possible using a 394 ft string, have students line up holding a string and 
stretching out as long as a Giant Sequoia. This will visually show the students how tall the 
tree is if the string were to stand up. Next do the width of the trunk by also using a 95 ft 
string and have the students make a circle with the string in their hands. This will give the 
students a visual image of how wide this tree can become.   

Guided Practice 
 
Bring students back to the classroom have the students do a poster activity as a group. Give 
construction paper to each group. Tell them to draw what they would see if they went to a forest with 
redwoods. Refer back to the book that was first read. Have students be as creative as possible so that 
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the pictures can be posted in the classroom. 
Closure 
 
Have students share their pictures as a group and describe what they have drawn. 
Assessment/Evaluation 
 
Group presentations of their posters. 
Independent Practice or Follow-up Activity 
 
Have the students write a creative story about taking a trip to Yosemite to see the Sequoia Redwoods. 
Include how they would feel about seeing them. 
Resources 
 
Photograph by Ansel Adams : 

- Redwoods, Bull Creek Flat, 1960 
Student book:  

- Redwoods 
- By: Jason Chin 

Teacher book: 
- The Redwood Forests 
- By: Lisa Bullard 

Website for teachers and students: 
- Yosemite-Tours.com, has information on tour and activities in Yosemite 
- http://www.yosemite-tours.com/yosemite-activities-main.htm 
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Lesson Plan #3 for Yosemite 
 

Sahirah Miller 
 

 Subject Area:         History & Social Science, Visual & Performing Arts  
Grade Level:       4th 
ELD Level:            __Beginning    ___Early Intermediate    _X_ Intermediate   
                    __ Early Advanced    __Advanced 
 
Subject Area Standards 
 
History and Social Science 
 
4.1.5 Students demonstrate an understanding of the physical and human geographic 
features that define places and regions in California.  Use maps, charts, and pictures 
to describe how communities in California vary in land use, vegetation, wildlife, 
climate, population density, architecture, services and transportation. 
 
Visual and Performing Arts 
 
4.0 Aesthetic Valuing 

• 4.1 Describe how using the language of the visual arts helps to clarify personal 
response to works of art. 

ELD Standards    
 
Listening: Participate in social conversations with peers and adults on familiar topics 
by answering and asking questions and soliciting information. (page 19) 
Reading Comprehension:  Understand and follow some multiple step directions for 
classroom related activities. (page 51) 
Objectives 
 
After reading Weather: Poems For All Seasons (I Can Read Book Series) by Lee 
Bennett Hopkins, students will discuss different seasons.  Students will look at 
photographs by Ansel Adams and demonstrate their understanding of various seasons 
and climates. 
Materials 
 
bowls, water, plastic wrap, measuring cups, construction paper, lined paper, pencils, 
markers, crayons, thermometers, Ansel Adams photographs, Seasons coloring page 
Key Vocabulary Words 
 
predict, seasons, climate, weather, forecast, storm, winter, spring, fall, summer, 
precipitation, evaporate, sunrise, sunset, thunder, lightning, rainbow, rain  
SDAIE Strategies 
 
Co – Op - Students work in groups to complete projects. 
Group Discussion, Stand Up and Share, and Roam the Room – After the teacher asks a 
question, students discuss and report their group findings to the class.  Teams can 
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share their best answer, perhaps on the board or at the same time, or on an overhead 
transparency.  When an individual student has something important to share with the 
class, he or she stands up.  When one person from each group is standing, the teacher 
calls on one of these students for a response.  If others have a similar response, they sit 
down.  Students move around the room to view the work of other teams.  They return 
to their teams to Round Robin share what they have learned.  
Round Robin – Cooperative learning structure in which team members share ideas 
verbally on a topic.  Group members share in order, without interruption, comment, 
discussion, or questions from other members so that everyone has an opportunity to 
share.  
Accommodations for Special Needs    
 
Visually impaired 
Prepare journals for students with visual impairments, have handouts prepared for 
visually impaired students, ensure that the transparency is enlarged for visually 
impaired students, and visually impaired students sit in the front of the class. 
Anticipatory Set  (Contextualization/Introductory Experience) 
 

• Teacher will discuss precipitation and how it is formed. 
• Teacher will discuss weather including the seasons and what happens during 

various seasons. 
• Distribute the Seasons Coloring page and discuss the different seasons and 

what each picture is stating. 
• Read Weather:  Poems for all Seasons by Lee Bennett Hopkins and discuss the 

meaning of the poems and how they relate to various weather types.  Students 
will then write a response in their journal about how one of the poems relates 
to a season or climate.  

• Each student will write a paragraph in their journal discussing their favorite 
poem and why. 

Instructional Input   
(Modeling/Bridging/Schema Building/Metacognitive Development) 
 
The teacher will explain what precipitation is and how precipitation is formed.  The 
teacher will then discuss the different seasons and which season has the most or least 
amount of precipitation and why.  The teacher will talk about how climate and 
precipitation are related.  The teacher will review all of the vocabulary words related 
to seasons and climates plus any words in Weather:  Poems For All Seasons that 
students may not know.  
Guided Practice: 
 
The teacher will lead the class in a discussion in prediction.  Students will create their 
journals by using construction paper for their cover and lined paper for their inserts.  
After reviewing the concept of precipitation, students will predict the level of 
precipitation that will occur in their bowl and predict how much water will evaporate 
in the bowl to produce precipitation.  Students will write their predictions in their 
journal. Students will be divided into groups of 3 to 4. The teacher will then assist 
students in measuring a certain amount of water, pouring the water into the bowl, 
taking the temperature of the water, and covering the bowl with plastic wrap. Each 
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group will receive a different amount of water to see if different amounts of water 
will produce different amounts of precipitation. Students will put their bowls in a safe 
location for two days.  Students will return to their bowls to measure and take the 
temperature of the bowl.  Students will write in their journals if their predictions 
came true.  Students will then write a paragraph in their journals on precipitation, 
which season has the least and most amounts of precipitation, what affects climate, 
seasons, weather and precipitation based on the information given by the teacher.  
Closure 
 
Students will review their predictions with someone from another group and discuss 
what information they have in their journals with each other.  Students will compare 
and contrast their findings.    
Assessment/Evaluation 
 
Students will discuss their findings are and what their predictions were.  Students will 
compare their results and discuss their results.  The teacher will review each student’s 
journal to ensure they understood prediction, precipitation, climate, weather, and 
seasons. 
Resources 
 
Student Book: 
Weather: Poems For All Seasons  
Author: Lee Bennett Hopkins 
Illustrated By:  Melanie Hall 
Date:  May 1995 
Series:  I Can Read Book Series 
Pages: 64 
ISBN:  0064441911 
 
Teacher Book: 
Weather  
Authors:  Richard Spilsbury & Louise A. Spilsbury 
Date:  August 2006 
Series:  Science in Focus Series 
Pages:  47 
ISBN:  0791-088596 
 
Seasons coloring page 
www.jedessine.com 
Photographs by Ansel Adams: 
 

• Thunderhead, North Dome, c. 1940 
• Yosemite Valley View and Rainbow from Inspiration Point 
• Clearing Winter Storm Yosemite, 1937 
• El Capitan Winter Sunrise, 1968 

 
 
 

http://www.jedessine.com/
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Lesson Plan #4 for Yosemite 
 

Deborah Cardoza 
 

 Subject Area:      History-Social Science and Visual & Performing Arts         
Grade Level:        4th 
ELD Level:         __Beginning  __ Early Intermediate _X_ Intermediate   
    __ Early Advanced   __Advanced 
 
Subject Area Standards 
 
History-Social Science  4.1.3  Identify the state capital and describe the various regions of California, 
including how their characteristics and physical environments (e.g., water, vegetation, landforms, and 
climate) affect human activity. 
 
Visual & Performing Arts  4.4.2  Describe how a person’s own cultural context influences individual 
responses to works of art.   
ELD Standards  
 
Listening- Listen attentively to stories and information and identify important details and concepts by 
using both verbal and nonverbal responses. (page 19) 
 
Speaking- Participate in social conversations with peers and adults on familiar topics by asking and 
answering questions and soliciting information. (page 19) 
 
Reading- Use content related vocabulary in discussions and reading. (page 42) 
 
Writing- Begin to use a variety of genres in writing (e.g., expository, narrative, poetry)  (page 73) 
Objectives 
 
The students will create a chart identifying the vegetation found in the five major regions of Yosemite 
National Park. 
Materials 
 
Ansel Adams Yosemite photographs; map of Yosemite; vegetation images; mountain chart; art supplies 
including markers, paper, and pencils 
Key Vocabulary Words: 
 
wilderness, montane, alpine, meadow, elevation, vegetation, region. 
 
SDAIE Strategies  
 
Pass the picture; photographs; chart; Think/Pair/Share;  
 
Accommodations for Special Needs 
 
 Visually Impaired:  Make sure student is wearing glasses; sitting within close proximity to the 
teacher/board; using an enlarged text. 
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Anticipatory Set  (Contextualization/Introductory Experience) 
 
Separate students into groups of four.  Each group receives a different Ansel Adams photograph of 
Yosemite.  
Ask students to imagine they were inside the photograph…what would it sound or smell like, how 
would they feel? 
On the back of the photograph, students take turns writing words or sentences describing their 
thoughts, feelings, or ideas evoked by looking at the photographs.    
The teacher holds a short discussion on who Ansel Adams was and his connection to Yosemite.  
See the Introduction for information about Ansel Adams and 
http://www.anseladams.com/anseladams_biography_s/51.htm 
 
Instructional Input  (Modeling/Bridging/Schema Building/Metacognitive Development) 
 
Teacher uses pictures and maps when discussing the five major regions that make up Yosemite.   

• Foothill Woodland Zone- 1,800 ft above sea level. Plant life includes chamise, ceanothus, 
manzanita, blue oak, interior live oak, and gray pine.   

• Lower Montane Forest- 3,000 ft above sea level. Vegetation includes California black oak, 
ponderosa pine, incense-cedar, white fir, and giant sequoias.   

• Upper Montane Forest- 6,000 ft above sea level. Pure stands of red fir and lodgepole pines, 
western juniper, and Jeffrey pines (whose bark smells like vanilla). Wildflowers bloom in the 
meadows from June to August. There are 3,000 meadows that make up 3% of the park and 
contain one-third of the species found in Yosemite.   

• Subalpine Forest- 8,000 ft above sea level. Vegetation includes the western white pine, 
mountain hemlock, lodgepole pine, and wildflowers that bloom in meadows from July to 
August. 

• Alpine Zone- 9,500 ft above sea level. Monkey flower. No trees due to harsh climatic conditions. 
Guided Practice: 
As a class, the students and teacher create a chart mapping what vegetation is found at each elevation.   

 
 

Elevation 
(Feet above sea 
level) 

Regions Vegetation 

9,500 Alpine Zone Monkey flower. No trees due to harsh climatic 
conditions. 

8,000 Subalpine Forest Western white pine, mountain hemlock, lodgepole 
pine, meadows, and wildflowers 

6,000 Upper Montane Forest Red fir, lodgepole pines, western juniper, Jeffrey 
pines, meadows,  and wildflowers  

3,000 Lower Montane Forest California black oak, dogwood, ponderosa pine, 
incense-cedar, white fir, and giant sequoias 

1,800 Foothill, Woodland Zone Chamise, ceanothus, manzanita, blue oak, interior 
live oak, and gray pine 

 

Closure 
 
Review the chart created as a class.  Review the Ansel Adams photographs and discuss how Adams 
captured the variety of plant life in Yosemite in his photographs.  Use the Think/Pair/Share activity so 
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students will brainstorm why people should visit Yosemite based on what they have learned.   
Assessment/Evaluation 
 
Teacher reviews the completed charts for correctness. 
Independent Practice or Follow-up Activity 
 
Students create travel brochures that include at least one fact from each of the five major regions of 
Yosemite National Park.   
Resources 
 
U . S .  D e p a r t m e n t  o f  t h e  I n t e r i o r ,  N a t i o n a l  P a r k  S e r v i c e .  ( 2 0 1 1 ) .  P l a n t s  R e t r i e v e d  
f r o m  h t t p : / / w w w . n p s . g o v / y o s e / n a t u r e s c i e n c e / p l a n t s . h t m    
F e i n s t e i n ,  S .  ( 2 0 0 9 ) .  Y o s e m i t e  n a t i o n a l  p a r k :  a d v e n t u r e ,  e x p l o r e ,  d i s c o v e r .  E n s l o w  
P u b l i s h e r s ,  I n c .   
S t i l l m a n ,  A .  ( 1 9 9 5 ) .  Y o s e m i t e :  A n s e l  A d a m s .  B o s t o n ,  M A :  L i t t l e ,  B r o w n  a n d  C o m p a n y  
H a m i l t o n ,  J .  ( 2 0 0 5 ) .  Y o s e m i t e  n a t i o n a l  p a r k .  E d i n a ,  M N :  A B D O  P u b l i s h i n g  C o m p a n y .  
 
 
 
 
 
 
 

http://www.nps.gov/yose/naturescience/plants.htm
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Chamise        California Black Oak 
 

   
Giant Sequoia       Jeffrey pine 
 

    
Monkey Flower      Dogwood tree 
 
Photographs by Ansel Adams  
Dogwood, 1938 
Jeffrey Pine, Sentinel Dome, 1940 
Giant Sequoias, c. 1944 
Forest Floor, c. 1950 
Ferns on the Floor of Yosemite Valley, 1948 
Juniper Tree, Crags under Mount Clark, c. 1936 
Oak Tree, Snow Storm, 1948 
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Resources for Yosemite 
 
 
 

Books 
 
Students: 
 

• Title:    Weather: Poems For All Season  
o Written by: Lee Bennett Hopkins 
o Illustrated by:  Melanie hall 
o Date:  May 1995 
o Series:  I Can Read Book Series  
o 64 pages 
o ISBN:  0064441911 
o  

• Title:    Redwoods 
o By: Jason Chin 
o Date: March 2009 
o Publisher: Flash Point 
o ISBN: 978-1596434301 
o 40 pages 
o  

• Title: Little Ty Cooney and the Big Yosemite Race  
o Author: Steven Riley 
o Illustrator: Steven Riley 
o Publisher: PJS Publishing 
o Date: January 2003 
o ISBN: 978-0974317700 
o 48 Pages 
o  

• Title: Stella and Roy Go Camping  
o Author: Ashley Wolff 
o Illustrator: Ashley Wolff 
o Publisher: Jack Flap 
o Date: August 2006 
o ISBN:1930238266 
o 40 pages 
o  

• Title: Baby Bear Isn’t Hungry 
o Author: Michael Elsohn Ross 
o Illustrator: Consie Powell 
o Publisher: Yosemite Association 
o Date: July 2006 
o ISBN:9781930238244 
o 24 pages 
o  

• Title:   Two Bear Cubs: A Miwok Legend form California's Yosemite Valley  
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o Retold by Robert D. San Souci 
o Illustrated by Daniel San Souci 
o Date: October 1997 
o ISBN 0-939666-87-1 
o 36 pages 

Teachers: 
 
 Weather  

o Written by;  Richard Spilsbury & Louise A. Spilsbury 
o Date: August 2006 
o Series:  Science in Focus Series 
o 47 pages 
o ISBN:  0791-088596 
o  

• The Redwood Forests 
o Written by: Lisa Bullard 
o Date: January 2010 
o Series: Lightning Bolt Books: Famous Places 
o 32 pages 
o ISBN 978-0761355816 

 
Websites for Yosemite 

 
Students:  

• Hopkins, Lee Bennett., and Melanie Hall. Weather. [New York]: Harper Trophy, 1995. Print. 
• Yosemite National Park History http://www.yosemitepark.com/cultural-history.aspx  
• Strange Facts about Yosemite http://www.strange-facts.info/interesting-facts-about-yosemite  
• Discover Yosemite http://www.discoveryosemite.com/kids.html 

Teachers: 
• Yosemite National Park (U.S. Park Services) http://www.nps.gov/yose/index.htm  
• A Guide to Yosemite National Park http://jrabold.net/yosemite/  
• Yosemite Online Library http://www.yosemite.ca.us/library/  
• Yosemite http://whc.unesco.org/en/list/308  
• Yosemite Conservancy http://www.yosemiteconservancy.org/  
• Yosemite-Tours.com, has information on tour and activities in Yosemite 
• http://www.yosemite-tours.com/yosemite-activities-main.htm 
• Seasons Coloring Page www.jedessine.com 
• "Half Dome." Lenore's Poems and Photographs. Web. 03 Aug. 2011. 

<http://www.womencandoit.com/halfdome.html>. 
• "An Ahwahneechee Tale of Half Dome | Flickr - Photo Sharing!" Welcome to Flickr - Photo Sharing. 

Web. 03 Aug. 2011. <http://www.flickr.com/photos/shelleyspics/445598311/>. 
• Stillman, A. (1995). Yosemite: Ansel Adams. Boston, MA: Little, Brown and Company 

 
 
 

http://www.yosemiteconservancy.org/
http://www.yosemite-tours.com/yosemite-activities-main.htm
http://www.jedessine.com/
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Photographs by Ansel Adams 
 
 

• Thunderhead, North Dome, c. 1940 
• Yosemite Valley View and Rainbow from Inspiration Point 
• Clearing Winter Storm Yosemite, 1937 
• El Capitan Winter Sunrise, 1968 
• Dogwood, 1938 
• Jeffrey Pine, Sentinel Dome, 1940 
• Giant Sequoias, c. 1944 
• Forest Floor, c. 1950 
• Ferns on the Floor of Yosemite Valley, 1948 
• Juniper Tree, Crags under Mount Clark, c. 1936 
• Oak Tree, Snow Storm, 1948 
• Monolith, The face of Half Dome, 1927 
• Moon and Half Dome, 1960 
• Edward Weston, Tenaya Lake, 1940 
• Detail, Devil’s Post Pile. 1948 
• Glacial Polish, Lyell Fork, Yosemite, 1938 
• Political cartoon by Pat Oliphant, 1983 
• Redwoods, Bull Creek Flat, 1960 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

  



45 
 

 
 
 
 

WWII Japanese-American Internment 
 
 
 
 
 
 
 

Authors: 
 
 
 
 
 
 

Jill Kelley 
Sandra Lopez 
Jessica Miller 

Melissa Vasquez 
 
 
 
 
 



46 
 

Introduction to WWII Japanese-American Internment 
 
 

On December 7, 1941 Japan attacked the United States naval base at Pearl Harbor in Hawaii.  The 

attack was intended to keep the U.S. from interfering with Japanese military actions.  Many Americans were 

killed.  The following day, December 8, 1941, the U.S. declared war on Japan.  The U.S. officially entered 

WWII.  President Roosevelt, as Commander-in-Chief, issued Executive Order 9066, which had the effect of 

relocating all persons of Japanese ancestry to internment camps. Roosevelt's order affected 117,000 people 

of Japanese descent, two-thirds of whom were native-born citizens of the United States.  

The Issei were the first generation of Japanese in this country. The Nisei were the second generation, 

numbering 70,000 American citizens at the time of internment. Within weeks, all persons of Japanese 

ancestry -- whether citizens or enemy aliens, young or old, rich or poor--were ordered to permanent 

relocation centers in California and other states.  

The Japanese-Americans were told to only bring what they could carry.  The rest of their belongings 

had to be sold or left behind.  They were put on buses and sent to Manzanar and other camps where they 

were kept until the war ended.  They showed great fortitude and resilience in rebuilding their camps and 

making them livable with gardens, sports fields, better educational instruction, health care and recreational 

centers.  They assisted in all aspects of managing the camps.  

After World War II ended, the Japanese-American internees were released and were allowed to go 

home.  However, many of them had nowhere to go because many of their homes and possessions had been 

taken by banks, vandals or profiteers. This event in history can be taught by integrating History-Social 

Science with other content standards such as the Visual & Performing Arts and Language Arts.  

 Ansel Adams spent more time at camp Mazanar than other photographers of his day.  He grew to 

know and love the Japanese-Americans who were incarcerated and to sympathize with their plight.  His 

books and photographs reflect his progressive attitude toward the Japanese-American Internees. The Ansel 

Adams photography collection of Camp Manzanar as well as other photos he created are vivid visual aids in 

teaching about World War II and the Japanese-American Internment episode of American history. 

 
(National Archives: teaching with Documents: documents and photographs related to Japanese 

relocation in WWII found Aug 2, 2011 at http://www.archives.gov/education/lessons/japanese-
relocation/) 
 
 
 
 
 
 

http://www.archives.gov/education/lessons/japanese-relocation/
http://www.archives.gov/education/lessons/japanese-relocation/
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Lesson Plan#1 for WWII Japanese-American Internment 
 

Jessica Miller 
 
Subject Areas:        History-Social Science H-SS and Visual & Performing Arts   
Grade Level:            4th 
ELD Level:             __Beginning  ___Early Intermediate _X_ Intermediate  
                                __ Early Advanced   __Advanced 
 
Subject Area Standards  
 
History-Social Science 4.45   Discuss the effects of the great depression, the Dust Bowl, and World 
War II on California. 
 
Visual & Performing Arts 3.3.1  Describe how art plays a role in reflecting life (e.g., in 
photography, quilts, architecture). 
ELD Standards 
 
Fluency and systematic vocabulary development: Read grade appropriate narrative and 
expository texts aloud with appropriate pacing, intonation, and expression.  (page 41) 
Reading comprehension: Understand and follow some multiple step directions for classroom 
related activities.  (page 53) 
Literary response and analysis: Apply knowledge of language to derive meaning from literary 
texts and comprehend them.  (page 63) 
English language conventions: Produce independent writing that may include some inconsistent 
use of capitalization, periods, and correct spelling.  (page 82) 

Objectives 
 
This lesson should be presented after the students have read the book, Farewell to Manzanar, to 
build on their knowledge and increase their understanding of the experiences of the Japanese-
Americans at the Manzanar Internment Camp during WWII. 
 
After learning more about the Japanese-American internment at Manzanar through discussion 
and by watching a utube video, students will be able to demonstrate their knowledge of the 
Japanese-American internment camp by creating a newspaper complete with facts and 
photographs reflecting life in the Manzanar camp. 
Materials 
 
Book: Farewell to Manzanar.  Youtube video: Remembering Manzanar. Photographs of the 
Manzanar internment camp. Large construction paper. Black ink pens. Scissors and glue. 
 
Key Vocabulary Words 
 
Internment camp, Manzanar, barrack, civil rights, Nisei, Issei, confinement, internee, citizenship, 
injustice, Japanese-Americans, resilience 
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SDAIE Strategies 
 
Visuals (photographs), Read aloud, Partner reading, work in groups 
 
Accommodations for Special Needs 
 
Learning Disability: Read aloud, partner reading, and work in groups. The learning disabled 
student(s) should have had an opportunity to listen to the audio version of the book, Farewell to 
Manzanar.  
Anticipatory Set  (Contextualization/Introductory Experience) 
 
The students will watch the youtube video clip, Remembering Manzanar. Ask the students to 
share their thoughts and feelings about the reasons for the internment camp, the conditions at 
the internment camp, and the experiences of the Japanese-Americans who lived there. Did you 
know about this chapter of American history? Do you think the United States was wrong for 
relocating the Japanese-Americans? Can you think of another solution to calm the fears of 
Americans? How would you feel if you had to go away to one of these camps? What would be the 
most important item you would want to take with you to an internment camp? What do you think 
you would miss most of all? 
 
Instructional Input  (Modeling/Bridging/Schema Building/Metacognitive Development) 
 
Remind the students about the history behind the Manzanar Internment Camp. The nation of 
Japan bombed Pearl Harbor, Hawaii, so many American soldiers and civilians were killed. The 
United States became frightened of all people of Japanese decent living in the United States. 
Although many Japanese-Americans were citizens and born here, the U.S relocated them to 
internment camps along the West coast. Many Japanese-Americans lost most or all of their 
belongings. They lost their homes, their family structure, and their pride. The Japanese-American 
people inside the camps tried to make the best of this difficult situation. They created a whole 
community inside the camp complete with agriculture, jobs, schools, sports teams, and a 
newspaper. 
Show the students photographs of the Manzanar Internment Camps taken by Ansel Adams and 
other various artists. Explain what the photos are about and how they reflected the life of the 
Japanese-Americans during this time.  
 
Guided Practice 
 
The students will divide into 6 separate groups. Each group will be given one section of the 
newspaper. The sections will include the front page, sports, education, careers, obituaries, and 
politics/war. The students will then prepare a newspaper article for their specific section of the 
newspaper with facts or stories from the book, Farewell to Manzanar and other resources. They 
will then cut out and glue the photographs for their section onto the newspaper page. 

Closure 
 
The students will put all their sections together to create a Manzanar newspaper. One 
representative from each group will read their section aloud to the class. 
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Assessment/Evaluation 
 
Students will write one fact that they learned from each section of the newspaper. 

Independent Practice or Follow-up Activity 
 
Students will take their facts home and discuss them with a family member or friend. 
 
Resources 
 
Book: Farewell to Manzanar: A true Story of Japanese American Experience During and After 
World War II Internment by Jeanne Wakatsuki Houston. (1983). Bantam Books. ISBN- 13-978-
0553272581. 146 pages. 
 
Photographs: Manzanar Historic Site www.nps.gov 
 
Video: Youtube Remembering Manzanar  youtube.com/watch?v=ac19C-rfMp8 
 
Websites: www.manzanar.com 
                   
                www.manzanarcommittee.org 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

http://www.nps.gov/
http://www.manzanar.com/
http://www.manzanarcommittee.org/
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Lesson Plan #2 for WWII Japanese-American Internment 
 

Melissa Vasquez 
 

   Subject Area:       Language Arts, Visual & Performing Arts, History-Social Science 
  Grade Level:        4th 

ELD Level:    __Beginning __Early Intermediate   X_ Intermediate 
     __Early Advanced __Advanced 
  
Subject Area Standards  
 
Visual & Performing Arts 3.1  Describe how art plays a role in reflecting life (e.g., in 
photography, quilts, architecture). 
 
History-Social Science 4.4.9  Analyze the impact of twentieth-century Californians on the 
nation’s artistic and cultural development, including the rise of the entertainment industry (e.g., 
Louis B. Meyer, Walt Disney, John Steinbeck, Ansel Adams, Dorothea Lange, John Wayne). 
 
Language Arts Use clear and specific vocabulary to communicate ideas and establish the tone. 
ELD Standards 
 
Listening and Speaking:  Listen attentively to stories and information and identify important 
details and concepts by using both verbal and nonverbal responses (page 19)  

 
Reading:  Use content-related vocabulary in discussions and reading (page 42) 
 
Writing:  Use more complex vocabulary and sentences appropriate for language arts and 
other content (e.g., math, science, history-social science) (page 73) 
Objectives  
 
After reviewing related vocabulary, watching videos about the Japanese internment, and 
looking through the Ansel Adams photographs of Japanese internment at Manzanar, the 
students will create a vocabulary activity page using the Ansel Adams photographs of 
Japanese-Americans at Manzanar. 
Materials   
 
Ansel Adams photographs 
Farewell to Manzanar (book) 
 The photo collection– “Suffering Under a Great Injustice”, photographs by Ansel Adams of the 
Japanese-American Internment at Manzanar 
 vocabulary cards 
 videos 
white paper  
colored pencils  
pencils 
Key Vocabulary Words   
 
Manzanar, Internment, determination, resilience, photography, injustice, uprooted, 
confinement, emotions 
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SDAIE Strategies  
 
 Visuals (photographs) of Japanese Internment, Comprehension check, Picture this, oral 
reflection, vocabulary cards, visualization.  
Accommodations for Special Needs 
 
 Use visuals including videos and photos.  Students must have proximity to the teacher. 
Teacher will also clarify as needed (re-teach if necessary). 
Anticipatory Set (Contextualization/Introductory Experience) 
 
The teacher will ask:  How would you feel if one day someone came to your home and 
informed you that you needed to leave because that wasn’t your home anymore? That you 
could only have what you could carry and that everything else would be sold or given away?  
 
The teacher will ask: Who has heard of the photographer Ansel Adams?  Has anyone ever used 
a camera before? Why did you use it? What did you take pictures of?  
(Discuss Adam’s role in bringing to light the injustice of Japanese internment.  Also, discuss 
how he used photography to show how the Japanese-Americans looked, felt and lived at 
Manzanar.) 
  
 
Instructional Input (Modeling/Bridging/Schema Building/Metacognitive Development) 
 
The teacher will explain to the students about the relocation of Japanese-Americans in 
California to the Manzanar Internment Camp during WW II.   
 

On December 7, 1941, Japan attacked the United States naval base at Pearl Harbor in 
Hawaii.  The attack was intended to keep the U.S. from interfering with Japanese military 
actions.  Many Americans were killed.  The following day, December 8, 1941, the U.S. declared 
war on Japan.  The U.S. officially entered WII.  The American people became frightened of the 
Japanese-Americans living in the U.S.  To calm the American people down, President Roosevelt 
authorized the construction of internment camps.  The Japanese-Americans were told to only 
bring what they could carry.  The rest of their belongings had to be sold or left behind.  They 
were put on buses and sent to Manzanar, an internment camp in California, where they were 
imprisoned until the war ended.  After the war ended, the Japanese-American internees were 
released and were allowed to go home.  However, many of them had nowhere to go because 
many of their homes and land had been taken by other Americans. 

 
1. The teacher will review the vocabulary with pictures.  
2. The teacher will show a Pearl Harbor video 

(http://www.youtube.com/watch?v=WiOSUN4EgVQ). 
3. The teacher will introduce photographs by Ansel Adams depicting the Japanese 

Internment at Manzanar.  (The teacher will tell students, “This is a sample of some 
of the photographs that Adam’s took during this time.”  Next, the teacher will ask 
students, “What do you think when you look at this picture?”  “Who do you think 
these people are?”)   

 
Guided Practice  

http://www.youtube.com/watch?v=WiOSUN4EgVQ
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The teacher will show a video of George Takei 
(http://www.youtube.com/watch?v=oUrpIFp7EMA&feature=related)  
 
(After watching the George Takei video have a discussion with students. The 
teacher will ask: “We just saw a video of a person who lived at Manzanar…what do 
you think?  Do you think he wonders about how did his world changed from one 
day to the next?  How do you think he felt after it was all over?”) 
 
As you can see Mr. Takei vividly remembers what he and other Japanese- 
Americans had to go through when they were interned.  What impact do you think 
the internment had on his life? How do you think he feels about the internment 
now?  

Closure   
 
During the closing session, the students will create a vocabulary activity using the Ansel 
Adams photographs.  The students will receive a piece of white paper, which they will fold into 
four squares.  The students will recall four words using these photographs and illustrate them.  
Assessment/Evaluation 
 
The teacher will assess students by having an oral discussion regarding the lesson taught.  
The teacher will listen for answers, gestures, and how well they were able to retain the 
information. (i.e., We finished the lesson…what have we learned?)   
Independent Practice or Follow-up Activities 
 
Read: Baseball Saved Us by Ken Mochizuki. 
Resources 
 
Book:  Baseball Saved Us by Ken Mochizuki. (1993). Lee & Low Books. ISBN-978-1-880000-19-
9. 32 pages. 
 
Photo Collection:   “Suffering Under a Great Injustice”: Ansel Adam’s Photographs of Japanese-
American Internment at Manzanar. The Prints and Photographs Division at the Library of 
Congress.  
 
http://www.youtube.com/watch?v=WiOSUN4EgVQ 
 
http://www.youtube.com/watch?v=oUrpIFp7EMA&feature=related 
 
 
 
 
 
 
 
 
 
 

http://www.youtube.com/watch?v=oUrpIFp7EMA&feature=related
http://websafari.dalton.k12.ga.us/websafari.exe/search?sid=029F84DA-30D1-4CE3-A53A-5F4C4F5298B3&database=br&term=978-1-880000-19-9%20(pbk.)&by=20&kind=marc&exact=y
http://websafari.dalton.k12.ga.us/websafari.exe/search?sid=029F84DA-30D1-4CE3-A53A-5F4C4F5298B3&database=br&term=978-1-880000-19-9%20(pbk.)&by=20&kind=marc&exact=y
http://www.youtube.com/watch?v=WiOSUN4EgVQ
http://www.youtube.com/watch?v=oUrpIFp7EMA&feature=related
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Lesson Plan #3 for WWII Japanese-American Internment 
 

Jill Kelley 
 

 Subject Areas:       English Language Arts and History-Social Science 
Grade Level:           4th 
ELD Level:            __Beginning ___Early Intermediate _X_ Intermediate  
                    __ Early Advanced   __Advanced 
 
Subject Area Standards 
 
English-Language Arts Content Standards: K-6, Writing 1.0 
 
History and Social Science 4.4.5 : Discuss the effects of the Great Depression, the Dust Bowl, and World 
War II on California. 
ELD Standards 
 
Listening and Speaking 
Listen attentively to stories and information and identify important details and concepts by using both 
verbal and nonverbal responses. (page 19) 
Reading 
Use Content related vocabulary in discussions and reading. (page 42) 
Writing 
Independently create cohesive paragraphs that develop a central idea with consistent use of standard 
English grammatical forms. (Some rules may not be followed.) (page 73) 
Objectives  
 
The students will learn what life was like in China City as well as Manzanar through the book Mei Ling 
in China City and Ansel Adams photography. Compare and contrast the living situations through the 
eyes of children at the 4th grade level. 
Materials   
 
Ansel Adams photographs, the book Mei Ling in China City, Venn diagram, pencils, paper 
Key Vocabulary Words 
 
Manzanar, internment camp, Chinatown, Union Station, hostages, Pearl Harbor, watchtowers barrack, 
lanterns, rickshaw 
SDAIE Strategies 
 
Graphic organizer:  Venn Diagram 
Group discussion, Stand Up and Share, and Roam the Room 
Idea Starts: The teacher will show the Ansel Adams photographs and read the book Mei Ling in China 
City 
Accommodations for Special Needs 
 
Learning Disability:  
Limit the number of instructions at one time, speak slower to assure that the learning disabled student 
can process the information, offer praise for hurdles overcome, effort, and work well done. 



54 
 

Anticipatory Set  (Contextualization/Introductory Experience) 
 
The teacher will read the book Mei Ling in China City.  The teacher will show the Ansel Adams 
photographs of the Manzanar Internment Camp as well as the people living there.  Discuss the people 
living there and how they felt as well as the conditions they lived in. Discuss life in China City and 
compare how both groups of people lived in the different environments. 
Instructional Input  (Modeling/Bridging/Schema Building/Metacognitive Development) 
 
The teacher will lead the class in open-ended questions about what it might have been like living in the 
Manzanar Internment Camp. What were their living conditions? What was the weather like? How 
were they treated? What were their days filled with? Ask the same questions about China City.  
 
Using the Venn Diagram identify one circle as China City and one circle as the Manzanar Internment 
Camp.  As you discuss what life was like living in the Manzanar Internment Camp, fill in the way life 
was like, how was it different from China City.  Do the same for China City.  Put the things that were the 
same for both girls and their living conditions in the center of the circle where they overlap. 
Guided Practice   
 
Once the Venn Diagram is complete use that information and write a few paragraphs comparing and 
contrasting China City and Manzanar Internment Camp.   
Closure  
 
The teacher will review the conditions in China City and the Manzanar Internment camp.  Talking with 
students to provide ideas so they can finish the writing assignment. 
Assessment/Evaluation  
 
The teacher will ask for volunteers to read their short stories about comparing and contrasting the 
two living situations.  Praise the students for their thoughts and observances. 
Independent Practice or Follow-up Activity  
 
The students will take the Venn Diagram home and share with their families what they have learned 
about Manzanar and why the Japanese-Americans were taken there. 
Reflection 
 
The teacher will display the compare and contrast papers for all students to see. 
 
Resources:  http://www.eduplace.com/graphicorganizer/pdf/venn.pdf 
Mei Ling in China City by Icy Smith (2008). Manhattan Beach, CA: East West Discovery Press. 
ISBN 978-0-9799339-5-0-51895. 
Farewell to Manzanar by Jeanne Wakatsuki Houston and James D. Houston (1973). New York: Laurel Leaf 
Books, Random House. ISBN 978-0-553-27258-1. 
Photographs by Ansel Adams 
http://memory.loc.gov/cgi-
bin/query/i?ammem/manz:@field(NUMBER%2B@band(ppprs%2B00200)):displayType=1:m856sd=ppprs:
m856sf=00200 
 
 
 

http://www.eduplace.com/graphicorganizer/pdf/venn.pdf
http://memory.loc.gov/cgi-bin/query/i?ammem/manz:@field(NUMBER%2B@band(ppprs%2B00200)):displayType=1:m856sd=ppprs:m856sf=00200
http://memory.loc.gov/cgi-bin/query/i?ammem/manz:@field(NUMBER%2B@band(ppprs%2B00200)):displayType=1:m856sd=ppprs:m856sf=00200
http://memory.loc.gov/cgi-bin/query/i?ammem/manz:@field(NUMBER%2B@band(ppprs%2B00200)):displayType=1:m856sd=ppprs:m856sf=00200
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Venn Diagram Graphic Organizer 
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Lesson Plan  #4 for WWII Japanese-American Internment 
 

Sandra Lopez 
 

  Subject Area:        History-Social Science, Language Arts, Visual & Performing Arts    
  Grade Level:          4th 

ELD Level:           __Beginning   ___Early Intermediate    X Intermediate    
      __ Early Advanced   __Advanced 
 
Subject Area Standards 
 
Social Studies:  4.4.5: Discuss the effects of WWII on California and Californians. 
  
Visual & Performing Arts:  3.2:  Works of art focusing on different cultures that 
contributed to California’s history or art heritage. 
 
Language Arts:  
 
Listening and speaking:  1.2 Summarize major ideas and supporting evidence 
presented in spoken messages and formal presentations. 
Reading:  1.1 Read narrative and expository text aloud with grade-appropriate 
fluency and accuracy and with appropriate pacing, intonation, and expression. 
Writing:  1.6 Capitalize names of magazines, newspapers, works of art, musical 
compositions, organizations, and the first word in quotations when appropriate. 
ELD Standards  
 
Listening and Speaking:  
Orally identifies the main points of story. (page 16) 
Reads literary texts and orally identifies the main events of the plot by using simple 
sentences. (page 56) 
Produces independent writing that is understood when read but may include 
inconsistent use of standard grammatical forms. (page 64) 
Objective 
 
After the students read aloud as a class and complete a story web with a partner, 
students will use a writing journal to write their reflections on the racial 
discrimination the WWII Japanese-Americans experienced as told in the book, Baseball 
Saved Us by Ken Mochizuki. 
Materials 
 
Photographs by Ansel Adams of Japanese-Americans in Manzanar Relocation Camp, 
pencils, webbing graphic organizer, the book, Baseball Saved Us by Ken Mochizuki. 
Key Vocabulary Words: 
 
racial discrimination, internment, relocation center, racial motivations, distrust, 
culture, diversity, citizenship, patriotism, American 
SDAIE Strategies 
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Graphic Organizers, vocabulary front loading, visual aides, Pair share, read alouds. 
Accommodations for Special Needs 
 
Provide literature in Spanish for ELD students with a Spanish speaking background.  
Anticipatory Set  (Contextualization/Introductory Experience) 
 
1) The teacher will show photographs of Japanese-Americans in Manzanar by Ansel 
Adams.  
2) The teacher will explain briefly that these photographs were of Americans who 
were forcibly removed from their homes and required to live in internment camps far 
away from settled towns or cities.  
3) The teacher will use the vocabulary listed to ask students; “ Why do you think these 
Americans were singled out as the other citizens to be taken away from their homes?  
Do you think they did anything that was illegal to justify their imprisonment? 
4) The teacher will ask students to write one question about the photographs on a 
white board and hold up their questions.  
Instructional Input  (Modeling/Bridging/Schema Building/Metacognitive 
Development) 
 
5) The teacher will give direct instruction on the Japanese internment and focus on 
how the Japanese-Americans in internment camps were jailed because of mistrust and 
racially motivated fears.  
6) The teacher will read aloud and give turns to her students to read aloud from the 
book: Baseball Saved Us by Ken Mochizuki. 
7) The teacher will ask the questions:  What does “citizen” mean?  What are Civil 
Rights?  What civil rights do you enjoy?  What civil rights were taken from the 
Japanese-Americans in 1942?  What would you want to do if you were unlawfully held 
captive? Some other names given to their imprisonment were Relocation Centers, 
Internment Camps, and Concentration Camps.  What other events in history have you 
heard about that used any of these terms? What do you think racial motivations are?  
How does it make you feel to see these Americans in captivity? Why do you think the 
people of the 1940’s had so much distrust in the Japanese-Americans? Do you think 
something like concentration camps could happen to people today?    
8) The teacher will direct students to discuss in groups or with a partner what they 
want to write about regarding the racial discrimination the Japanese-Americans 
endured compared to other citizens in the same timeframe. 
Guided Practice 
 
9) The teacher will introduce a graphic organizer and explain how to use it with a 
partner or group.   
10) The teacher will direct students to use a story web to come up with some ideas for 
the writing assignment. 
Closure 
 
11) The teacher will invite groups to share the results of their story webbing. 
Assessment/Evaluation 
 
12) The teacher will use summative assessment by monitoring and evaluating the 
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outcome of the story webbing and give feedback to the students.  
Independent Practice or Follow-up Activity 
 
13) The teacher will assign students the task of writing an entry in their journals using 
the words they came up with in their story webbing and then the teacher will assign 
students to write the ideas from their story webs in paragraph form in their journals. 
Resources 
 

Library of Congress, American Memory (1943) Ansel Adam’s Photographs of 
Japanese Internment at Manzanar. Accessed July 23, 2011 at 

 http://memory.loc.gov/ammem/collections/anseladams/index.html 
 

Baseball Saved Us by Ken Mochizuki. (1993) Accessed July 22, 2011 at 
http://www.leeandlow.com/images/pdfs/baseball.pdf Spanish Version 
published 1995. Lee and Low Books, N.Y., N.Y. 
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Lesson Plan #5 for WWII Japanese-American Internment 
 

Sandra Lopez 
 

             Subject Area:         Visual & Performing Arts, History-Social Science 
            Grade Level:           4th 
            ELD Level:             __Beginning  ___Early Intermediate X_ Intermediate   
                    __ Early Advanced   __Advanced 

 
Subject Area Standards 
 
Social Studies: 4.4.9: Analyze the impact of twentieth-century Californians on the nation’s artistic and 
cultural development, including the rise of the entertainment industry (e.g., Louis B. Meyer, Walt Disney, 
John Steinbeck, Ansel Adams, Dorothea Lange, John Wayne).  
 
Visual & Performing Arts: 1.2 Describe how negative shapes/forms and positive shapes/forms are used in a 
chosen work of art.  
 
Language Arts: Listening and speaking  
Comprehension: 1.1 Ask thoughtful questions and respond to relevant questions with  
appropriate elaboration in oral settings. 

 Organization and Delivery: 1.6 Use traditional structures for conveying information (e.g., cause and effect, 
similarity and difference, posing and answering a question). 
ELD Standards 
 
Listening and Speaking  
Comprehension: Ask and answer questions by using phrases or simple sentences. (page 18)  
Comprehension: Listen attentively to stories and information and identify important details and concepts by 
using both verbal and nonverbal responses. (page 19) 
Objectives 
 
1. After the students view a PowerPoint presentation of Ansel Adam’s black and white photos of WWII 
Internment portraits as well as examples of negative space art by Noma Bar, the students will engage in 
effective oral questions and answers to show comprehension of how artists Ansel Adams and Noma Bar used 
negative space in their art. 
2. The students will create an original work of art demonstrating the effect that negative space has on 
illustrating a mood or concept. 
Materials 
 
Copies of photography by Ansel Adams of the Japanese-Americans in the Manzanar Internment Camp, 
PowerPoint of Ansel Adam’s photographs, and Noma Bar’s artwork, white board, pencils, construction 
paper, scissors, glue. 
Key Vocabulary Words 
 
Space, objects, negative space, shape, depth, 2-dimension, 3-dimension, illusion of depth, contrast, contour, 
mood. 
SDAIE Strategies 
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Vocabulary practice, visual aides, hands-on activity, class discussion, longer response time, overheads, 
modeling. 
Accommodations for Special Needs 
 
Class discussion and audio response for students who do better with cooperative learning. Use the overhead 
for students who need modeling for the reading and writing. 
Anticipatory Set  (Contextualization/Introductory Experience) 
 
1) The teacher will show photographs of Japanese-Americans in Manzanar by Ansel Adams as well as 
artwork by Noma Bar in a PowerPoint. 
Instructional Input 
 (Modeling/Bridging/Schema Building/Metacognitive Development) 
 
2) The teacher will explain very briefly that “space is the area between and around objects. The space 
around objects is often called negative space; negative space has shape. Space can also refer to the feeling of 
depth. In (2-dimensional) visual art, when we create the feeling or illusion of depth, we call it space” (Getty, 
2011).  
Guided Practice 
 
3) The teacher will use the vocabulary listed to ask students questions about the PowerPoint slides.  
4) The teacher will encourage students to ask questions about the concepts being discussed. 
5) The teacher will write down the questions asked by students on the whiteboard.  
6) The teacher will allow other students as well as herself to answer questions in depth. 
Closure 
 
7) The teacher will read the questions from the board that her students had posed previously. She will ask 
her students to answer out loud the questions in turn using the popsicle stick selection method.  
Assessment/Evaluation 
 
8) The teacher will use a rubric to evaluate her students’ question and answers in the closure activity. 
Independent Practice or Follow-up Activity 
 
9) The teacher will provide copies of selected photos for students to use. 
10) The teacher will instruct the students about how to make an inverted-space silhouette of a subject of 
their choice found in the photographs by Ansel Adams. 
Resources 
 
Library of Congress ,American memory (1943) Ansel Adam’s Photographs of Japanese Internment at 

Manzanar. Accessed July 23, 2011 at 
 http://memory.loc.gov/ammem/collections/anseladams/index.html 
 
Amazon.com (2011) Guess Who? The many faces of Noma Bar found July 29, 2011 at 

http://www.amazon.com/dp/0977985075/ref=as_li_ss_til?tag=braipick-
20&camp=213381&creative=390973&linkCode=as4&creativeASIN=0977985075&adid=0PH48AZZB
HVN80W24JE0 

 
The J. Paul Getty museum (2011) Student handout found July 29, 2011 at 

http://www.getty.edu/education/teachers/building_lessons/elements_art.pdf 
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Resources for WWII Japanese-American Internment 
 
 

Websites: Photographs of the Manzanar Internment Camp were found at the following sites and were used 
to make PowerPoint presentations for several of the lessons in this unit. 
 
Websites for Teachers: 
 

• Truman Library and Museum part of the National Archives and Records Administration Images of 
Manzanar were found online Aug 3, 2011 at 
http://www.trumanlibrary.org/whistlestop/study_collections/japanese_internment/background.ht
m 

 
• Collection Highlights from Ansel Adams photography of Japanese-American Internment at 

Manzanar. These photos were found on the Library of Congress American Memory web site July 29, 
2011 at http://memory.loc.gov/ammem/collections/anseladams/aamsp4.html 

 
• National Museum of American History found Aug 2, 2011 at 

http://americanhistory.si.edu/perfectunion/collection 
 

• “Reflection - Although writing and art express history, it's our humanity which keeps all of us striving 
for an improved future.” A blog site for former Japanese-American Internees to write their 
experiences: http://kpkollenborn.blogspot.com/2011/04/they-call-me-moses-masaoka.html 

 
• A More Perfect Union, Japanese-Americans and the US Constitution: 

http://americanhistory.si.edu/perfectunion/experience/index.html 
 

• National Archives: http://www.archives.gov/research/alic/reference/photography-index.html 
 

• Owens Valley History Sitehttp://www.owensvalleyhistory.com/manzanar2/page12b.html 
 

• Exploring Japanese-American Internment through Film and the Internet with discussion questions 
and sample class activities at: http://caamedia.org/jainternment/camps/index.html 

•  
• "Manzanar National Historic Site (U.S. National Park Service)." U.S. National Park Service - 

Experience Your America. National Park Service, 20 May 2010. Web. 25 July 2011. 
<http://www.nps.gov/manz/index.htm>. 

•  
• "George Takei in Japanese Concentration Camps   - YouTube." YouTube - Broadcast Yourself. 14 Aug. 

2007. Web. 04 Aug. 2011. <http://www.youtube.com/watch?v=oUrpIFp7EMA>.     
•  
• "Japanese Internment Camps During WWII   - YouTube." YouTube - Broadcast Yourself. 28 Mar. 2008. 

Web. 04 Aug. 2011. <http://www.youtube.com/watch?v=WiOSUN4EgVQ>.     
•  
• "Exploring Japanese American Internment." CAAM Home. NAATA. Web. 25 July 2011. 

<http://caamedia.org/jainternment/>. 

http://caamedia.org/jainternment/camps/index.html
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•  
• "Manzanar." Wikipedia, the Free Encyclopedia. 13 July 2011. Web. 26 July 2011. 

<http://en.wikipedia.org/wiki/Manzanar>. 
•  
• Chen, C. Peter. "The Japanese Internment | World War II Database." World War II Database: Your 

WW2 History Reference Destination. 28 July 2011. Web. 04 Aug. 2011. 
<http://ww2db.com/battle_spec.php?battle_id=225>. 

 
Books about the WWII Japanese-American Internment  

 
 

Books for Teachers: 
 

Elusive truth: Four Photographers at Manzanar (2002) by Gerald H. Robinson. Carl Mautz Publishing, 
Location not disclosed, ISBN 1-887694-24-2 

Remembering Manzanar: Life in a Japanese Relocation Camp by Michael L. Cooper. Clarion Books, 96 pages 
ISBN 978-0-618-06778-7 Accessed July 22, 2011 at http://www.publishersweekly.com/978-0-618-06778-7 

 Ansel Adams Born Free and Equal: The Story of Loyal Japanese-Americans (1944) (A selection of Ansel 
Adams's photographs of the Manzanar internment camp along with a text by Adams are included.) 
Published in 1944 by U.S. Camera. ISBN: 1893343065. 

 Accessed July 22, 2011 at http://memory.loc.gov/ammem/collections/anseladams/aamborn.html 

I am an American: A True Story of Japanese Internment (1994) by Jerry Stanley. 40 black and white Photos. 
Paperback. 97 pages. Crown Publishers, New York.  ISBN 0-517-5986-1. 

Accessed July 22, 2011 at http://www.barnesandnoble.com/w/i-am-an-american-jerry-
stanley/1002097664 

The Children of Topaz: the Story of a Japanese-American Internment Camp : Based on a Classroom Diary by 
Michael O. Tunnell and George W. Chilcoat (1996).  New York: Holiday House. ISBN Number: 0823412393 
Ages 12 & up. 
 
 Accessed July 22, 2011 at http://www.goodreads.com/book/show/401963.The_Children_of_Topaz 
 
 
Books for Students and Teachers: 

Ryan, Pam Muñoz (2000). Esperanza Rising. Carmel CA: Hampton-Brown.  
 
Houston, Jeanne Wakatsuki., and James D. Houston.(1973) Farewell to Manzanar: a True Story of Japanese 
American Experience during and after the World War II Internment. New York: Laurel-Leaf, 2007.  
 
Dunlap, Julie, and Kerry Maguire (1995) Eye on the Wild: A Story about Ansel Adams. Minneapolis: 
Carolrhoda.  

http://www.goodreads.com/book/show/401963.The_Children_of_Topaz
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Lowry, Lois. (1989). Number the Stars. New York: Dell Publishing. 
 
O'Dell, Scott (1987) Island of the Blue Dolphins. New York: Dell Publishing.  
 
Sakurai, Gail (2007) Japanese American Internment Camps. Children’s Press.  

             Mochizuki, Ken (1995) El Beisbol Nos Salvo’. Lee & Low Books. 
 
Bunting, Eve, and Chris K. Soentpiet. (2009) So Far from the Sea. Boston, Mass.: Sandpiper.  

Yoshiko Uchida (1991) The Invisible Thread  
Accessed July 22, 2011 at 
http://www.stumbleupon.com/to/stumble/go/?clientid=8dcb90aa6f76a039cefb014c9ac35508&client_type
=bookmark&version=1.0 
 
 Sheila Hamanaka  (1990  ) The Journey: Japanese Americans, Racism and Renewal, published by Orchard, 
40 pages,  ISBN: 0-531-08449-3    Ages 9 and older. Cooper    .  Accessed July 22, 
2011 at http://www.education.wisc.edu/ccbc/books/detailBook.asp?idBooks=97 

Yoshiko Uchida (1996) The Bracelet, illustrated by Joanna Yardley, Putnam & Grosset Group, New 
York.  ISBN Number: 0-698-11390-X Accessed July 22, 2011 at 
http://www.education.wisc.edu/ccbc/books/detailBook.asp?idBooks=97 

 R. Noguchi & D. Jenks (2001) Flowers from Mariko, Illustrated by M. Reiko Kumata  ISBN  N um ber: 
1584300329 Accessed July 22, 2011 
at http://www.goodreads.com/book/show/1567927.Flowers_from_Mariko 

Mochizuki, Ken (1993) Baseball Saved Us  , Illustrated by Dom Lee,  ISBN Number: 1880000199 Lee and 
Low Books Award Winner. Accessed July 22, 2011 at http://www.leeandlow.com/images/pdfs/baseball.pdf  

Wakatsuki Houston, Jeanne and Houston, James D. (1973) Farewell to Manzanar: A True Story of Japanese 
American Experience During and After the World War II Internment    ISBN : 0 553272586, Accessed July 22, 
2011 athttp://www.amazon.com/Farewell-Manzanar-Japanese-Experience-Internment/dp/0553272586 

Shigekawa, Marlene (1993) Blue Jay in the Desert, illustrations by Isao Kikuchi  ISBN  N um ber: 
1879965046  (Recom m endation w ritten by the Asian American Curriculum Project) Accessed July 22, 2011 
at http://www.polychromebooks.com/books/bluejay.html 

Savin, Marcia (1995). The Moon Bridge, 240 pages. Scholastic Publishers Found at Goodreads.com July 22, 
2011 http://www.goodreads.com/book/show/569658.The_Moon_Bridge 
 

 
 

Photographs used in these lessons 
 
 

At Chinese Camp, Church Windows, c. 1940s 
Chiura Obata, c. 1930 
Harry Oye, San Francisco, c. 1950 

http://www.amazon.com/exec/obidos/ASIN/039922503X/minorijobbank
http://www.amazon.com/exec/obidos/ASIN/1584300329/minorijobbank
http://www.goodreads.com/book/show/1567927.Flowers_from_Mariko
http://www.amazon.com/exec/obidos/ASIN/1880000199/minorijobbank
http://www.leeandlow.com/images/pdfs/baseball.pdf
http://www.amazon.com/exec/obidos/ASIN/0553272586/minorijobbank
http://www.amazon.com/exec/obidos/ASIN/0553272586/minorijobbank
http://www.amazon.com/exec/obidos/ASIN/1879965046/minorijobbank
http://www.asianamericanbooks.com/
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Itinernznt, Merced, 1936 
Woman Behind Screen Door, Independence, 1944 
Ansel Adams(by Arnold Newman), 1976 
Dorothea Lange, 1965 
Mt. Williamson from Manzanar, 1944 
Ansel Adams, ink drawing by Chiura Obata 
 
The following Photos by Ansel Adams found July 27, 2011 at: 
http://www.loc.gov/pictures/item/2001704633/ 
 

Richard Kobayashi, Manzanar, 1943- 
Evacuation struck the very young 
Young lawyer and his family 
The evacuees wait in line for their meals 
Calisthenics 
Girl and volleyball 
Baseball 
Dressmaking class: Mrs. Ryie Yoshizawa, instructor. LC-A35-5-M-24 
Nurse Aiko Hamaguchi, Mother Frances Yokoyama, Baby Fukumoto. 
LC-A35-5-M-04 
Unloading produce truck, Tsutomu Fuhunago. 
LC-A35-6-M-32 

 
Photographs by Dorothea Lange  and Clem Albers of activities at Manzanar found at 
http://americanhistory.si.edu/perfectunion/collection/search.asp?Keywords=+Manzanar&Fields=Descripti
on&ThemeID=3&CampID=9: 
 

"Manzanar Relocation Center, Manzanar, California. Baseball players in a huddle. This game is very 
popular with 80 teams having been formed to date. Most of the playing is done in the wide 
firebreak between blocks of barracks." Dorothea Lange – July 2, 1942 

 
"Manzanar Relocation Center, Manzanar, California. A "uku" [ukulele] affords amusement for 
young evacuee at the War Relocation Authority Center." Clem Albers, April 4, 1942 

 
Uncredited photos of Manzanar in 1942 found online Aug 3, 2011 at 
http://www.trumanlibrary.org/whistlestop/study_collections/japanese_internment/background.htm: 

“Youngsters playing in the field of a nursery school” 
“Boys playing baseball in the school yard” 
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Introduction for Water 
 
 
 

 Ansel Adams frequently featured water in his photographs.  A few of these beautiful photographs are 
“Late Autumn Evening, Merced Canyon, 1944”, “Early Morning, Merced River, 1950”, and “Mt. Lyell and Mt. 
McClure, Tuolumne River, 1936”.  The beauty and importance of water is vital to every living thing.   
 

Without water, crops cannot grow.  The food each person consumes per day represents an investment 
of 4,500 gallons of water, according to the California Farm Bureau.  California has a system of reservoirs 
that stores mountain runoff water from the winter snowfall. Since it quits raining sometime between March 
and May and does not rain again until October, this stored water is essential for California. 

 
 While fresh water is a renewable resource, the world’s supply of clean water is decreasing faster than 
it can be replenished. Although over 70% of the earth’s surface is water, 97% of that water is salt water, 
leaving only 3% for fresh water. Of that 3%, over 2/3 is frozen in glaciers and polar ice caps. So this leaves 
less than 1% readily available for human consumption. (wateruseitwisely.com) 
 

Dams benefit people by providing usable, reliable water sources. In the once swampy San Joaquin 
Valley, California, an agricultural area was created that now provides a quarter of America's food supply. 
Hydroelectric dams provide 13% of the total power generated in the United States which prevents over 200 
million tons of carbon dioxide emissions.  

 
 

Water Conservation: 
 
 Here is something that you might not have really considered before: We know that ice floats.  As 
water freezes, it becomes lighter (less dense) than liquid water. But have you considered that if ice did not 
float, lakes would freeze from the bottom up, freezing/killing all the plants and fish as well? The ice on top 
keeps the water underneath protected from the cold. It is like a blanket that keeps the water at a safe 
temperature for the living things in the lake. So although 2/3 of the 3% of fresh water is ice, it actually may 
be helping to protect the life beneath it. (www.ecokidsonline.com) 
 
 Did you know that if you shorten your shower by one minute, you can save up to 150 gallons per 
month? Or that fixing a leaky faucet can save 300 gallons a month or even more?! Look at the attached 
documents titled “Some Water Conservation Tips” and “Water Quality Tips Around the House” for some 
great water conservation tips. Students can use these water conservation tips on their black and white 
poster activity to promote water awareness/conservation. (wateruseitwisely.com) 
 
Dams and Hetch Hetchy: 
 
 Hetch Hetchy was a major controversy at the turn of the century.  It was a quarrel between 
environmentalism and the water needs of a growing city.  This controversy over Hetch Hetchy Valley was 
considered by some to be the birth of modern environmentalism.  The Sierra Club was the main group trying 
to protect the Hetch Hetchy Valley from being flooded.  Eventually, the O’Shaughnessy Dam was built, and 
Hetch Hetchy Valley was flooded to become the Hetch Hetchy Reservoir.  The O’Shaughnessy Dam was the 

http://www.ecokidsonline.com/
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second largest civil engineering project of its day, after the Panama Canal.  Today, there are 123 dams in 
California with a storage capacity over 40,000 acre feet.   
 
Owens Valley: 
 
  In the contemporary West, pressures to more effectively reallocate water to meet growing urban and 
environmental demands are increasing as environmental awareness grows and climate change threatens 
existing water supplies. 
 
 The legacy of the Owens Valley raises concerns about how reallocation can occur. Although it took 
place over seventy years ago, the water transfer from the Owens Valley to Los Angeles still plays an 
important role in perceptions of how water markets work. The memory of the Owens Valley transfer is one of 
theft and environmental destruction at the hands of Los Angeles. In reassessing the infamous transfer, one 
could say that there was no "theft." Owens Valley landowners fared well in their land and water sales, 
earning more than if they had stayed in agriculture. In another sense, however, "theft" did occur. The water 
was not literally stolen, but there was a sharp imbalance in gains from the trade—with most of the benefits 
going to Los Angeles. The Owens Valley, then, demonstrates the importance of distributional issues in water 
trades when the stakes are large. 
 
 Los Angeles water rights in the Owens Valley and Mono Basin have again been a front-page issue 
since 1970. New environmental and recreational values and air pollution concerns have ushered in demands 
to curtail the shipment of water from source regions for urban use.  
 
 Owen's Valley Revisited: A Reassesment of the West's First Great Water Transfer carefully explores 
how these sagas were addressed, considering the costs involved, and alternative approaches that might have 
resulted in more rapid and less contentious remedies. This analysis offers insights to guide the ongoing 
conversation about water politics and the future thereof.”  (Libecap, G., Owens Valley Revisted: A 
Reassessment of the West’s First Great Water Transfer) 
 

   During WWII, the Japanese American Internment camp Manzanar was located in the Owens 
Valley. The Owens Valley landowners fared well in their land and water sales, earning more than if 
they had stayed in agriculture. The Owens Valley was inhabited by the Timbisha (also called the 
Panamint or Koso) and the Mono tribe (also called the Owens Valley Paiute). The Owens Valley was 
named after Richard Owens. Los Angeles has been ranked the third richest city and fifth most 
powerful and influential city in the world, behind only New York City in the United States. The Los 
Angeles Aqueduct is 223 miles long. In 1970, the LADWP completed another aqueduct from Owens 
Valley. 
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Lesson Plan #1 for Water 
 

Joni Charles, Shoua Xiong, and Aenoy Miranda 
 

 Subject Area:      History Social Science and Visual & Performing Arts 
Grade Level:         4th 
ELD Level:        __Beginning  ___Early Intermediate X Intermediate    
                            __ Early Advanced   __Advanced 
 
  
Subject Area Standards 
 
History-Social Science  4.4.7 Trace the evolution of California’s water system into a network of dams, 
aqueducts, and reservoirs 
 
Visual & Performing Arts  5.5.3  Construct diagrams, maps, graphs, timelines, and illustrations to 
communicate ideas or tell a story about a historical event 

ELD Standards 
 
Listening & Speaking: Make oneself understood when speaking by using consistent standard English 
grammatical forms and sounds; however, some rules may not be followed (e.g., third person singular, 
male and female pronouns). (page 19) 
 
Reading: Use common English morphemes in oral and silent reading. (page 30) 
Use content-related vocabulary in discussions and reading. (page 42) 
 
Writing: Use more complex vocabulary and sentences appropriate for language arts and other content 
areas (e.g., math, science, history–social science).  (page 73) 

Objectives 
 
Students will identify, and complete a graphic organizer on, the major dams and reservoirs on the San 
Joaquin River and the seven major tributaries that flow into the San Joaquin River (Mokelumne River, 
Calaveras River, Stanislaus River, Tuolumne River, Merced River, Chowchilla River, Fresno River, and 
Kings River) when provided information sheets about the dams and reservoirs.    
 
There are web sites for this lesson in the Resources section at the bottom of the lesson plan. 
 
Students will help the teacher create a timeline to note when dams were placed on the San Joaquin 
River and the seven major tributaries of the San Joaquin River. 
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Materials 
 
Information sheets regarding the dams and reservoirs 
Graphic Organizer Chart 
pencils 
photographs by Ansel Adams of the Merced River and the Tuolumne River  
paper  
teacher whiteboard 
student whiteboards 
dry erase markers 

Key Vocabulary Words 
 
Reservoir, tributaries, irrigation 
SDAIE Strategies 
 
Graphic Organizers: are charts, graphs, or diagrams, which encourage children to see information as a 
component of systems rather than isolated facts. 
Group discussion, Stand up and share, and Roam the room: After the teacher asks a question, students 
discuss and report their group findings to the class. 
In-Text questions: Students answer teacher-constructed questions about a reading selection as they 
read it. 

Accommodations for Special Needs 
 
Use of a graphic organizer; Use a reward system to maintain positive behavior; Whiteboard to 
communicate; seat the student with a peer helper to give them extra support 
 
Anticipatory Set  (Contextualization/Introductory Experience) 
 
*Show Ansel Adams photos “Late Autumn Evening, Merced Canyon, 1944”, “Early Morning, Merced 
River, 1950”, “Mt. Lyell and Mt. McClure, Tuolumne River, 1936”*   
 
Teacher: “These rivers are beautiful.  These rivers are fun to play in, fish in, and maybe even camp next 
to.  But that is not the most important use of these rivers.  Does anyone know what the most important 
use is for these rivers?” 
 
Allow time for the students to answer the questions. 
 
Teacher: “They provide us with life.  We drink from their waters, bathe with their waters, grow our 
crops with their waters, and raise our animals with their waters.” 
“But how do we control such wild beauty?  If we try to catch water in our hands….the water flows out.  
Technology.  We are going to learn just how much we change and control our rivers.”     
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Instructional Input  
(Modeling/Bridging/Schema Building/Metacognitive Development) 
 
Everyone get into groups.  The teacher will pass out information sheets about dams and reservoirs.  
The teacher will also pass out the graphic organizer chart for the students to fill in. 
The teacher will instruct the students to read each of the information sheets about the dams and 
reservoirs in groups.  The students will fill in 4 questions on the graphic organizer as they read.   
The 4 questions are: “What is the name of the dam?” “What river is the dam located on?” “When was 
the dam completed?” “What reservoir did the dam create?” 
The teacher will call on each group to answer each of these questions out loud.  The other groups will 
fill in their graphic organizers with the information that the groups provide orally. 
 
When complete, the teacher will draw a time line on the whiteboard.  The teacher will instruct 
students to use their whiteboards and markers.  The teacher will ask the children to write the first dam 
built on these rivers and what year was it built.  The students will hold up their answers and the 
teacher will fill it in on the board. The teacher will ask for the next chronological date of a dam and 
the name of the dam – until all dams are written on the timeline.     
 
Guided Practice 
 
Teacher will complete the dam and reservoir information for one example on the graphic organizer 
with the class. 
 
Students will write the numbers 1-X on their graphic organizers to indicate the chronological order of 
when the dams were built as the teacher confirms it on the board. 
 
Closure 
 
Teacher counts the number of dams on the timeline with the students.  Teacher will ask students to 
write on their whiteboards different uses for the reservoirs (lakes) that were created.  (Ex. Irrigation, 
drinking water, etc – info is included in many of the information sheets about the dams)  
 
Assessment/Evaluation 
 
Students will write one interesting fact they learned about one of their dams in class. 
Independent Practice or Follow-up Activity 
 
Write 4 sentences (either real or fictional) about their favorite lake and what the student does there. 
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Resources 
 
(Included on information sheets about dams and reservoirs) 
http://en.wikipedia.org/wiki/List_of_dams_and_reservoirs_in_California 
http://geology.com/lakes-rivers-water/california.shtml 
http://en.wikipedia.org/wiki/FriantDam 
http://wn.wikipedia.org/wiki/Mammoth_Pool_Reservior 
http://en.wikipedia.org/wiki/San_Joaquin_River 
http://en.wikipedia.org/wiki/New_Exchequer_Dam 
http://en.wikipedia.org/wiki/New_Don_Pedro_Dam 
 
 
 
 

Example: Graphic Organizer for Water Lesson #1 
 

 
 

Dam 
Name: 

River 
Name: 

Dam 
Completed: 

Reservoir 
Created: 

Friant Dam San Joaquin River 1942 Millerton Lake 

        

        

        

        

        

        

        

        
 
 
 
 

http://en.wikipedia.org/wiki/List_of_dams_and_reservoirs_in_California
http://geology.com/lakes-rivers-water/california.shtml
http://en.wikipedia.org/wiki/FriantDam
http://wn.wikipedia.org/wiki/Mammoth_Pool_Reservior
http://en.wikipedia.org/wiki/San_Joaquin_River
http://en.wikipedia.org/wiki/New_Exchequer_Dam
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Lesson Plan #2 for Water 
 

Aneoy Miranda, Joni Charles, and Shoua Xiong 
 
 

Subject Area:        History & Social Science & Visual Performing Arts   
Grade Level:       4th  
ELD Level:    __Beginning  ___Early Intermediate   x  Intermediate   
    __ Early Advanced   __Advanced 
 
Subject Area Standards 
 
History-Social Science 4.1.4: Identify the locations of the Pacific Oceans, rivers, valleys, and 
mountain passes and explain their effect on the growth of towns.  
 
Visual & Performing Arts 5.3: Construct diagrams, maps, graphs, timelines, & illustrations to 
communicate ideas or tell a story about a historical event. 
 

ELD Standards 
 
Listening & Speaking: Listen attentively to stories and information and identify important details 
and concepts by using both verbal and nonverbal responses. (page 19) 
 
Reading: Pronounce most English phonemes correctly while reading aloud. (page 30)  
Use content-related vocabulary in discussions and reading. (page 42)  
 
Writing: Independently create cohesive paragraphs that develop a central idea with consistent use 
of standard English grammatical forms. (Some rules may not be followed.) (page 73)  
Produce independent writing that may include some inconsistent use of capitalization, periods, and 
correct spelling. (page 82) 

Objectives 
 
After instruction about issues surrounding the Hetch Hetchy Valley (Reservoir), the O’Shaughnessy 
Dam, and the Hetch Hetchy Aqueduct, students will compose a one-paragraph paper either 
defending the O’Shaughnessy Dam, or recommending the removal of the dam to restore the Hetch 
Hetchy Valley. 
 
Students will create an illustration of how the Hetch Hetchy Valley would have looked if the 
O’Shaughnessy Dam had not been constructed.  
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Materials 
 
pencils 
binder paper 
white construction paper 
color crayons, markers, or color pencils 
photographs by Ansel Adams of  “Mt. Lyell and Mt. McClure, Tuolumne River, 1936” 
Powerpoint slides for the photographs 
laptop (or projector) 
bell (or something to signal the end of 3 minutes) 

Key Vocabulary Words 
 
 aqueduct, reservoir, Hetch Hetchy Valley, O-Shaughnessy Dam, Tuolumne River  
 
SDAIE Strategies 
  
Co-op Co-op:  Students work in teams to complete a project. 
Pair-share: Sharing with another student about their ideas 
Visuals:  Photos, slideshow 
 
Accommodations for Special Needs 
 
Hearing Impairment: Write down as much as possible, front row seating, get the attention of the 
student before speaking, provide an outline of the lesson in advance. 
 
Anticipatory Set  (Contextualization/Introductory Experience) 
 
*Use the photographs in the powerpoint slideshow* 
Show a photograph of the Hetch Hetchy Valley before it became a reservoir. 
 
Teacher: “What kind of activities do you think you can do here? (Wait for them to answer otherwise 
offer suggestions such as fishing, hiking, or sightseeing.) 
Allow students to respond and share their thoughts. 
 
Show a picture of the O’Shaughnessy Dam (after the Hetch Hetchy Valley had been turned into a 
reservoir) 
 
Teacher: “This is what it looks like now. Why do you think we would do this? Why would we destroy 
a beautiful valley?”  
 
Allow students to respond and share their ideas. 
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Instructional Input  
(Modeling/Bridging/Schema Building/Metacognitive Development) 
 
The teacher will explain the history of the Hetch Hetchy Valley and why a dam was built on the 
Tuolumne River to create the Hetch Hetchy Reservoir.  
 
The teacher will explain that an aqueduct was built to pipe the water from this reservoir to San 
Francisco.  
The teacher will explain how conservationists didn’t want the dam to be built, and how current day 
conservationists now want to remove the dam to restore the Hetch Hetchy Valley.   
 
*Show the Ansel Adams photographs of Mt. Lyell and Mt. McClure, Tuolumne River* 
 
The teacher will provide 2 students with scripts that are from the perspective of a conservationist 
(John Muir) and the perspective of San Francisco’s mayor (James Phelan) during the Hetch Hetchy 
controversy.  The students will read scripts (with the teacher acting as government official that 
makes the decisions.) Provide a script for 1 student to make a few statements as Michael 
O’Shaughnessy.   
 
Guided Practice 
 
The teacher will lead a discussion on the pros and cons of restoring the Hetch Hetchy Valley.  The 
teacher will also lead a discussion on pros and cons of keeping the O’Shaughnessy Dam.  
 
(Do the Assessment simultaneously with the illustration activity) 
 
The teacher will provide construction paper and instruct small groups of students to make an 
illustration of the Hetch Hetchy Valley before it became a reservoir.  Each group member must make 
a contribution.  
 
(Make sure to set the 3-minute timer for each student in each group to complete their illustration 
contribution. After 3 minutes, the student working on the illustration will pass it to the next group 
member to make their contribution to the illustration. While one student is working on the 
illustration, the other students in the group should be doing the assessment section--writing their 
paragraphs) 
Closure 
 
The groups will share their pictures with the class. 
Assessment/Evaluation 
 
The students will write a paragraph either defending the O’Shaughnessy Dam or recommending the 
removal of the dam and restoration of the Hetch Hetchy Valley.  

Independent Practice or Follow-up Activity 
 
The students will share their paragraphs with another student.  
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Resources 
 
Righter, R.W. (2005). The battle over Hetch Hetchy: America's most controversial dam and the birth 
of modern environmentalism. Oxford University Press, USA 
 
Warfield, J. (2005). Dam! : Water, power, politics, and preservation in Hetch Hetchy and Yosemite 
National Park. Pantheon. 
 
From the Ansel Adams photograph collection “Mt. Lyell and Mt. McClure, Tuolumne River” 
 
http://en.wikipedia.org/wiki/Hetch_hetchy_reservoir 
http://en.wikipedia.org/wiki/O%27Shaughnessy_Dam 
http://en.wikipedia.org/wiki/Hetch_Hetchy_Valley 
http://en.wikipedia.org/wiki/Hetch_Hetchy_Aqueduct 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  

http://en.wikipedia.org/wiki/Hetch_hetchy_reservoir
http://en.wikipedia.org/wiki/O%27Shaughnessy_Dam
http://en.wikipedia.org/wiki/Hetch_Hetchy_Valley
http://en.wikipedia.org/wiki/Hetch_Hetchy_Aqueduct
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Power Point for Water Lesson #2, Hetch Hetchy 
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Example of Pros & Cons 
 

 

Keeping the Dam in the Hetch Hetchy Valley 
Pros Cons 

San Francisco has the 
water it needs for 
homes and businesses 

Loss of the Hetch 
Hetchy Valley 

Maintain the current 
eco-system in the 
Hetch Hetchy Valley 

Loss of the animals’ 
habitats 

Less pollution would be 
caused by the 
destruction of the dam 

 

 
 
 
 

Removing the Dam and  
Restoring the Hetch Hetchy Valley 

Pros Cons 

Gain the valley back Pollution from tearing 
down the dam 

Money from 
tourism/economic 
stimulus  

San Francisco would 
lose the water it needs  

Animals gain a new 
habitat 

Disrupt the current eco-
system  
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Student Script for the Hetch Hetchy Lesson (Water #2) 
 
 

John Muir on behalf of the Sierra Club:  Hetch Hetchy Valley is beautiful.  It is as beautiful as the Yosemite 
Valley.  I know just what we should do with this valley.  We should make it easily accessible to all of the 
people who love nature.  We should build roads so people can get to the valley.  We should build hotels and 
restaurants.  It would be a great place in the winter for winter sports. 
 
James Phelan (San Francisco):  The city of San Francisco needs a good source of water.  We cannot keep 
paying this company Spring Valley so much money.  I have a vision of San Francisco.  The city can own its 
own water and pipe it down from the Sierra Mountains.  We can then have a modern city with good water.  
The Hetch Hetchy Valley could be flooded and it would be a perfect holding tank for our water.  All we have 
to do is build a dam. 
 
STOP 
 
Teacher: (Teacher Input) 
 
John Muir on behalf of the Sierra Club:  That greedy city of San Francisco needs to find a different place to 
get its water.  The Hetch Hetchy Valley is a beautiful valley that should not become just another reservior.   
 
 James Phelan (San Francisco):  That silly Sierra Club is siding with the Spring Valley water company.  They 
want us to pay too much money for water.  Hetch Hetchy Valley is just a mosquito growing nest.  We are 
getting rid of a place that isn’t fit for anyone to use.  And besides, the dam will be beautiful! 
 
 James Phelan (San Francisco):  It is 1903.  I request the government to let me build a dam and make Hetch 
Hetchy Valley full of water. 
 
Government:  Hmmmm…  Let me think about it.  No, I don’t think so. 
 
 John Muir on behalf of the Sierra Club:  Yeah!  Ha Ha Ha.  Told that greedy city of San Francisco to find its 
own water. 
 
STOP 
 
 Teacher:  (Teacher Input) 
 
James Phelan (San Francisco):  It is now 1908.  I request the government to let me build a dam and make 
Hetch Hetchy Valley full of water. 
 
 John Muir on behalf of the Sierra Club:  They won’t let you! 
 
Government:  Hmmm….  I think San Francisco needs the water.  Yes, you can build a dam. 
 
 John Muir on behalf of the Sierra Club:  No!!! 
 
James Phelan (San Francisco):  The water is mine! 
 
STOP 
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Teacher:  (Teacher Input) 
Michael O’Shaughnessy:  It is 1918.  I have finally finished the Hetch Hetchy Railroad.  Now I have to build 
the dam.  I will hire the Utah Construction company and I will watch them.  We will get this thing built yet! 
 
Michael O’Shaughnessy:  I also need to build the pipes to take the water from Hetch Hetchy to San Francisco.  
Whoa, I am a busy man! 
 
STOP 
Teacher:  (Teacher Input) 
 

Teacher Script for the Hetch Hetchy Lesson (Water #2) 
 

Throughout civilization, man has chosen to live in places with abundant resources of food and water.  
Without ready access to both of these things, man has either perished or been forced to move on. 

 
To the Sierra Miwok Indians who lived in the mountains, the Hetch Hetchy Valley provided both.  

During the summer and fall, the Miwok Indians traveled to the Hetch Hetchy Valley and used the Tuolumne 
River that flowed through it as an easily accessible water source.  The valley also had acorns and an edible 
seed that they called Hetch Hetchy.  Can you guess where the valley got its name?   

 
This is a beautiful photo of the Tuolumne River that was taken by Ansel Adams.  Can you imagine 

fishing in it?  Playing in it? 
 
During the Gold Rush period, miners came in and forced most of the Miwok Indians out of Yosemite.  

So when John Muir (who was an avid hiker, and became Hetch Hetchy’s biggest protector) came in in 1871, 
he found a beautiful valley filled only with wildlife and nature.   

 
Now, John Muir was not the first to find this beautiful valley (before him came the Indians, miners, 

hikers, and so many others), but John Muir became very important in the fight to preserve it.  John Muir 
founded the Sierra Club in 1892.  

 
 The Sierra Club was a group of men and women who enjoyed nature: hiking, camping; the quiet 

away from the city.  Ansel Adams also later became a member and activist in the Sierra Club, as well as a 
defender of Yosemite.  But Hetch Hetchy was a little before his time. 

 
At the same time that John Muir founded the Sierra Club, San Francisco was having a problem.  They 

were surrounded on 3 sides by ocean water, but they had no access to a reliable water source.  If they were 
surrounded on 3 sides by water, why didn’t the city have enough water? (saltwater) 

 
The city was buying water from a privately owned company called Spring Valley Water Works.  The 

problem with Spring Valley Water Works was they had no other competition, and they were raising the price 
of water like they were selling bottled gold.  So imagine, today your bottle of water costs $1.  Tomorrow it 
costs $3.  The next day it costs $6.  And the city was getting tired of it. 

 
So we have two sides.  John Muir and the Sierra Club on the side of their idea of preserving the valley 

(which is not exactly what you might think) and Mayor James Phelan of San Francisco.   
 
Can I have 2 volunteers? 
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Teacher Script for the Hetch Hetchy Lesson (Water #2) 
 
 

John Muir on behalf of the Sierra Club:  Hetch Hetchy Valley is beautiful.  It is as beautiful as the Yosemite 
Valley.  I know just what we should do with this valley.  We should make it easily accessible to all of the 
people who love nature.  We should build roads so people can get to the valley.  We should build hotels and 
restaurants.  It would be a great place for recreational activites during the winter months.  
 
James Phelan (San Francisco):  The city of San Francisco needs a good source of water.  We cannot keep 
paying this company Spring Valley so much money.  I have a vision of San Francisco.  The city can own its 
own water and pipe it down from the Sierra Mountains.  We can then have a modern city with good water.  
The Hetch Hetchy Valley could be flooded and it would be a perfect holding tank for our water.  All we have 
to do is build a dam. 
 
Teacher:  Now you might think it would be simple to build a dam.  But it wasn’t simple at all. It became very 
complicated and controversial.  The city now had to get the government to agree to let them build the dam.  
And the Sierra Club was going to put up a big fight because they were worried about the consequences from 
the dam and the reservoir. They did not want the natural environment to be changed or destroyed! 
 
John Muir on behalf of the Sierra Club:  That greedy city of San Francisco needs to find a different place to 
get its water.  The Hetch Hetchy Valley is a beautiful valley that should not become just another pond.   
 
James Phelan (San Francisco): The Sierra Club is wrong to side with the Spring Valley Water Company.  They 
want us to pay too much money for water.  Hetch Hetchy Valley is just a mosquito-growing nest.  We are 
changing a place that isn’t fit for anyone to use. The change will be a big improvement. And besides, the dam 
will be beautiful! 
 
James Phelan (San Francisco):  It is 1903.  I request the government to let me build a dam and fill the Hetch 
Hetchy Valley with water. 
 
Government:  Hmmmm…  Let me think about it.  No, I don’t think so. 
 
John Muir on behalf of the Sierra Club:  Yeah!  Ha. Ha. Ha.  I told that greedy city of San Francisco to find its 
own water instead of building a dam and filling the Hetch Hetchy Valley with water. 
 
Teacher:  After that, the city tried to find other places to obtain water.  Most of these places were privately 
owned and required a lot of land deals and court costs.  They also believed that a dam at Hetch Hetchy 
would be something amazing to see. The Hetch Hetchy Valley was considered to be part of the Yosemite 
Valley, so it was owned by the government. Therefore, there would be little or no cost for the land.  Many 
people around the nation at this time were split.  They actually had begun to believe that nature should be 
preserved, but they understood the need for water.   
 
 In 1906 something terrible happened in San Francisco that made everyone feel sorry for the 
residents.  Does anyone know what it was? 
 
 An earthquake and a fire destroyed many homes and businesses because there was not enough water 
to extinguish the fire. Now the nation was beginning to better understand why the residents of San Francisco 
were so concerned about securing a reliable source of water. And now there were problems within the Sierra 
Club.  Many of the members lived in San Francisco.  Now they loved nature, but much of their city had just 
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burnt down because of a lack of a good source of water.  The members of the Sierra Club had different 
opinions on this topic.   
 
James Phelan (San Francisco):  It is now 1908.  I request the government to let me build a dam and change 
the Hetch Hetchy Valley to a reservoir full of water. 
 
John Muir on behalf of the Sierra Club:  They won’t let you! 
 
Government:  Hmmm….  I think the residents of San Francisco needs the water.  Yes, you can build a dam. 
 
John Muir on behalf of the Sierra Club:  No!!! 
 
James Phelan (San Francisco):  The water is ours! 
 
Teacher:  The city now hired a man named Michael O’Shaughnessy to design the dam.  But Mr. 
O’Shaughnessy planned to spend a certain amount of money.  And then guess what happened.  The United 
States entered into World War I.  Now,  workers wanted more money (because a lot of the men who could be 
workers were overseas in the war).  There weren’t enough workers…so they were paid more money than was 
originally planned.  The expenses went up.  And the dam became really expensive to build.  They also had to 
build a railroad to get all of the supplies to the Hetch Hetchy Valley.   
 
Can I have another volunteer? 
 
Michael O’Shaughnessy:  It is 1918.  I have finally finished the Hetch Hetchy Railroad.  Now I have to build 
the dam.  I will hire the Utah Construction Company and I will watch them closely.  We will get this thing 
built yet! 
 
Michael O’Shaughnessy:  I also need to build the pipes to take the water from the Hetch Hetchy Valley to San 
Francisco.  Whoa, I am a busy man! 
 
Teacher:  In 1923, the O’Shaughnessy dam was completed.  Later in 1938, the city raised the dam, so the 
reservoir could hold even more water.   
 
People who wanted this area to stay as a beautiful valley were very upset.  They talked about the loss of this 
valley for 50 years. They never imagined that they could remove the dam from the Hetch Hetchy Valley.  
However by the 1970’s, environmentalists began to feel hopeful because they actually thought they might be 
able to remove the dam, and restore the valley.   
How do you think the residents of San Francisco reacted to this idea? Publicly they announced it was “the 
worst idea” environmentalists had ever had.  
 
Currently, there are still 2 sides to the issue.  Environmental groups want to tear down the dam and restore 
the valley. San Francisco has ignored any such ideas.  They are absolutely adamant that the O’Shaughnessy 
Dam and the Hetch Hetchy Valley stay exactly as they are because they depend on this reliable water source. 
 
Both sides believe they are doing what’s best for the environment and the people.  One by providing a 
necessary resource.  One by protecting nature for the future population to enjoy. 
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Lesson Plan #3 for Water 
 

Joni Charles, Aenoy Miranda, and Shoua Xiong 
 
 

 Subject Area:        History-Social Science,  Visual & Performing Arts  
Grade Level:          4th 
ELD Level:           __Beginning  ___Early Intermediate X Intermediate   
     __ Early Advanced   __Advanced 
 
Subject Area Standards  
 
History-Social Science 4.4.6   Trace the evolution of California’s water system into a network of 
dams, aqueducts, and reservoirs. 
 
Visual & Performing Arts 5.3   Construct diagrams, maps, graphs, timelines, and illustrations 
to communicate ideas or tell a story about a historical event. 
ELD Standards  
 
Listening & Speaking: Ask and answer questions by using phrases or simple sentences (pg. 18). Listen 
attentively to stories and information and identify important details and concepts by using verbal and 
nonverbal responses. Make oneself understood when speaking by using consistent standard English 
grammatical forms and sounds; however some rules may not be followed (e.g., third person singular, 
male and female pronouns) (page 19). 
 
Reading: recognize sound/symbol relationships in one’s own writing (page 27). Recognize common 
English morphemes in phrases and simple sentences (e.g., basic syllabication rules and phonics) (page 
29). Use common English morphemes in oral and silent reading (page 30). Apply knowledge of 
common English morphemes in oral and silent reading to derive meaning from literature and texts in 
content areas (page 32). 
 
Writing: Independently write simple responses to literature (page 75). Use standard word order but 
may have more consistent grammatical forms, including inflections. Produce independent writing with 
consistent use of correct capitalization, punctuation, and spelling (page 83). Use complete sentences 
and correct word order (page 84). 
Objectives  
 
By reading articles (handed out by teacher), the students will write and discuss in small groups what 
they learned about the Owens Valley and the water wars between Los Angeles and the Owens Valley. 
The students will make a poster depicting the history of the water wars.  
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Materials  
 
Ansel Adams’s photograph titled “Poplars, Owens Valley Road, 1939” 
butcher paper (large enough see and to do the KWL chart) 
markers (any art medium) and pencils 
paper for posters 
articles (available on http://en.wikipedia.org/wiki/California_Water_Wars 
and http://en.wikipedia.org/wiki/Owens_Valley )  
paper to write the facts and class/group discussions 
 
Key Vocabulary Words  
 
valley, irrigation, aqueduct, LADWP, divert, controversy 
 
SDAIE Strategies 
 
Anticipatory Chart:  Before hearing a selection, students are asked to complete the first two sections of 
the chart-“What I already know about water wars” and “What I would like to find out about water 
wars” sections. After the information has been presented, students complete the “What I learned about 
water wars” section. (Do this as a class, either on the board or on large butcher paper). This is also 
known as a KWL chart. 
Co-op, Co-op:  The students work in teams to complete a project. 
Pair-Share:  Each student turns to another student nearby and reads or tells his or her own responses 
Posters:  As a beyond activity, the students create a poster in smalls groups to be entered in the water 
awareness contest by the California Farm Water Coalition (CFWC) or in-class contest (students vote 
for best poster via ballot). 
Visual (photographs):  Ansel Adams’s photograph titled “Poplars, Owens Valley Road, 1939” and a 
map of the Owens Valley 
Accommodations for Special Needs  
 
Visual impairment:  Seat the student closer to the board or print out the vocabulary and anything that 
will be discussed in the lesson and give to student before the instruction (so the student may sit 
anywhere in the class, promotes independence).  Use the overhead to show the lecture and photo, 
make the KWL chart large (or the student may write her/his own KWL chart during the class 
discussion) 
Anticipatory Set  (Contextualization/Introductory Experience):  
 
(Break the students into groups of 4 and put up the butcher paper) 
 Start with KWL chart by showing the Ansel Adams’s photograph titled “Poplars, Owens Valley Road, 
1939”. 
 Ask the students, “What do you know about this picture, the photographer, or the location? 
(Encourage the group members to discuss among themselves and delegate a spokesperson.  
Reinforce their contributions with points, treats, or rewards).  
Teacher says, “Would it be a surprise if I told you that Owens Valley is a place of controversy?  
Do you know why? We will learn about the water wars today.” 
Complete the first 2 portions of the KWL chart “What I already know about the water wars” and 
“What I would like to find out about the water wars”. 
 

http://en.wikipedia.org/wiki/California_Water_Wars
http://en.wikipedia.org/wiki/Owens_Valley
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Instructional Input  (Modeling/Bridging/Schema Building/Metacognitive Development):  
 
The teacher will review the vocabulary on the overhead as a whole group. The teacher will provide 
each group with one of the 2 articles (ideally each student should have their own unless they will take 
turns reading aloud in groups). The teacher will model the task. (The teacher may also choose to have 
each group read a certain subheading rather than the entire article.) 
 
(Read and prepare an answer beforehand) The teacher will model reading an article, picking an 
important statement and then writing (on the board) about why it was important. Teacher will have 
everyone do the same and check answers. Students will then do the activity in their own groups. OR the 
class can do one as a whole then start working in their groups (teacher led instruction) 
 
Guided Practice 
 
The students will read the article, write one statement that they thought was important and why, 
share it with their group. The group as a whole picks one to share with the class. Students will start 
group work. Give students about 15-20 minutes before asking them to share with the class. 
 
Closure  
 
Discuss as a class what each group felt was most important in the articles. 
 
Assessment/Evaluation 
  
Review the KWL chart and complete the last portion of the chart “What I learned about the water 
wars” as a class. Each group may discuss their choice and have one spokesperson answer for the 
group. 
 
Independent Practice or Follow-up Activity 
  
The students will illustrate the history of the water wars or their important statement on a poster. 
Later, they can share their illustration with the class. 
 
Resources: http://en.wikipedia.org/wiki/Owens_Valley 
http://en.wikipedia.org/wiki/California_Water_Wars 
http://www.ovcweb.org/owensvalley/owensvalley.html (this is where the map was retrieved) 
 
 
 
 
 
 
 
 
 
 
 

http://en.wikipedia.org/wiki/Owens_Valley
http://en.wikipedia.org/wiki/California_Water_Wars
http://www.ovcweb.org/owensvalley/owensvalley.html
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Lesson Plan #4 for Water 
 
   Shoua Xiong, Aenoy Miranda, and Joni Charles 
 
 
Subject Area:           Visual & Performing Arts and History-Social Science  
Grade Level:            4th 
ELD Level:            __Beginning  __Early Intermediate    x  Intermediate   
         __ Early Advanced   __Advanced 
 
Subject Area Standards 
 
Visual & Performing Arts 2.1: Use shading (value) to transform a two-dimensional shape into what 
appears to be a three-dimensional form.  
 
History-Social Science 4.4.9: Analyze the impact of twentieth-century Californians on the nation’s 
artistic and cultural development, including the rise of the entertainment industry (Ansel Adams). 
 
ELD Standards 
 
Listening & Speaking: Listen attentively to stories and information and identify important details and 
concepts by using both verbal and nonverbal responses. (page 19) 
 
Reading: Pronounce most English phonemes correctly while reading aloud. (page 30)   
Use content-related vocabulary in discussions and reading. (page 42) 
 
Writing: Independently create cohesive paragraphs that develop a central idea with consistent use of 
standard English grammatical forms. Some rules may not follow. (page 73)  
Produce independent writing that may include some inconsistent use of capitalization, periods, and 
correct spelling. (page 82) 
 
Objectives 
 
The students will learn about the importance of water conservation through a photograph by Ansel 
Adams. 
 
After learning about shading and using the value scale, students will be able to create their own black 
and white Ansel Adams theme posters promoting water conservation tips.  
 
Materials 
 
Ansel Adams photograph,  “Poplars and Cottonwoods, Owens Valley, CA 1939” 
large white construction paper 
black pastels/chalk  
shades of gray and white pastels/chalk (optional) 
pencil 
lined paper 
computer/laptop with the powerpoint 
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Key Vocabulary Words 
 
Value, shading, value scale, three-dimensional, two-dimensional, gradation, light source, 
conservation, photography, water conservation, Owens Valley, aqueduct  
 
SDAIE Strategies 
 
 Clustering/Mapping/Webbing the word “Water” and connect the word to related ideas 
 Posters in small groups “have the students choose an image and quote from the lesson content  
 to make a poster” 
 Verbalization: students share with a partner ideas they have on a topic. 
 
Accommodations for Special Needs 
 
Hearing Impairment: Write as much as possible, front row seating, get the attention of the student 
before speaking, provide an outline of the lesson in advance, provide visual examples (such as an 
example of a finished black and white poster)  
 
Anticipatory Set  (Contextualization/Introductory Experience) 
 
Teacher:  “I want you to think about how many times you’ve used water today, whether it was for 
drinking, washing your hands, flushing the toilet, washing the dishes, etc. Anything that has to do 
with you using water.” 
 
The teacher will ask the students to share their answers and write them on the board. 
 
Teacher:  “As you can see, water is very important. We need water to do a lot of things, sometimes we 
take it for granted because we know that it’s readily available for us to use with no problem. But 
what if suddenly there is no more fresh water for us to use? Fresh water is renewable, but it is limited 
even though we don’t feel like it is. It’s very important for us to learn how to conserve or save water 
and to share the information to other people about ways they can save water...and today we will have 
the opportunity to do that!” 
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Instructional Input  (Modeling/Bridging/Schema Building/Metacognitive Development) 
 
Show the photograph,  “Poplars & Cottonwoods, Owens Valley” by Ansel Adams 
 
Teacher:  “This is a photo of the Owens Valley taken by a famous Californian photographer, Ansel 
Adams, in 1939. Ansel Adams was famous for his awesome black and white pictures of California’s 
natural environment. He also cared a lot about nature and preserving the wilderness. His sharp-
focus, black and white photography caused a lot of people to become more aware of the importance 
of conservation.” 
 
The teacher will explain to students that the Owens Valley became a dramatic example of water 
depletion and carelessness about water conservation. In the past, the Owens Valley had an 
abundance of water but the decision was made to pump the water through an aqueduct and transfer 
it to Los Angeles. The water in the Owens Valley was almost completely drained out, so by 1970, it 
almost became a dry empty desert. What used to be farmland was turned into hot, dry, dusty land. 
Plants and animals died because they no longer had enough water to survive. 
 
The teacher will explain to the students that the Ansel Adams photograph of the Owens Valley helped 
the public become more educated about the importance of ecology and the environment. What was 
once a beautiful place, changed drastically without enough water. Adams’ photographs help us 
remember what once was, the value of the environment, and how we need to be careful about our 
natural resources, specifically water. 
 
The teacher will tell the students they will be creating a black and white poster (with an Ansel Adams 
theme) about water conservation. It should promote a message about how to conserve water and/or 
help people become more aware of how water is essential for life, but limited in quantity.  
 
The teacher will distribute to the students the “List of Water Saving Tips” and/or “Water Quality Tips 
Around the House”.  With a partner, the students will review the tips and select one that they like or 
thought was interesting and important. The teacher will explain to the students that whey will be 
using their selected water tip to illustrate their poster.  
 
The teacher will bring the class back together after students finish selecting their water tips. 
 
*Use the “Value” Powerpoint* 
 
The teacher will show and explain to students what is a value scale. Explain to them that different 
values or shadings help make a 2-D object look 3-D. For example, a circle with the correct shading 
values will look like a sphere. Explain to students they will be using the various shadings in their 
poster to create an image based on an Ansel Adams theme.  
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Guided Practice 
 
Teacher: “We will practice shading by creating our own value scale.” 
 
*Hand out “My Value Scale” worksheet 
*Hand out black pastel or chalk 
 
The teacher will model this activity with the class. The students will follow along on their own 
worksheets with the teacher as she/he provides instruction on how to gradate the values from 
lightest to darkest on the value scale using their pencil. Explain that each of the center blocks should 
show the gray value scale making a transition from white to black. Each block must be a different 
value. Tell students to use light, smooth strokes and build up the value by overlapping the layers of 
pastels/chalk. Explain that the lightest part of the scale is where the light source is closest, and the 
darkest part is where there is the least lighting.  
 
Once the value scale is completed, the teacher can have students shade in the 2-D circle at the bottom 
of their value scale worksheet and turn it into a 3-D sphere. 
 
Closure 
 
Review the techniques of creating a value scale and the purpose of values and shading as well as the 
effect of light sources.  
 
Assessment/Evaluation 
 
The students will individually create a poster with an Ansel Adams theme and a water conservation 
tip that they selected from the “tips” handout using black pastel/chalk on white construction paper.  
 
The teacher will explain to students the grading criteria: “Your water conservation poster should 
have a range of values/shadings, promote a water-saving message or tip, and your best 
craftsmanship.” 
 
Independent Practice or Follow-up Activity 
 
The students will write a paragraph telling about how their posters relate to water awareness, and 
how they used different values of black and white to create an Ansel Adam conservation poster. 
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Resources 
 
Ansel Adams photograph collection,  “Poplars and Cottonwoods, Owens Valley, CA 1939” 
http://www.nytimes.com/2007/01/01/us/01water.html 
 
“Some Water Conservation Tips” available on this website: 
http://www.wateruseitwisely.com/100-ways-to-conserve/index.php 
 
 
“Water Quality Tips Around the House” handout available on this website: 
http://www.ecokids.ca/pub/eco_info/topics/water/story_of_water/water_tips.pdf 
 
“Value” PowerPoint  (attached) 
“My Value Scale” activity sheet  (attached) 
 
 

http://www.nytimes.com/2007/01/01/us/01water.html
http://www.wateruseitwisely.com/100-ways-to-conserve/index.php
http://www.ecokids.ca/pub/eco_info/topics/water/story_of_water/water_tips.pdf
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Water Quality Tips Around the House  
 
In the Bathroom 
 
The Sink 
Repair leaky faucets and always turn off your taps tightly so they don't drip. Even a small drip can waste tons 

of water. 
Use an aerator and a water-flow reducer attachment.  
Turn off the water while brushing your teeth or washing your hands. 
 
DID YOU KNOW? 
A tap leaking one drop of water per second wastes more than 6 gallons of water a day!  
That’s 2,190 gallons a year! 
------------------------------------------------------------------------------------------------------------------------------------- 
Shower/Tub: 

 Repair leaky faucets and always turn off your taps tightly so they don't drip.  
 Have showers instead of baths and keep them short (5 minutes).  
 Install low-flow showerheads. 
 
DID YOU KNOW? 
A five-minute shower with a standard showerhead uses 26 gallons of water.  
A five-minute shower with a low-flow showerhead uses 9 gallons of water. 
-------------------------------------------------------------------------------------------------------------------------------------------------------------- 
Toilet: 
 Repair any toilet tank, bowl or base leaks. You can check the tank for leaks by adding food coloring to the 

water tank and observing whether it spreads to the bowl without flushing. 
 Never flush garbage of any kind down the toilet.  
 Install a low-flush toilet (that uses 1.5 gallon or less per flush), or place a toilet insert or weighted plastic 

bottle filled with water in the water tank. 
  
DID YOU KNOW? 
About 75% of indoor home water use occurs in our bathrooms, and toilets are the single largest water users. 
Toilets use over 40% more water than needed! 
------------------------------------------------------------------------------------------------------------------------------------------------------------- 
In the Kitchen 
 
Sink: 
• Repair leaky faucets and always turn off your taps tightly so they don't drip. Even a small drip can waste 

tons of water. 
• Use an aerator and a water-flow reducer attachment.  
• Don’t run the water continuously while thawing food, hand-washing dishes or while washing fruits and 

veggies. Use a partially filled sink instead with a quick rinse afterward. 
•  
DID YOU KNOW? 
Only 10% of our home water supply is used in the kitchen and as drinking water but a whopping 65% of it is 
used in the bathroom.  
--------------------------------------------------------------------------------------------------------------------------------------------------------------- 
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Dishwasher: 

• Wash full loads and use the shortest cycle. 
 
DID YOU KNOW? 
An automatic dishwasher uses 10.5 gallons of water, compared to dishwashing by hand, which uses about 9 
gallons. 
----------------------------------------------------------------------------------------------------------------------------------------------------------------- 
Fridge: 

• Keep a pitcher of water in the refrigerator, instead of running the tap for a cold glass of water. 
 
DID YOU KNOW? 
Water makes up 70% of the human body. Each day we must replace .63 gallons of water, some through 
drinking water & the rest through food (all foods contain water!). 
 
DID YOU KNOW? 
Less than 3% of the water produced at a large municipal water treatment plant is used for drinking purposes. 
---------------------------------------------------------------------------------------------
---------------------------------------------------------------------------------------------
--------------------------------------------------------- 
In the Laundry Room 
 
Sink: 

• Repair leaky faucets and always turn off your taps tightly so they don't drip. Even a small drip can waste 
tons of water. 

 
DID YOU KNOW? 
The laundry room accounts for 20% of household water use. 
---------------------------------------------------------------------------------------------------------------------------------------------------------------- 
Washing Machine: 

• Wash full loads and use the shortest cycle.  
• Adjust the water level and use cold or warm water instead of hot.  
• Use environmentally friendly (low or no phosphate and biodegradable) detergents.  
• Repair any leaks around the washer taps and hoses. 
 
DID YOU KNOW? 
A traditional washing machine uses 34 to 66 gallons of water to launder a large load. 
--------------------------------------------------------------------------------------------------------------------------------------------------------------- 
In the Yard and Garden 
 
Tap/hose: 

• Check outside hoses, faucets and sprinklers for leaks. Even a small drip can waste tons of water. 
• Take care of your garden hoses. Don't keep them in the sun or drag them across the driveway. 
 
DID YOU KNOW? 
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Practice wise water use! In the summer, lawn and gardening watering can increase the demand for water by 
more than 50%.  
---------------------------------------------------------------------------------------------------------------------------------------------------------------- 
Rain Barrel: 

• Collect rainwater from the eaves of your house in a large garbage pail or rain barrel.  
• Make your own rain barrel! 
 Go to http://www.gardengatemagazine.com/tips/40tip11.html to find out how. 
  
DID YOU KNOW? 
Watering the lawn thoroughly once per week makes better use of our water than watering it every day. 
 
Lawn & Sidewalk: 

• If you water your lawn, do it in the cool morning to avoid evaporation and be careful not to water the 
pavement. 

• Clean sidewalks and driveways with a broom, not with water from a hose. Using a broom instead of the 
hose saves about 52 gallons of water...each time! 

• Use a rain gauge (or simply a can) to measure natural rainfall and your lawn watering. Lawns can stay 
healthy with only 0.8 - 2 inches of water per week. 

• Do not water your lawn on windy days and do not turn on sprinklers for the entire day. 
• Keep your grass about 2.5 inches long because taller grass holds water better. 
DID YOU KNOW? 
One lawn sprinkler spraying 5 gallons per minute uses 50% more water in just 1 hour than a combination  
of 10 toilet-flushes, two 5-minute showers, two dishwasher loads and a full load of clothes! 
---------------------------------------------------------------------------------------------------------------------------------------------------------------- 
Garden: 

• Plant trees, shrubs, herbs and flowers that are native and generally require less care and water. 
• Water the roots not the leaves and use compost and mulch.  
• Consider replacing grass with drought-resistant plants—the more plants the better, 
 as vegetation reduces run-off. 
DID YOU KNOW? 
During the summer, about half of all treated water is sprayed onto lawns and gardens. 
---------------------------------------------------------------------------------------------------------------------------------------------------------------- 
Cars and bikes: 

• Use a bucket of water to wash your bike or car, then rinse quickly using a trigger nozzle on your hose. 
• Wash the family car over grass or gravel to prevent any soapy runoff from going directly into the sewers. 
 
DID YOU KNOW? 
Using a bucket of water to clean the car instead of the hose saves about 79 gallons of water...each time! 
 
Sewer grates: 

• Never throw garbage, oil or chemicals down your toilets, sink drains, the storm drain or onto the ground. 
Improper disposal leads to contamination of our local creeks, streams, lakes and soil. Take your hazardous 
waste to your local waste management facility. 

http://www.gardengatemagazine.com/tips/40tip11.html
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• Paint yellow fish on storm drains, to remind everyone that what goes down our drains ends up in our water 
systems. For more information about this activity, go to www.earthwater-stencils.com. 

 
DID YOU KNOW? 
Dumping household cleaners, pesticides, oil, gasoline, etc. down the toilet, drain or storm sewer pollutes 
aquatic ecosystems and harms every creature that depends on them (including humans). 
----------------------------------------------------------------------------------------------------------------------------------------------------------------- 
In the Bedroom 
 
Potted plants: 

• Water your indoor plants with water from a rain barrel. 
 
 DID YOU KNOW?  
Plants are an active part of the water cycle—they release moisture from the surface of their leaves to the air 
through transpiration. 
DID YOU KNOW? 
Ice floats because as water freezes, it becomes lighter (less dense) than liquid water. If ice did not float, lakes 
would freeze from the bottom up, freezing/killing all the plants and fish as well. But the ice on top keeps the 
water underneath protected from the cold. It is like a blanket that keeps the water at a safe temperature for 
the living things in the lake. 

 

http://www.earthwater-stencils.com/
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Resources for Water 

 
List of Websites for Students: 
 
Water Conservation 
http://www.groundwater.org/kc/kc.html 
This is a website that is designed for students to learn about groundwater and the water cycle. It offers an 
animation to explain about groundwater as well (for visual learners!). There are home activities that 
students can do at home or even in the classroom.  
 
http://www.watereducation.org/doc.asp?id=1022 
This website is designed for students and is filled with abundant information on the water cycle, the Earth’s 
water supply, water pollution, and much more.   
 
http://www.conserveh2o.org/kids 
This website is created with students in mind. There are fun game activities that students can play to learn 
more about water conservation.  
 
http://www.thewaterfamily.co.uk/index2_content.html 
This is an interactive game where students create their own family characters and will help the family cut 
down on water usage in their home and garden by creating discussions on how to wash cars, dishes, taking 
showers vs. baths, etc.  
 
http://www.facebook.com/pages/Food-Grows-Where-Water-Flows/114094675305938  
cfwc.com 
This is a social networking site that’s great for students to get the latest information on water conservation 
and farming.  
 
 
List of Websites for Teachers: 
 
Hetch Hetchy 
http://www.edf.org/page.cfm?tagID=6170   
Provides an environmentalists view for restoring Hetch Hetchy 
 
http://bawsca.org/water-supply/hetch-hetchy-water-system/   
Water supply information from Hetch Hetchy 
 
http://www.sierraclub.org/ca/hetchhetchy/   
Sierra Club site – information about the history of Hetch Hetchy and the fight to restore the valley 
 
Major Dams and Reservoirs in California 
http://en.wikipedia.org/wiki/List_of_reservoirs_and_dams_in_California   
List of major dams and reservoirs in California 
 
http://geography.about.com/od/waterandice/a/damsreservoirs.htm   

http://www.groundwater.org/kc/kc.html
http://www.watereducation.org/doc.asp?id=1022
http://www.conserveh2o.org/kids
http://www.thewaterfamily.co.uk/index2_content.html
http://www.facebook.com/pages/Food-Grows-Where-Water-Flows/114094675305938
http://cfwc.com/
http://www.edf.org/page.cfm?tagID=6170
http://bawsca.org/water-supply/hetch-hetchy-water-system/
http://www.sierraclub.org/ca/hetchhetchy/
http://en.wikipedia.org/wiki/List_of_reservoirs_and_dams_in_California
http://geography.about.com/od/waterandice/a/damsreservoirs.htm
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Provides information about types of dams, controversies, and main uses of dams and reservoirs 
 
http://www.water.ca.gov/education/wffcatalog.cfm   
Lets you obtain water resource information for teaching lessons for free 
 
Ansel Adams 
 http://www.apogeephoto.com/jan2001/ansel_adams.shtml 
A small biography on Ansel Adams and his photography accomplishments. 
 
http://www.imaginginfo.com/online/article.jsp?siteSection=18&id=3447&pageNum=1 
This website provides detail information on the photography techniques of Ansel Adams, as well as a short 
biography on his photography career.  
 
Shading & the Value Scale 
http://www.goshen.edu/art/ed/shading.html 
This website provides user-friendly steps on shading and creating a value scale. The website is made for 
teachers to help teach students about shading in a drawing. 
 
Water Conservation 
http://www.wateruseitwisely.com/ 
This website provides great information on how you can conserve water as well as interesting facts about 
water. 
 
http://www.groundwater.org/kc/kc.html 
This is a website that is designed for teachers that offers sample classroom activities about groundwater and 
the water cycle. It offers an animation to explain about groundwater as well (for visual learners!). The site 
has a lot of great educational resources for teachers and students.   
 
Owens Valley 

http://en.wikipedia.org/wiki/California_Water_Wars 

http://en.wikipedia.org/wiki/Owens_Valley 

http://www.ovcweb.org/owensvalley/owensvalley.html (to get the map of Owens Valley, go to this site and 
then click on the link after the sentence that reads, “To see satellite photos of the Owens Valley off-site 
(Google maps), click here.”) 

 
List of Books for Students 
 
Hetch Hetchy 
 
Title: Harrowing Ascent of Half Dome 
Author: Mike Graf 
Publisher: Fulcrum Publishing 
ISBN: 978-1-55591-609-1 

http://www.water.ca.gov/education/wffcatalog.cfm
http://www.apogeephoto.com/jan2001/ansel_adams.shtml
http://www.imaginginfo.com/online/article.jsp?siteSection=18&id=3447&pageNum=1
http://www.goshen.edu/art/ed/shading.html
http://www.wateruseitwisely.com/
http://www.groundwater.org/kc/kc.html
http://en.wikipedia.org/wiki/California_Water_Wars
http://en.wikipedia.org/wiki/Owens_Valley
http://www.ovcweb.org/owensvalley/owensvalley.html
http://maps.google.com/maps?q=owens+valley+map&hl=en&ie=UTF8&hq=&hnear=Owens+Valley&ll=36.923548,-118.321381&spn=1.405246,2.298889&t=h&z=9
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Summary: This book is an amazing tail of adventure through Yosemite National Park through the eyes of 
two fictional twins traveling with their parents.  Although the characters in the story are fictional, the book 
provides a very large amount of factual information.  The information covers hiking terms, bear safety 
information, as well as a list of sites to see in Yosemite, ranging from Half Dome to Hetch Hetchy.  It even 
mentioned a photography book by Ansel Adams!  In addition to a fun story, the book includes inserts of 
information about sites, bears, Hetch Hetchy Valley, etc that are very interesting as well as some 
phenomenal photographs of Yosemite. 
 
Major Dams and Reservoirs in California  
 
Title: River 
Author: Debby Atwell 
Publisher: Houghton Mifflin 
ISBN: 0-395-93546-6 
Summary: This book is a slightly younger reading level.  The book is a fictional account of how a river is 
depleted due to overuse by people. 
 
Photography 
 
Title: Take a Look Around: Photography Activities for Young People 
Author: Jim Varriale 
Publisher: Millbrook Press 
ISBN: 9780761312659 
Summary: This is a nonfiction book that talks about photography in a simple way that students can 
understand. It doesn’t deal with the darkroom and digital editing. It talks about ways to creatively shoot 
photos. It provides different but simple techniques that students can use to take better pictures. The book 
offers activities that allow the students to build their awareness of certain techniques such as framing, 
shadow and light, composing a photo, and camera angles. This book is only in black and white pictures and 
it provides actual sample photos taken by kids to help inspire readers when trying out the activities. This 
book is a great tool for students to experiment with photography. It’s geared towards kids, so it is very 
appropriate for students in the classroom. Many of the photos in the book are kid-friendly scenes taken by 
kids themselves. I think what’s even more better about this book is the activities don’t deal with the 
darkroom or digital editing. All the photos were produced by a regular inexpensive 35mm camera, so it 
makes the activities very accessible for the classroom. 
 
Water Conservation 
 
Title: 50 Simple Things Kids Can Do to Save the Earth 
Author: EarthWorks Groups 
Publisher: Andrews McMeel Publishing 
ISBN: 0836223012 
Summary: This book is a nonfiction book that explains how specific things in a person’s environment are 
connected to the rest of the world, and how using them affects the planet. It also talks about how they can 
develop habits and projects that are good for the environment such recycling, planting a tree, saving energy, 
groundwater protection, etc. This book is filled with fun facts and loaded with activities and experiments 
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that teachers and students can do together. The writing style is directed towards kids with short 
paragraphs, bullet points, and simple vocabularies. I think this book will be great to use in the classroom. 
Teachers can use ideas from this book to start environmental projects such as promoting a recycling 
program at school, water conservation promotions, planting a garden, reusing different items in the 
classroom, etc.  
 
 
List of Books for Teachers 
 
Hetch Hetchy 
 
Title: The Battle Over Hetch Hetchy 
Author: Robert W. Righter 
Publisher: Oxford University Press 
ISBN: 978-0-19-514947-0 
Summary: This book is a fantastic nonfictional account of the battle to save the Hetch Hetchy Valley.  It 
provides a chronology of events, the uses of the valley prior to the dam, and the political struggles to save the 
Hetch Hetchy Valley.  It is very informative and an easy read. 
 
Title: Dam!  Water, Power, Politics, and Preservation in Hetch Hetchy  
  and Yosemite National Park 
Author: John Warfield Simpson 
Publisher: Pantheon Books 
ISBN: 0-375-42231-5 
Summary: Additional resource for more information regarding the politics and reasons for flooding Hetch 
Hetchy Valley. 
 
Major Dams and Reservoirs in California 
 
Title: Introduction to Water in California 
Author: David Carle 
Publisher: University of California Press 
ISBN: 978-0520260160 
Summary: The book covers information about California itself as the book describes its rivers, lakes, 
wetlands, dams, and aqueducts and discusses the role of water in agriculture, the environment, and politics. 

 
Owens Valley 
 
Title: Vision or Villainy: Origins of the Owens Valley-Los Angeles Water Controversy 
Author: Abraham Hoffman 
Publisher: TAMU Press 
ISBN: 0890965099 
Publisher: TAMU Press (August 6, 2001) 
Pages: 352 
 
Title: Water and Power: The Conflict over Los Angeles Water Supply in the Owens Valley 
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Author: William L. Kahrle 
Publisher: University of California Press (November 8, 1983) 
ISBN: 0520050681  
Pages: 584 
 
Title: Owens Valley Revisited: A Reassessment of the West's First Great Water Transfer 
Author: Gary Libecap 
Publisher: Stanford Economics and Finance (July 2, 2007) 
ISBN: 0804753806 
Pages: 224 
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Introduction to Farming 

 
 When people talk about California, they usually begin with a discussion about Hollywood, Disneyland, 

or how the state is home to the Apple Computer and EBAY, but did you know that California is unique in 

another way?  Well, it is!  California is unique for the production of an abundance of agricultural products.  

In other words, California is important for farm production and exports. Agricultural goods and services 

contribute significantly to the economy of California. 

 Although California has less than 10% of the farms in comparison to other states in the United States, 

it is the largest producer of food for human consumption.  It ranks 5th in the nation for supplying food, cotton 

fiber, and other agricultural products.  California has a Mediterranean type climate, which allows farmers to 

grow over 450 different crops.  Some of these crops include almonds (California is the largest exporter of this 

crop), raisins, artichokes, walnuts, lemons (86% of consumed lemons in the United States), strawberries and 

many more.  California is first in daily production. It is fourth in the world’s wine production with an 

amazing 90% production compared to the rest of the U.S.   These are just a few examples of what farming 

represents to California and it’s economy. 

 Ansel Adams was very concerned about preserving and protecting the environment for the present 

and future generations. He saw the effects of unplanned development and was pained by the large loss of 

natural habitats.  He believed that the increased development meant that the people’s spirits would be 

crushed by the loss of the natural beauty – beauty that could not be recovered in the future. When he chose 

to create a photograph of specific locations, people, or landscapes, whether it was the Manzanar Internment 

Camp or a cattle round up, he focused on the beauty that he found within the subjects.  

 The lessons provided in this section of the curriculum unit focus on several aspects of agriculture 

including cotton production, dairy production, and farming.  Many of the instructional materials were 

inspired by the resources available to schools from the California Foundation for Agriculture in the 
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Classroom, a non-profit organization to support teaching and learning about agriculture. The web site has 

numerous outstanding ideas and free materials for all grade levels.     http://www.cfaitc.org/ 

 The lessons in this unit are excellent resources to use in relationship to the photography of Ansel 

Adams and his love for the beauty and importance of the environment, the diversity, and the natural 

landscapes of California. He was an outspoken conservationist who used photography to educate and inspire 

others to join him in a crusade to protect the environment. He brought this important topic to the attention 

and concern of the public and through his advocacy, was successful in helping others to understand the need 

to protect the natural resources of California and other areas in the United States. 
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Lesson Plan #1 for Farming 
 

Amita Bassi, Jennifer Lower, and Crystal Villanueva 
 
 

 Subject Areas:        Visual & Performing Arts and Writing    
Grade Level:     4th  
ELD Level:                 __Beginning    __Early Intermediate    x_ Intermediate   
             __ Early Advanced     __Advanced 
   
Subject Area Standards 
 
Visual & Performing Arts 
 
5.3        Construct diagrams, maps, graphs, timelines, and illustrations to communicate ideas 
             or tell a story about a historical event. 
 
Writing 
1.1 Select a focus, an organizational structure, and a point of view based upon purpose, 
              audience  length, and format requirements. 
1.5 Quote or paraphrase information sources, citing them appropriately. 
 
Listening and Speaking 
2.2.    Make informational presentations: 
          a.  Frame a key question.  
          b. Include facts and details that help listeners to focus.  
          c. Incorporate more than one source of information 
 
ELD Standards 
 
Listening and Speaking 
Participate in social conversations with peers and adults on familiar topics by answering and asking 
questions and soliciting information. (page 19) 
 
Reading Comprehension 
Understand and follow some multiple step directions for classroom-related activities 
Read literature and content area text and orally identify examples of fact and opinion, cause and 
effect. (page 53) 
 
Reading 
Intermediate: Use content-related vocabulary in discussions and reading. (page 42) 
 
Objectives 
 
The students will demonstrate their understanding of farming in California through the photographs 
of Ansel Adams.  After researching familiar crops of California, the students will create a tri-fold. 
 
Materials 
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Photographs by Ansel Adams 
paper bags  
large chart paper/poster board 
markers/crayons 
paper and pencils for each student 
stamps 
pictures of items found in natural world, factory, farm and store 
distribution chart 
crop fact sheets 
crops (citrus fruit, asparagus, avocadoes, almonds, cut flowers, peaches, corn, dairy…) 
 
Key Vocabulary Words 
 
farming, crops, agriculture, citrus fruits, commodity, production, factory, distribution, process, farmers 
market 
 
SDAIE Strategies 
 
Visuals, Co-Op Co-op, graphic organizer, comprehension check 
 
Accommodations for Special Needs 
 
ELD Accommodations:  Intermediate:  Seat close to teacher for constant monitoring of students’ 
understanding.  Pair this student with a higher-level EL with the same heritage language.  Preview the 
lesson with the student at least two days in advance and provide the student with a copy of all 
vocabulary both in English and the heritage language.  This will allow the student to feel more 
comfortable during verbal participation times.  Provide the student with visual aides or realia to 
enhance understanding of vocabulary.  Allow time for think, pair and share to allow for oral practice.  
Provide a rich introduction to any books being used.  Encourage this student to think and formulate 
oral responses.  Use graphic organizers to aide in written tasks.   
 
Special Needs Accommodations:  ADHD:  Seat the student close to teacher to check for understanding 
and monitor students focus and attention.  Provide a rich introduction to all books being used in the 
lesson.  Preview the lesson with the student and check for understanding.  Go over behavioral 
expectations (nice hands, nice mouth, ask for a break, no wandering, etc.) and have the student repeat 
in their own words.  Use a reward system to maintain positive behavior (ex. Token reinforcement 
board in which the student earns a prize for receiving a certain amount of tokens for maintaining 
good behavior during the lesson).  If able too, connect the lesson to prior information learned.  Break 
up the lesson into smaller chunks of learning as to not overwhelm the student. Provide plenty of hands-
on activities. Provide the student with time to double check for understanding in a one on one 
conference with the teacher. 
Anticipatory Set  (Contextualization/Introductory Experience) 
 
Source Search:  The teacher explains to the students how to play the Source Search game.  
Directions: Students break into two groups, they will be given images (see the examples provided) and 
are to sort the images into paper bags, labeled with where they originated. The choices are:  store, 
factory, farm, and the Natural World.  Students will take turns, one by one, and sort the images into 
paper bags labeled by the source. Once everyone has had an opportunity, we will discuss the students’ 
decisions about where their items originated. (example:  milk, students discuss that milk comes from a 
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cow, therefore milk originates at the farm. They put their milk picture in the farm paper bag.  
13 pictures are provided for examples of the items. Students can share these items or more can be 
added so there is one item for each student 
How many things come from a farm? Did you know that almost everything comes from the farm or the 
natural world? 
 
Instructional Input  (Modeling/Bridging/Schema Building/Metacognitive Development) 
 
As a group, make a chart of how items get from a farm to consumers 
 -farm-factory-distribution center-restaurant or grocery store-consumer  
 -farm-farmers market-consumer 
 
See Distribution Chart provided 
The teacher will explain how everything the students eat comes from the farm.  
 
Introduction to the photograph collection: Ansel Adams photography. 
The teacher will pass around the photographs of orchards, fields, and farms. Discussion (Orchard, 
Beaumont, Ca, 1960. Irrigation, Lettuce Fields, Salinas Valley, 1953. Orchard, Early Spring, Portola 
Valley, c. 1940.  Farm, Salinas Valley. Cotton Fields near Los Banos, 1952.) 
 
Divide students into small groups and give each one a specific crop/commodity to focus on. (See 
commodity information sheets provided)  Students will read/research about their product. What is the 
history of it? How is it used? Where can it be found? And interesting facts. The students will prepare a 
tri-fold of what they have learned to share with the class.  
See the example provided. 
 
Guided Practice 
 
As a small group, the students will gather information and prepare a pamphlet and presentation 
about their designated crop.  
 
Closure 
 
As a group, the students will present their information and pamphlet about their crop to the class.  
 
Assessment/Evaluation 
 
The student presentations and their brochures with the information about their crop. 
 
Independent Practice or Follow-up Activity 
 
The students will write a letter to a local farmer about what they have learned, and any other 
information they would like to tell the class. 
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Pictures for the Source Search Game 
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Lesson Plan #2 for Farming 
 

Crystal Villanueva 
 

 Subject Area:       History-Social Science   
Grade Level:         4th 
ELD Level:         __Beginning    ___Early Intermediate    X_ Intermediate   
      __ Early Advanced     __Advanced 
 
Subject Area Standards 
 
History-Social Science 
 
4.1.5   Use maps, charts, and pictures to describe how communities in California vary in land  
            use, vegetation, wildlife, climate, population density, architecture, services and 
            transportation 
 
Visual & Performing Arts 
 
4.1.1   Perceive and describe contrast and emphasis in works of art and in the environment. 
4.5.3   Construct diagrams, maps, graphs, timelines, and illustrations to communicate ideas  
            or tell a story about a historical event. 
 
ELD Standards 
 
Listening and Speaking: 
Listen attentively to stories and information and identify important details and concepts by using both 
verbal and nonverbal responses. (page 19) 
 
Reading Comprehension:  
Read and orally identify relationships between written text and one’s own experience by using simple 
sentences. (page 53) 
 
Strategies and Application 
Produce independent writing that is understood when read but may include inconsistent use of 
standard grammatical forms. (page 73) 
 
Objectives 
 
The students will demonstrate an understanding of cotton production of California through the 
photographs of Ansel Adams. After cleaning real cotton plants, students will write a short paper on 
cotton plants. 
 
Materials 
 
PowerPoint about Cotton (provided) 
cotton plants 
pens/markers 
cotton production worksheet 
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writing paper and pencils for each student 
Photographs by Ansel Adams  (Sheep with shepherds, Foothills, 1930’s. Cotton Fields near Los Banos, 
1952.) 
 
Key Vocabulary Words 
 
cotton, cotton gin, germination, flowering, bale, pollination, budding, production 
 
SDAIE Strategies 
 
Comprehension check 
Graphic organizer 
Visuals 
 
Accommodations for Special Needs 
 
Hearing impairment:  Provide an outline in advance, front of the classroom seating, writing down as 
much as possible 
 
ELD:  Seat the students at the front of the classroom, seat them with a partner that speaks their home 
language, limit the number of instructions at one time, provide instruction in the students’ home 
languages if possible.  
Anticipatory Set  (Contextualization/Introductory Experience) 
 
Before teaching this lesson, the teacher should review the 3 web sites about cotton at the end of this 
lesson plan, in the Resources section. 
The teacher asks if anyone knows how the clothes they are wearing are made? Discuss.  
The teacher will show the Ansel Adams photographs and ask what they see.  How do the photographs 
relate to their clothes?  
The teacher will let them know that most clothes come from the farm. Cotton plants and sheep’s wool 
are examples. The teacher says, we are going to learn about cotton plants because they are grown and 
very popular in California. 
 
Read a story.  
Title:  Working Cotton  
Author: Sherley Anne Williams 
Illustrator:  Carole Byard 
Publisher:  Tien Wah Press. Singapore 
Date:   1992 
ISBN:   0-15-299624-9 
Pages:   26 
 
Instructional Input   (Modeling/Bridging/Schema Building/Metacognitive Development) 
 
The teacher will give the students a blank worksheet about the production of cotton.  
The teacher will give a powerpoint presentation on Cotton. The students will follow along.  
The teacher will facilitate a comprehension check during presentation.  
As the teacher presents the information, the students will fill in their worksheet about the production 
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of cotton worksheet. Give students time to fill in the Stages of Cotton and draw pictures. Once the 
presentation is done, the teacher will go over the answers with students together.  Allow 5 more 
minutes for the students to finish drawing their pictures.  
The teacher will show the students an actual cotton plant. Students can look and describe what they 
see. 
Refer back to the story read, Working Cotton.  Let the class know that today they will be the ones who 
will be picking cotton.  
The teacher will pass out a cotton plant to each group in the class. 
 
Guided Practice 
 
In small groups of about 4, the students will work to together to look, feel, touch, and smell their cotton 
plants. They will then separate their plants into the different part of the cotton plant. (See the last slide 
of the slideshow presentation)  
 
Closure 
 
Each student will write a one-page paper on what they have learned about cotton and their experience 
cleaning cotton plants. 
 
Assessment/Evaluation 
 
Production of Cotton worksheet (provided) 
Knowledge of cotton in their independent practice 
 
Independent Practice or Follow-up Activity 
 
Writing a one-page paper on cotton and their experience picking cotton, and relate to the book. How 
must the little girl have felt? Was she tired? How would you feel if you had to do this all day? 
Students will read their papers to a peer partner. 
 
Resources 
Photographs by Ansel Adams  
 
Title:  Working Cotton  
Author: Sherley Anne Williams 
Illustrator:  Carole Byard 
Publisher:  Tien Wah Press. Singapore 
Date:   1992 
ISBN:   0-15-299624-9 
Pages:   26 
 
http://www.cottonsjourney.com/teacher/default.asp 
 
http://extension.missouri.edu/publications/DisplayPub.aspx?P=G4268 
 
http://www.ccgga.org/cotton_information/calif_cotton.html 
 

http://www.cottonsjourney.com/teacher/default.asp
http://extension.missouri.edu/publications/DisplayPub.aspx?P=G4268
http://www.ccgga.org/cotton_information/calif_cotton.html
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Cotton PowerPoint Slides 
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The Production of Cotton 
 
 
Names of the Stages    Pictures of the Stages 
 
 
 
1. 
 
 
 
 
 
 
 
 
2. 
 
 
 
 
 
 
 
3. 
 
 
 
 
 
 
 
4. 
 
 
 
 
 
 
 
 
5. 
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Lesson Plan #3 for Farming 
 

Jennifer Lower 
 
 

Subject Areas:        Visual & Performing Arts and Math  
Grade Level:            4th Grade 
ELD Level:               __Beginning    __Early Intermediate    x_ Intermediate    
        __ Early Advanced   __Advanced 
 
Subject Area Standards 
 
Visual & Performing Arts 
 
5.3 Construct diagrams, maps, graphs, timelines, and illustrations to communicate ideas or tell a 

story about a historical event. 
 
Writing 
1.1 Select a focus, an organizational structure, and a point of view based upon purpose,  
              audience, length, and format requirements. 
1.7 Use various reference materials (e.g., dictionary, thesaurus, card catalog, encyclopedia, online 

information) as an aid to writing. 
 
Listening and Speaking 
2.2.  Make informational presentations: 

a.   Frame a key question. 
b.   Include facts and details that help listeners to focus.  
c.  Incorporate more than one source of information. 

 
Written and Oral English Language Conventions 
1.0   Students write and speak with a command of standard English conventions appropriate to  this 

grade level. 
 
Math 
 
Measurement and Geometry  
2.0:      Students use two-dimensional coordinate grids to represent points and graph lines  
             and simple figures 
 
SDAP 
1.0:     Students organize, represent, and interpret numerical and categorical data 
            and clearly communicate their findings: 

1.1 Formulate survey questions; systematically collect and represent data on a number line; 
and coordinate graphs, tables, and charts. 

1.2 Identify the mode(s) for sets of categorical data and the mode(s), median, and any 
apparent outliers for numerical data sets 
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1.3  Interpret one-and two-variable data graphs to answer questions about a situation.  
 
Mathematical Reasoning  

2.3 Use a variety of methods, such as words, numbers, symbols, charts, graphs, tables, 
diagrams, and models, to explain mathematical reasoning. 

ELD Standards 
 
Listening and Speaking 
Listen to stories and information and identify important details and concepts by using both verbal and 
nonverbal responses. (page 19) 
Reading 
Use content-related vocabulary in discussions and reading. (page 57) 
Writing  
Produce independent writing that is understood when read but may include inconsistent use of 
standard grammatical forms.  (page 73) 
Objectives 
 
The students will read and listen to background and statistical information about California dairies.  
They will demonstrate their understanding by successfully completing a milk carton project and 
related graphing and data interpretation worksheets. 
Materials 
 
Photographs by Ansel Adams, background Information, index cards, single serving milk cartons 
(emptied and washed), scissors, glue sticks, markers/crayons, paper and pencils for each student, 
activity sheets attached and access to a computer, book- Life on a Dairy Farm. 
Key Vocabulary Words 
 
dairy, economy, pasteurization, production, line graph, bar graph, ingredients, technology, machinery, 
maintenance, consumer, farming, California, Ansel Adams, products, consumed, natural disaster, 
market regulations, market demands, commodity, exporting 
SDAIE Strategies 
 
Visuals, Co-Op Co-op, cooperative graphing, comprehension check, vocabulary cards, think-pair-share. 
Accommodations for ELD and Special Needs 
 
ELD Accommodations:  Intermediate:  The students sit close to teacher for constant monitoring of 
students understanding.  Pair these students with a higher-level EL with the same home language.   
Preview the lesson with the student at least two days in advance and provide student with a copy of all 
vocabulary both in English and her/his first language.  This will allow the student to feel more 
comfortable during verbal participation.  Provide the student with visual aides or realia to enhance an 
understanding of the vocabulary.  Allow time for think, pair and share to allow for oral practice.  
Provide a rich introduction to any books being used.  Allow this student to think and formulate oral 
responses.  Use graphic organizers to aide in written tasks.   
 
Special Needs Accommodations:  ADHD:  The students sit close to teacher to check for understanding 
and monitor students focus and attention.  Provide a rich introduction to all books being used in the 
lesson.  Preview the lesson with the student and check for understanding.  Go over behavioral 
expectations (nice hands, nice mouth, ask for a break, no wandering, etc.) and have student repeat in 
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her/his own words.  Use a reward system to maintain positive behavior (ex. Token reinforcement 
board in which the student earns a prize for receiving a certain amount of tokens for maintaining 
good behavior during the lesson).  If able to, connect the lesson to prior information learned.   Break up 
the lesson into smaller chunks of learning as to not overwhelm the student.  Provide plenty of hands-on 
activities.  Provide student with time to double check for understanding in a one on one conference. 
Anticipatory Set  (Contextualization/Introductory Experience) 
 
Show students the photographs by Ansel Adams and have them imagine that they are local dairy 
farms. 
Take a poll of the class to determine students’ favorite type of cheese: Mozzarella, American, Cheddar 
or Swiss. Create a chart on the board to record students’ responses to the poll. Ask the students what 
type of graph should be used to illustrate the information. Students can work in groups or as a class to 
create the appropriate graph.  
Instructional Input: (Modeling/Bridging/Schema Building/Metacognitive Development) 
 

1. Divide the class into groups of three or four.  Read “Life on a Dairy Farm”. 
2. Review vocabulary related to the lesson and create a word wall to use as a resource for the 

remainder of the lesson.  Put the definitions of the most challenging words on the board and 
pass out index cards with the words that go to the definitions to each group.  Groups will take 
turns matching their words to the definitions.  Ask the students to use the vocabulary words in 
oral statements.  

3. Review with students the purpose of graphs in displaying important information. 
4.  A large part of an economist’s job is collecting data, creating graphs and interpreting those 

graphs to determine changes in the market. Why would it be beneficial for someone in the dairy 
industry (or any other agricultural industry) to be interested in the changes within the 
agriculture market. 

5. Explain that economists and dairy farmers alike use graphs to determine the importance of 
dairy product sales in the economy. In this lesson, students will create and read different graphs 
to better understand the role of dairy in our daily lives. 

6. Complete the graph worksheets with the class to demonstrate how to read and interpret them. 
7. Discuss the economic impacts of a day without dairy. Work with the students to estimate the 

quantity of milk consumed daily in California. For example, poll the class to determine the 
amount of dairy products the class consumes daily. Use multiplication to estimate the amount 
of dairy  products consumed by the entire school, city, state and country. Discuss with the class: 

                     a. The amount of money lost in a day without dairy 
                     b. The dairy industry’s impact on jobs and employment 
                     c. The basic concept of supply and demand 
                     d. If California stopped producing milk, how would we get dairy 
                         products? How would this affect prices at the store? 

8. Review activity. Students review their learning by creating “A Day Without Dairy” milk carton.       
9. Students decorate a milk carton depicting newly acquired concepts on each side. If time allows, 

they can make their carton colorful and creative. 
            Side 1 
            Title: What?, No Dairy?, Drawing, Name 
            Side 2 
            Answer the following question, using complete sentences, on lined paper.  
            What would a day  without dairy be like?  A year?  
             Paste your response to the milk carton. 
             Side 3 
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             Paste a copy of the bar graph you created illustrating exports from the United States, 
            Canada and Russia. 
             Side 4 
             On a separate piece of paper, list all vocabulary words learned, including definitions.  
             Paste your list to the milk carton. 
Guided Practice 
 
Vocabulary review as stated above.  Graph the worksheets as stated above. 
Closure 
  
Have students collaborate, in their groups, about one idea as to why dairy/diary farming is important 
and have the groups present their argument to the class.  
Assessment/Evaluation 
 
Collect worksheets for evaluation of math standards.  Collect and display milk cartons to evaluate the 
English Language Arts standards. 
Independent Practice or Follow-up Activity 
 
•Students create a chart reflecting the data graphed for cheddar cheese production in California.  
Using the chart they created, students find mean, median, mode and range.   
•Students work in groups to make milk carton review tools, substituting the pint-sized container with 
a half-gallon milk carton. Students summarize their findings in front of the class. 
Resources 
 
Photographs by Ansel Adams  
Resource book: Teacher Resource Guide: Educational Materials About Agriculture. Renee Hyatt & 
Jenna Swanson. California Foundation for Agriculture in the Classroom (CFAITC). Sacramento, Ca. 
2011. 210 pages. 
http://www.learnaboutag.org/ 
 
Teacher Resources Book: 
Field Guide to California Agriculture (California Natural History Guides) 
Author: Paul Starrs and Peter Goin 
Pages: 504 
Publisher:  University of California Press: 1st Edition (2010) 
ISBN-10: 0520265432  
ISBN-13: 978-0520265431 
 
Student Resource Book: 
Life on a Dairy Farm 
Author: Judy Wolfman 
Photographer:  David Lorenz Winston 
Pages: 48 
Publisher: Carolrhoda Books (2004) 
ISBN-10:  1575051907 
ISBN-13:  9781575051901 
 

http://www.learnaboutag.org/
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Background Information on the California Dairy Industry 
 

 
 The dairy industry is the largest sector of the California farm economy with milk and cream 

contributing $61.4 billion to the California economy in 2007. Milk and cream are the essential ingredients 

for all dairy products, a general term used to describe food and beverages made from milk. This includes 

everything from sweet ice cream to a glassful of nutrient-packed milk. Dairy products are a diverse group of 

food items. Just think of the hundreds of varieties of cheese alone! California has been the nation’s leading 

dairy state since 1993 when it surpassed Wisconsin in milk production. 

 

 In recent years, California dairies have significantly increased milk production due to an increase in 

the amount of milk each cow produces and a higher number of cows in our state. Although production has 

increased, fluid milk demand continues to decrease, forcing many dairy processing plants to convert the 

increasing supply into butter, milk powder and cheese. In 2007, California’s dairies produced 40.7 billion 

pounds of milk, accounting for 22 percent of the nation’s milk supply. 

 

 The price of dairy products is determined by many different factors. The products go through several 

stages of processing that may include health testing, pasteurization, packaging and transportation. When 

we pay for dairy products at the grocery store, we are also paying for the cost of fuel to transport the 

product to the processing plant and then to the retail location. When you think about the cost of production, 

which could include technology, machinery, feed prices, maintenance, veterinary services, farm employees 

and more, the consumer quickly realizes the money he or she pays for nutritious dairy products supports 

many workers who help along the way. 

 

 Dairy products not consumed in the United States are exported worldwide. Exporting is sending milk, 

dairy products or any other commodity abroad for trade or sale. People throughout the world are enjoying 

dairy products from California. Many factors affect the amount of dairy products exported every year, 

including world weather conditions, natural disasters, market regulations and demand. For example, in 

recent years, exports of dairy products from the U.S. have increased due to droughts in other dairy-

producing nations. 

 

 With all these facts, it’s hard to imagine a day without dairy. Even a single day without dairy would 

have a devastating effect on California’s economy. The dairy industry provides over 435,000 full-time jobs 

and brings in approximately 20 million dollars to California’s economy every day



153 
 

Bar Graph 

 
 

On a separate piece of graph paper, create a bar graph comparing the amount of cheese, butter and nonfat 
dry milk exported from the United States, Canada and Russia in 2007. 
 
Total Sales (in 1,000 metric tons) 
 
 
 

Cheese Butter Nonfat Dry Milk 

United States 
 

99 41 255 

Canada 
 

8 16 8 

Russia 
 

10 0 15 

 
Determine the following. Round to the nearest tenth. Show all your work. 
 
Mean (average) 
 
Cheese: 
 
Butter: 
 
Nonfat Dry Milk: 
 
Median (middle) 
 
Cheese: 
 
Butter: 
 
Nonfat Dry Milk: 
 
Range (span) 
 
Cheese: 
 
Butter: 
 
Nonfat Dry Milk: 
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Line Graph 

 

 

Interpret the line graph below to answer the following questions. 
 
 

 

 
 
 
 
Given this line graph: 
 
 
1.  Summarize the production trends from 2001 to 2007. 
 
 
 
 
 
 
2.  What year did the dairy industry experience the least amount of cheddar cheese  
      production?  
 
 
 
     How much did we produce that year? 
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3.   What year did the dairy industry experience the greatest amount of cheddar cheese 
       production?  
 
 
 
       How much did we produce? 
 
 
 
4.   Predict if cheddar cheese production will increase or decrease in the future and why. 
 
 
 
 
 
5. Between what two years did the greatest change occur?  
 
 
 
     Was the change an increase or decrease? 
 
 
 
 
 
6. What label do the horizontal (x-axis) and vertical (y-axis) axes have? 
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Answer Sheet 
 
 

 
The bar graph should look similar to this one. 
 
 

 
 
 
Mean 
 
a. Cheese: 39 
b. Butter: 19 
c. Nonfat Dry Milk: 92.6 
 
 
Median 
 
a. Cheese: 10 
b. Butter: 16 
c. Nonfat Dry Milk: 15 
 
 
Range 
 
a. Cheese: 91 
b. Butter: 41 
c. Nonfat Dry Milk: 247 
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Line Graph 
 
 
1.   There is an overall decreasing production trend from 2001 to 2007. 
 
2.   The dairy industry experienced the least amount of cheddar cheese production in 2007.  
 
       We produced about 467 million pounds. 
 
3.    The dairy industry experienced the greatest amount of cheddar cheese production in 
        2002.  
 
        We produced about 560 million pounds. 
 
4.     Based on the history of production, I predict it will decrease in the future. 
 
5.     The greatest change was between 2002 and 2003 when production decreased. 
 
6.     x-axis: Year; y-axis: Millions of Pounds 
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Lesson Plan #4 for Farming 
 

Amita Bassi 
 
 

 Subject Area:      History-Social Science, Visual & Performing Arts, and Science   
Grade Level:        4th 
ELD Level:          _Beginning    _Early Intermediate     X  Intermediate   
                             _ Early Advanced      _Advanced 
       
 
Subject Area Standards 
 
History-Social Science 4.1:  Explain and use the coordinate grid system of latitude and longitude to 
determine the absolute locations of places in California and on Earth. 
4.3  Identify the state capital and describe the various regions of California, including how their 
characteristics and physical environments (e.g., water, landforms, vegetation, climate) affect human 
activity. 
4.5  Use maps, charts, and pictures to describe how communities in California vary in land use, 
vegetation, wildlife, climate, population density, architecture, services, and transportation. 
 
Visual & Performing Arts: 3.2 Identify and discuss the content of works of art in the past and present, 
focusing on the different cultures that have contributed to California’s history and art heritage. 
5.3  Construct diagrams, maps, graphs, timelines, and illustrations to communicate ideas or tell a story 
about a historical event.  
Science: 2.a. 3.b. 
 
ELD Standards 
 
Writing: 1.4  
1.9  
Listening and Speaking: 1.1  
1.2  
1.8  
 
Objectives 
 
After an experiment of different types of soil, students will gain an understanding that the soil in 
different parts of California is better for certain types of corps. 
Materials 
 
plastic cups 
sand, silt, clay 
a jug of Water 
buckets to place the different types of earth into. 
1 measuring cup for each group.  
labeling stickers (sticky notes can work as well) 
markers 
pens 
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Photographs by Ansel Adams 
blank map of California (See Below) 
Result Sheet  (See Below) 
Questions for Discussion (See Below) 
Key Vocabulary Words 
 
sand, silt, clay, retained, crops, soil 
SDAIE Strategies 
 
Visuals (photos), Hands-On Activities, Cooperative Learning, Group Activities 
Accommodations for Special Needs 
Visually Impaired 
The student sits closer to teacher. Allow the student to look at the directions and pictures at their own 
table or desk. 
Anticipatory Set  (Contextualization/Introductory Experience) 
 
Teacher Script:  
“Today we will be discussing what plants need to grow. Can anyone tell me of thing that plants need to 
grow?  (Students answer sunshine, water, earth, food)  Yes! Plants need all those things and most 
importantly, they need water. 
 
Instructional Input:  (Modeling/Bridging/Schema Building/Metacognitive Development) 
The teacher will explain to the students the process in which plants need water to grow. Show some of 
the photographs by Ansel Adams to show that many of the plants, trees, and crops need water to grow.  
A system must be made to transport water to the plants, trees, and crops so they will grow.  
 
Procedure 
 
Before the lesson, the teacher will: 
For each group, prepare three cups and one measuring cup.  
Place the different types of earth in a bucket for each group.  Label them.  
Fill a jug with water.  
Print a chart (see below) for each group. 
During the lesson:  
Break students into groups of 4-5. Give each group three plastic cups. 
Instruct the students to fill their cups about half full of each type of soil.  
Tell them to fill the remainder of the cup with water.  
One by one they will pour the water back out of the cup and see how much water was retained by the 
soil.  
Tell the students to record the amount of water released by each type of soil.  
 
Guided Practice 
 
Teacher Script 
 
Today we are going to learn what is the best type of earth in order to help the plants grow. 
Tell the students to place one type of earth from sand, silt, and clay into each cup. 
Label your cups so you can identify each type of earth. 
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Then, fill up each cup with water until it reaches the top.  
Then one type of soil at a time, pour the water out into the measuring cup and record how much water 
was released.  
The soil with the least amount of water released retained the most water.  
This reveals which soil is the best for planting!” 
 
Show the students the farm photographs by Ansel Adams once again. With access to a computer, the 
students will research the locations of the farms.  Tell the students to indicate on the blank map of 
California where these farms are located.  
Closure 
 
The students will then discuss in their groups, answering the questions listed. They indicate which they 
think is the best area on the map to plant crops and why. Then, they share with the class the results 
from their experiment to discover which soil would be the best for planting.  
Assessment/Evaluation 
 
Look at the students’ result sheets, listen to the discussions of students and their responses to the 
questions.  
Independent Practice or Follow-up Activity 
 
The students will further research what soil is used most often by farmers. Is it due to cost? 
Availability?  
Resources: 
 
Photographs by Ansel Adams (included in the curriculum unit). 
 
Google: Maps of where the farms are located. For example, 
http://www.cdfa.ca.gov/statistics/       and 
Agricultural Statistical Review  2AgOvStat10_WEB.pdf 
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What is the Best Soil? 
 

*Record here how much water was released.  
Name of Soil Sand Silt  Clay 

Amount of 
Water 

released from 
the soil by ml 

 
ml 

 
ml 

 
ml 

 
 
 

Discussion Questions after the Experiment 
 
What is the SUPER SOIL? 
 
Discuss the characteristics that make this the best soil for 
growing 
 
 
Where in California can the most farms be found?  
Where is the best area for crops to grow? 
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Map of California 
 

Mark where the farms are located in the Ansel Adams photographs 
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Resources for Farming 

 
 

Books/Websites 
 
Students : 
 

• Subtopic 1: Farming Distribution 
•  
• Subtopic 2: Cotton 
•  

   Working Cotton  
http://www.cottonsjourney.com/teacher/default.asp 
http://www.ccgga.org/cotton_information/calif_cotton.html 
 

• Subtopic 3: Dairy 
•  

Life on a Dairy Farm 
http://www.dairycouncilofca.org/Tools/KidsLearningTools.aspx 
 

• Subtopic 4: Farming and Soil 
•  

Google Maps 

  Life in a Bucket of Soil 
Dirt the Scoop on Soil 

Teachers: 
 

• Subtopic 1: Farming Distribution 
•  

Resource book: Teacher Resource Guide: Educational Materials About Agriculture. Renee 
Hyatt & Jenna Swanson. California Foundation for Agriculture in the Classroom (CFAITC). 
Sacramento, Ca. 2011. 210 pages. 
http://www.learnaboutag.org/ 
 

• Subtopic 2: Cotton 
•  

http://extension.missouri.edu/publications/DisplayPub.aspx?P=G4268 
http://www.ccgga.org/cotton_information/calif_cotton.html 
 

• Subtopic 3: Dairy 
•  

Field Guide to California Agriculture (California Natural History Guides) 
http://www.dairycouncilofca.org/Tools/KidsLearningTools.aspx 
http://www.learnaboutag.org/ 

http://www.cottonsjourney.com/teacher/default.asp
http://www.ccgga.org/cotton_information/calif_cotton.html
http://www.dairycouncilofca.org/Tools/KidsLearningTools.aspx
http://www.learnaboutag.org/
http://www.ccgga.org/cotton_information/calif_cotton.html
http://www.learnaboutag.org/
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 Teacher Resource Guide: Educational Materials About Agriculture. Renee Hyatt & Jenna 
Swanson. California Foundation for Agriculture in the Classroom (CFAITC). Sacramento, Ca. 
2011. 210 pages. 
 

• Subtopic 4: Farming and Soil 
•  

Teacher Resource Guide: Educational Materials About Agriculture. Renee Hyatt & Jenna 
Swanson. California Foundation for Agriculture in the Classroom (CFAITC). Sacramento, Ca. 
2011. 210 pages. 
Google Maps 

 
 
List of photographs by Ansel Adams: 
 
Farm Family, Melones, 1953 
Orchard, Early Spring, Portola Valley, c. 1940 
Orchard Beaumont, CA, 1960 
Irrigation, Lettuce Field, Salinas Valley, 1953 
Farm Salinas Valley 
Cotton Fields near Los Banos, 1952 
Barn and Fence, Evening, near Napa, 1961 
Cattle Drive, Round Valley, 1950 
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Introduction to Conservation 
 
 
 

 In our two lessons on energy, we will focus on one specific renewable energy source, wind energy. In 

another lesson, we will focus on one nonrenewable energy source, oil. We will learn about different ways our 

consumption of energy sources harms our environment.  We will look at ways to use alternative methods to 

help to protect and preserve our environment for ourselves and for future generations. We will use 

photographs by Ansel Adams to examine the beauty that lies around us. Through the lesson plans in our unit, 

we hope that students will have opportunities to increase their understanding and appreciation for the 

importance of our natural resources.  
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Lesson Plan #1 for Conservation 
 

Susana Magana-Curiel, Mary Gonzalez, and Ana Vargas 
 
 

Subject Area:       Science and Visual & Performing Arts     
Grade Level:     4th 
ELD Level:                 __Beginning    ___Early Intermediate    X  Intermediate 
                                        __ Early Advanced    __Advanced 
  
Subject Area Standards 
 
Science 4.6(c):  Students will formulate and justify predictions based on cause and effect relationships. 
  
Visual and Performing Arts 4.4.3:  Students will respond to, analyze, and make judgments about works 
in the visual arts by discussing how the subject and selection of media relate to the meaning or 
purpose of a work of art. 
 
ELD Standards: 
 
Vocabulary and concept development:  Students use content-related vocabulary in discussions and 
reading.  (page 42) 
 
Comprehension:  Students understand and follow some multiple-step directions for classroom-related 
activities.  (page 53) 
 
Organization and focus:  Students produce independent writing that is understood when read but may 
include inconsistent use of standard grammatical forms. Independently create cohesive paragraphs 
that develop a central idea with consistent use of standard English grammatical forms (Some rules 
may not be followed). Use more complex vocabulary and sentences appropriate for language arts and 
other content areas (e.g., math, science, history-social science). (page 73) 
   
Objectives 
 
The students will differentiate between renewable and nonrenewable energy sources while completing 
a chart as a class. After participating in an activity and reviewing Ansel Adams’ photographs, the 
students will write a paragraph about their personal interpretation of “Windmill, Owens Valley, 1938.” 
After learning about energy, the students will share learned information with the rest of the class. 
 
Materials 
 
Photograph by Ansel Adams: “Windmill, Owens Valley, 1938.” 
 
Books: Wind Energy: Blown Away and Wind Energy. 
 
Materials: construction paper, pencil (sharpened), hole puncher, drinking straws, brass fasteners, 
scissors, Template For Making A Pinwheel, teacher handouts.  
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Handouts  
The handouts for this lesson are available on web sites. The addresses for the web sites are located at 
the end of this lesson. The teacher should bookmark or download the handouts before beginning the 
lesson. Then, read the information in the handouts for background information. 
 
Key Vocabulary Words 
 
Conservation, non-renewable energy, renewable energy, wind turbines.  
 
SDAIE Strategies 
 
Visuals, reading aloud, group work, augmenting reading materials with background information in 
the form of pictures, books, and diagrams. 
 
Accommodations for Special Needs 
 
Speech impairment:  Use visuals including photos, diagrams, and books. 
 
Anticipatory Set  (Contextualization/Introductory Experience) 
 
Hold up the example pinwheel. Blow on it to start the wheel in motion. Ask: What made the pinwheel 
move? If students say “you,” lead them to understand that the real force was “wind” or “air.”  

Instructional Input  (Modeling/Bridging/Schema Building/Metacognitive Development) 
 
The teacher will explain to the students that they are going to be learning about the difference 
between renewable and non-renewable energy sources. Next, the teacher will explain the definitions of 
renewable and non-renewable energy and conservation.  The teacher will ask the students what kinds 
of things in the classroom use energy?  
 
The teacher will make a chart with three columns. The first column will list the different ways energy 
is used in the classroom. In the second column write “renewable or nonrenewable” where students 
decide as a majority if the energy source is renewable or nonrenewable. The last column is where 
students will come up with ideas to reduce energy consumption in the classroom. Allow the students to 
work with a partner to think about ideas before calling on them.  
 
The teacher will pass out a packet on wind energy to each group. Have students perform the “Take 
One-Give One” activity. This consists of assigning a specific portion of the reading material to each 
group and having them write down one important fact about what they read. Next, allow each group 
to share the important facts with the rest of the class.  
 
Next, the teacher will show the students Ansel Adams’ photograph and an image of a more modern 
wind turbine to explain how these can be used to produce energy. Use the handouts A, B, I, and Ansel 
Adams’ photograph to assist you. Students will discuss wind turbines and Ansel Adams’ photograph of 
a windmill with a partner. Students will then write an individual paragraph on their interpretation of 
the photograph.  
 
At this point, the teacher will show the students the example of a pinwheel and tell them that they are 
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now going to make their own source of energy. Guide students in making a pinwheel and writing the 
four vocabulary words (conservation, renewable energy, non renewable energy, and wind turbines) on 
the back of their pinwheel. 
Procedure 
 

1. The teacher will ask anticipatory questions about energy. 
2. The teacher will introduce the terms, renewable and non-renewable energy sources. The 

teacher defines the terms renewable and non-renewable energy sources using a handout from a 
web site at the end of the lesson. 

3. The teacher will use the white board or butcher paper to create a three-column chart on energy 
uses, types, and methods to reduce consumption.  

4. Teacher will also pass out a packet on wind energy to each group. Students will then perform 
the “Take One-Give One.” Use handouts D and E to assist you (located at the end of the lesson).  

5. The teacher will introduce “Windmill, Owens Valley, 1938” and discuss it with class. Use 
handouts A, B, I, J, and the Ansel Adams’ photograph.  

6. The students will write a paragraph on their personal interpretation of Ansel Adams’ 
photograph. Use handout F. Teachers will pass out pinwheel templates, scissors, brass fasteners, 
and straws and guide students in making a pinwheel and defining four essential terms on the 
back of their pinwheel. Use handouts G and H to assist you.  

 
Guided Practice 
 
As a class students will learn the difference between renewable and nonrenewable sources of energy, 
make pinwheels, and define vocabulary essential to the lesson at hand.  
 
In groups, students will build a personal pinwheel, students will also write definitions for four 
vocabulary terms on the back flaps of the pinwheel. Use handout C.  
Groups will perform the “Take One-Give One” Activity. Use handouts D and E.  
Closure 
 
Students share their results and overall experience of the lesson out loud with the rest of the class. 
 
The teacher will introduce the photo, “Windmill, Owens Valley, 1938” and guide a discussion as 
students start to explain the contrast in the proportion between the windmill and the other objects in 
the photograph. Help children understand the purpose behind this contrast. Use handouts A, B, I, J, and 
Ansel Adams’ photograph.  
 
Students will share with the class their personal interpretation of the message being conveyed in Ansel 
Adams’ photograph in regards to why he chose to place the windmill as the focus of this photograph. 
 
 
 
 
 
Assessment/Evaluation 
 
The teacher will evaluate the student’s ability to explain the difference between renewable and 
nonrenewable energy sources by reviewing the responses on the chart and checking for understanding 
in the paragraph written by each student.  
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Independent Practice or Follow-up Activity 
 
On a piece of paper provided by the teacher, the students will write a paragraph about their personal 
interpretation of Ansel Adams’ photograph in terms of determining what he was trying to convey with 
the image “Windmill, Owens Valley, 1938.” Use handout F. )  
Resources 

Books: 
 

Wind Energy: Blown Away! by Amy S. Hansen (2010). The Rosen Publishing Group, Inc.  
       ISBN-13: 9781435893276. 24 pages. 
 
Wind Energy by David Armentrout and Patricia Armentrout. (2008). Rourke Publishing.  
       ISBN-13: 9781604723267. 48 pages. 
 

Photograph: 
 

“Windmill, Owens Valley, 1938,” by Ansel Adams. 
 

Websites: 
 

U.S. Energy Information Administration. “Wind Basics.” 
     http://www.eia.gov/kids/energy.cfm?page=wind_home-basics 
 
The California Energy Commision. Overview of Wind Energy in the State of California. 
     http://www.energy.ca.gov/wind/overview.html 
 
California Energy Commision. Chapter 16: Wind Energy 
    http://www.energyquest.ca.gov/story/chapter16.html 
 
The Encyclopedia of Earth. Altamont Pass, California. 
      http://www.eoearth.org/article/Altamont_Pass,_California 
 
Then Ansel Adams Gallery. Ansel Adams, Conservationist. 
    http://www.anseladams.com/Articles.asp?ID=172 
 
Crab Tree Books. “Energy Revolution.” 
    http://www.crabtreebooks.com/download/tg/978-0-7787-2908-2_energy_revolution.pdf 
 
 
 
 
 
 
 
 
 

http://www.eia.gov/kids/energy.cfm?page=wind_home-basics
http://www.energy.ca.gov/wind/overview.html
http://www.energyquest.ca.gov/story/chapter16.html
http://www.eoearth.org/article/Altamont_Pass,_California
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The Handouts for Lesson #1 are listed here 
 

 
 
Handouts A, #1-3:  Information about Wind Turbines for this lesson: 
http://www1.eere.energy.gov/windandhydro/wind_how.html 
 
Interesting photos of many types of wind turbines: 
http://www.google.com/search?q=Wind+Turbines&hl=en&client=safari&rls=en&prmd=ivnsl&tbm=isch
&tbo=u&source=univ&sa=X&ei=vh5kTvKVA4bZiALDloijCg&ved=0CJEBELAE&biw=894&bih=771 
 
The history of wind power and windmills: 
http://www.eia.gov/kids/energy.cfm?page=wind_home-basics 
 
 
Handouts B, #1-2 The Energy Story 
http://www.energyquest.ca.gov/story/chapter16.html 
 
 
Handout C 
 

Vocabulary Term Definitions 
 
 
 

Conservation: Protection of natural resources and of the environment. 
 
 
Wind Turbines: A turbine having a large the wind to generate electricity. 
 
 
Nonrenewable Energy: Material which are formed by nature in limited amounts. 
 
 
Renewable Energy: Resources that are naturally recycled or regrown. 
 
 
 
 
Handout D, #1-12 Energy Kids Renewable Wind 
http://www.eia.gov/kids/energy.cfm?page=wind_home-basics 
 
 
 
 
 
 
 
 

http://www.google.com/search?q=Wind+Turbines&hl=en&client=safari&rls=en&prmd=ivnsl&tbm=isch&tbo=u&source=univ&sa=X&ei=vh5kTvKVA4bZiALDloijCg&ved=0CJEBELAE&biw=894&bih=771
http://www.google.com/search?q=Wind+Turbines&hl=en&client=safari&rls=en&prmd=ivnsl&tbm=isch&tbo=u&source=univ&sa=X&ei=vh5kTvKVA4bZiALDloijCg&ved=0CJEBELAE&biw=894&bih=771
http://www.eia.gov/kids/energy.cfm?page=wind_home-basics
http://www.energyquest.ca.gov/story/chapter16.html
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Handout E, #1-2 
 

Take One-Give One Activity-Wind Energy 
 
 

# E-1 
How Wind Turbines Work 

 
 
 
 
 
 
 

Wind Production 
 
 
 
 
 
 
 

International Wind Power 
 
 
 
 
 
 
 

Wind Power Plants Produce Electricity 
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#E-2 
The Oldest Windmills were in Ancient Persia 

 
 
 
 
 
 
 
 
 
 

Windmills Make a Comeback in the Wake of Oil Shortages 
 
 
 
 
 
 
 
 
 
 

Wind is a Clean Source of Energy 
 
 
 
 
 
 
 
 
 

Drawbacks of Wind Turbines 
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Handout F 
 
 
 
 

Name:__________________________________________                                                         
 

___________________________________________________________________________________________
___________________________________________________________________________________________
___________________________________________________________________________________________
___________________________________________________________________________________________
___________________________________________________________________________________________
___________________________________________________________________________________________
___________________________________________________________________________________________
___________________________________________________________________________________________
___________________________________________________________________________________________
___________________________________________________________________________________________
___________________________________________________________________________________________
___________________________________________________________________________________________
___________________________________________________________________________________________
___________________________________________________________________________________________
___________________________________________________________________________________________
___________________________________________________________________________________________
___________________________________________________________________________________________
___________________________________________________________________________________________ 
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Handout G:  Directions for making a Pinwheel 
 
Directions: 
 
1.  Write the vocabulary and the definitions in the text boxes. 
2.  Cut out the pinwheel square on the page. 
3.  Hole punch dots on template. 
4.  Gently bend (don’t fold) one of the cut corner to the center point. 
5.  Skip the next cut corner, and bend the next one. 
6.  Skip and bend until four points meet in the center. 
7.  Then, stick the brass fastener straight through all four points AND the back of the pinwheel. 
8.  Stick the brass fastener into the straw and fasten loosely. 
9.  Find some wind and test it out.  
 
http://www.pinwheelsforpeace.com/pinwheeltemplate.html 
This site has a template for pinwheels 
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Handout H: Pinwheel 
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Handout I: Altamont Pass 
 
Information and a photography of the Altamonte Pass: 
http://www.eoearth.org/article/Altamont_Pass,_California 
 
 
 
Handouts J 1-8: Biography of Ansel Adams: 
http://www.anseladams.com/Articles.asp?ID=172 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

http://www.anseladams.com/Articles.asp?ID=172
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Lesson Plan #2 for Conservation 
 

Susana Magana-Curiel 
 

 Subject Area:        English Language Arts and Visual and Performing Arts  
Grade Level:         4th  
ELD Level:          __Beginning   ___Early Intermediate     X Intermediate  
      __ Early Advanced    __Advanced 
  
 
Subject Area Standards 
 
English Language Arts, reading  2.2 Use appropriate strategies when reading for different purposes 
(e.g., full comprehension, location of information, personal enjoyment).  
 
English Language Arts, writing  1.7 Use various reference materials (e.g., dictionary, thesaurus, card 
catalog, encyclopedia, online information) as an aid to writing. 
 
Visual & Performing Arts  3.1 Describe how art plays a role reflecting life (e.g. in photography, quilts, 
architecture). 
 
ELD Standards 
 
Participate in social conversations with peers and adults on familiar topics by asking and answering 
questions and soliciting information 
Use content-related vocabulary in discussions and reading. 
Use expanded vocabulary and descriptive words in paraphrasing oral and written responses to texts. 
Use a standard dictionary to determine meanings of unknown words. 

 

Objectives 
 
After having a discussion about nature conservation, viewing Ansel Adams’ nature photographs, and 
reading the article Legend of the Tall the learner will answer questions about article. 
The learner will explore nature and note down some observations by completing the worksheet Your 
Nature Observation (worksheet C).  
 
Materials 
 
Photographs:  Pine Cone and Eucalyptus, San Francisco, 1934 and Abandoned Farm, Owens Valley; 
Article, Legend of the Tall from the book Conservation and Natural;  
Activity sheets: Share what you learned: Legend of the Tall, Vocabulary List, and Your Nature 
Observation;  
pencil; 
Ansel Adams: 400 photographs (book);  
drawing paper; dictionaries; whiteboard; dry-erase markers. 
 
Key Vocabulary Words 
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Conservation, redwood forest, tannin, erosion, bark, lumber, ecology  
 
SDAIE Strategies 
 
Visuals (photographs), reading aloud, pair share, observation project, cooperative learning, group 
activity, graphic organizer 
 
Accommodations for Special Needs 
 
Learning Disability: Give vocabulary and dictionary page number ahead of time.  
Speech: Use visuals including books and photos. Use choral reading. 
 
Anticipatory Set  (Contextualization/Introductory Experience) 
 
Pass out the drawing paper.  The teacher will tell students: Draw your favorite wild animal and its 
habitat.  Share with your partner what your favorite wild animal is and why.  The teacher will ask the 
students:  What if that animal did not exist anymore because its habitat had been destroyed?  By 
destroying that animal’s habitat, what other animals or things would be affected?  How would that 
affect us? 
 
Instructional Input  (Modeling/Bridging/Schema Building/Metacognitive Development) 
 
The teacher will explain what nature conservation is and why is it important we take care of nature.  
Tell the students nature conservation is protecting elements of the natural world from being 
destroyed.  For example, trees, plants, flowers, soil, land, rocks, mountains, rivers, the ocean, and parks 
are elements of natural world.  When an element of the natural world is eliminated or destroyed, it not 
only affects that element, but it affects every living thing that depends on that element for survival. For 
example we should take care of trees because they are very valuable to all life.  They help keep the air 
clean, provide food and shelter for animals and insects, and the trees’ shade provides nourishment and 
moisture for other plants.  So if the trees are destroyed, other living things depending on that tree will 
suffer.  We need to take care of nature so future generations can continue to enjoy nature the way 
we’ve been able to.    
 
Next, the teacher will introduce Ansel Adams.  Tell the students: Ansel Adams is known as a visionary 
figure in nature photography and wilderness conservation.  Ansel enjoyed spending time with nature 
and he liked to capture its beauty through his photography.  He was awarded the Conservation Service 
Award in efforts to conserve the great natural resources.  Thanks to his love for nature and all the 
wilderness photographs he carefully created, some of the most beautiful areas have been protected for 
many years to come.  His love for nature drew him to fight to keep some areas preserved.  For example 
with the impact of Adams’ Kings Canyon photographs, he was able to make Kings Canyon a National 
Park.  He also liked to educate Yosemite visitors about protecting nature with a photography exhibit 
shows demonstrating how the land is damaged when people cut trees, graze sheep, or dig mines.  He 
wanted the visitors to understand that the land was worth more than money.   
  
The teacher will show the students the photographs, Pine Cone and Eucalyptus, San Francisco, 1934 
and Abandoned Farm, Owens Valley.  More examples of Adams’ photos can be shown from his book 
Ansel Adams: 400 Photographs so students understand how important nature was to Adams and they 
can view more of his wonderful photography.  Let them know they will be revisiting these photos the 
following day. Many of his photographs are online. 
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Now, the teacher will tell the students they will all be reading an article about conserving trees and 
why it is important to conserve trees.  Before passing the article Legend of the Tall review the 
vocabulary that will be seen in the reading. Write the vocabulary on the white board.  Read the 
vocabulary words with them.  Pass out worksheet A.  Have student write down the vocabulary words 
where indicated.  In groups of 3 or 4, student will use the dictionary to look these words up one at a 
time.   Tell the students which word to look up.  Mix up the order so students are not tempted to move 
ahead and everyone is looking for the same word.  Have student raise their hands once they have found 
the term in the dictionary.  After every student’s hand is raised (indicating they have found the word), 
chose a student.  That student will let the rest of the class know what page the term was found and the 
definition.  Write the definition next to the word on the board while students write it on their own their 
worksheet under “Definition”.  Do that for all 7 words.  Students leave this worksheet out on their desk 
and teacher leaves vocabulary and meaning up on the board for reference as they read the article.  
Note: The term redwood forest may not be found in the dictionary.  Ask students if it could not be found 
in the dictionary, where could it be found?  Tell them it is a place as a clue.  They should say the atlas or 
the encyclopedia.  Students can look it up or teacher can do it and let all students know the location or 
information on that place.  
 
Procedures 
  
The teacher will pass out and read the article Legend of the Tall (choral reading).  After the reading, 
the students will answer questions about the reading.  Pass out worksheet B to each student.  Students 
will then be placed in groups of three and will each be assigned a task in order to complete the 
questions.  One student will be the “reader”, one will be the “writer”, and the third student will be the 
“presenter.”  Five minutes will be given to the groups to complete each question.  Teacher will assign 
one question at a time (teacher can mix the order) therefore, students are not allowed to go on to the 
next question and the entire class is on the same question.   The “reader” will begin by reading the 
question.  All three students look for the answer.  After they find the answer the all three will discuss 
the answer.  The “reader” and the “presenter” will help by dictating the answer to the “writer” while 
the “writer” writes the answer.  When they are done writing the answer, it is the “presenter’s” 
responsibility to read the answer and make sure the answer makes sense.  Every student in the group 
should be liable for knowing the answer.  The time is up after 5 minutes.  Everyone should be ready to 
present their answer.  The teacher calls on every group and the “presenter” presents the answer to the 
class.  Each student rotates tasks after each question; therefore, every student will have the 
opportunity to have been in charge of each task.   
 
Guided Practice 
 
The teacher will help students with one question.  He/she will model what is expected from each 
person in the group and the quality of work.   
The teacher will help students with a second question by providing a sentence frame to get students 
started on the answer to the second question.   
 
Closure 
 
Students will continue the same procedure until all five questions have been answered.   
 
Assessment/Evaluation 
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The teacher will assess students’ answers to the questions.  The teacher will explain answer thoroughly 
if needed.  
 
Independent Practice or Follow-up Activity  
 
Students will take worksheet C home and complete it.  
 
Resources 
 
Ansel Adams’ photographs: Pine Cone and Eucalyptus, San Francisco, 1934 and Abandoned Farm, 
Owens Valley 
 
Book: Conservation and Natural Resources by Jackie Ball, Paul Barnett and Justine Ciovacco (Jan  
2004). Gareth Stevens Publishing. ISBN-10: 0836833775. 32 pages.  
 
Book: Conservation by Christine Petersen (Mar 2004). Children's Press (CT). ISBN-10: 0516228056. 48 
pages. 
 
Book: Eye on the Wild: A story about Ansel Adams by Julie Dunlap and Kerry Maguire (Dec 
1995).  Carolrhoda Books.  ISBN-10: 0876149441.  64 pages. 
 
Book: Ansel Adams: 400 photographs by Ansel Adams and Andrea G. Stillman (2007). Ansel Adams; 
1ST edition. ISBN-10: 0316117722.  440 pages. 
 
Nature Observation TIME For Kids, timeforkids.com, World Report Edition. • Vol. 14, No. 4 • September 
26, 2008 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

http://www.amazon.com/Christine-Petersen/e/B001ITXNC4/ref=sr_ntt_srch_lnk_1?qid=1312678171&sr=1-1
http://www.amazon.com/Julie-Dunlap/e/B001K8OH0U/ref=sr_ntt_srch_lnk_1?qid=1312678801&sr=1-1
http://www.amazon.com/Ansel-Adams/e/B000APPAMI/ref=sr_ntt_srch_lnk_1?qid=1312679004&sr=1-1
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Legend of the Tall 

 
 
Q:  We’re taking a walk through the Redwood Forest in northern California to speak with a redwood, one 
of the biggest trees in the world. Hello up there! 
 
A:  Hey, Shorty. What’s up—besides me? 
 
Q:  You ARE tall. How tall are you anyway? 
 
A:  I stand—make that, tower majestically—more than 267 feet in the air. That’s about 81 meters. Or 
picture forty-five tall men standing on each other’s shoulders. Or, because you’ll never see forty-five tall 
men standing on each other’s shoulders. 
Or, because you’ll never see forty-five tall men doing that, how about thinking of that tree they light up in 
New York City at the holidays? Now multiply its height by five or six.  
 
Q:  That’s tall, all right. How did you get so big? 
 
A:  Now, that’s what I call a long story. Literally. I’ve been around for something like 3000—
maybe4000—years. Hard to say exactly. I stopped counting a while ago. Anyway, I owe a lot of my long 
life to what I’m wrapped up in: my bark. It’s built to last. It’s extremely thick and full of something called 
tannin, which insects hate. That’s lucky for me, because there’s almost nothing worse for a tree than too 
many bugs. Eat you right up, from the inside out. Also, I’m almost fireproof because of my thick, spongy 
bark. So I can stand up to most things that threaten other trees. 
 
Q:  You said, “Almost nothing worse than too many bugs.” What’s worse? 
 
A:  Hate to say it because you are one, but…people. In only a fraction of my long lifetime, people have 
changed things more drastically than all the forces of nature combines. Worse than erosion by wind or 
climate change. Worse than fire—well, actually many forest fires are caused by people. 
 
Q:  But what do people do, specifically? 
 
A:  I’ve seen them cut and burn, burn and cut. Clear the land completely. Settlers moving across the 
country destroyed millions and millions of acres of woodland starting a few hundred years ago.  
 
Q:  Why did they do that? 
 
A:  Can’t blame them entirely. They needed lumber for shelter, for one thing. One tree my size could make 
fifty small houses. They took treetops for ship masts. They cleared woods to plant crops. Redwoods were 
particularly popular because our wood is pretty. It’s red at first and weathers to dark red. And our wood 
is durable. So a lot of redwoods were used for everything from furniture to houses.  
 
Q:  So what’s wrong with clearing the land. 
 
A:  Clear land isn’t protected from heat, so it dries out. And there’s no root structure to hold it, so it can 
blow away or erode. By the first part of the twentieth century, 200 million acres of U.S. forests had been 
cut down. It wasn’t long after than 80 million of those acres were unusable even for crops. 
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Q:  But I don’t understand. Don’t new forests grow back when old ones are cut down? 
 
A:  Sure. All it takes is about a hundred years. And a forest doesn’t grow right back quite the same. It has 
to start all over again. Forests go through stages until they’re finally back to where they started. 
Meanwhile the whole ecology of the forest changes.  
 
Q:  What do you mean? 
 
A:  See, trees perform valuable services to all life. W hold soil in place with our roots, helping to prevent 
erosion. We draw water up to our leaves or needles and give off moisture, helping to keep things cool. We 
provide shade so the ground doesn’t bake underneath us. We clean the air by taking in carbon dioxide 
and releasing oxygen. 
 
Q:  That’s pretty impressive. 
 
A:  But it’s only one part of the ecology of a forest. Even a small patch of forest can have a thousand 
different kinds of plants in it. Shrubs, vines, mosses. Herbs and wildflowers. Mushrooms and toadstools. 
And then there are all the insects, mammals, reptiles, amphibians, and birds that live here. Trees give 
them food, shade, shelter. We’re all connected in here. We’re like a sweater someone has knit carefully by 
hand, full of patterns and color. If one piece of yarn is pulled out, the while thing can unravel. 
 
Q:  So what can be done? 
 
A:  Don’t destroy forests mindlessly. They have to be managed, with selective cutting and conservation 
rules and practices followed. Some redwoods are protected now, so we’re much safer ourselves. And 
some other threatened trees have been placed under protection too. But in places like the rain forest, 
slashing and burning is still going on. We lose 214,000 acres in the rain forest every day, mostly to clear 
land for crops or cattle. Precious species are being lost, and may take years to come back—if they ever do. 
 
Q:  Well, we’ll try to spread the word. 
 
A:  Please do. I look forward to another thousand years or so.  
 
 
 
 
Activity: Ode to a Tree 
 
Pick a tree that you like. You can look outside or go to a park for inspiration. Why do you like this tree so 
much? Does the tree attract animals or insects? Why do you think society needs this particular tree? Do 
you think everyone who passes this tree knows its worth? Write a poem about what this particular tree 
means to you and the Earth. Be sure to include all of the facts that make this tree special and exactly who 
benefits from the tree’s existence.  
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Questions for: Legend of the Tall 
 

 
 
Share what you learned from Legend of the Tall 
 
 
Directions: After you have read the article Legend of the Tall, answer the following questions in complete 
sentences. Be ready to share your answers with your classmates. 
 
 
 
1.  How tall are these trees and why are they so tall? 
 
 
 
 
2.  What is worse than too many bugs for these trees? Why? What do they do? 
 
 
 
 
3.  Why shouldn’t people cut trees? What changes occur when trees are cut? Explain. 
 
 
 
 
4.  What do trees provide?  Who benefits from what the trees provide? 
 
 
 
 
5.  Get involved! How can you help?  
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Worksheet A 
 
Name__________________________  Date___________________ 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Vocabulary  Definition 

conservation 

tannin 

erosion 

bark 

lumber 

ecology 

Redwood Forest 

 

The tough outer covering of the woody 
stems and roots of trees, shrubs, and 
other woody plants. 

A mixture of different chemicals that 
occurs naturally in the bark of various 
plants.  

The gradual wearing away of land surface 
materials, especially rocks, sediments, and 
soils, by the action of water, wind, or a glacier. 

Timber sawed into boards, planks, 
or other structural members of 
standard or specified length. 

The study of the relationships between 
living things and their environments.  

 

National Park in the northwestern 
corner of California.  The park includes 
the world’s tallest trees.  

The protection of natural resources.  
Examples of natural resources are soil, 
water, trees, and wildlife habitats. 
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Lesson Plan #3 for Conservation 
 

Susana Magana-Curiel 
 
 

Subject Area:         English Language Arts and Visual and Performing Arts  
Grade Level:          4th  
ELD Level:        __Beginning    ___Early Intermediate    X Intermediate   
    __ Early Advanced    __Advanced 
 
Subject Area Standards 
 
English Language Arts, writing – 1.0 Student write clear, coherent sentences and paragraphs that 
develop a central idea.  Their writing shows they consider the audience and purpose.  Students 
progress through the stages of the writing process (e.g., prewriting, drafting, revising, editing, 
successive versions). 
 
Visual & Performing Arts – 3.1 Describe how art plays a role reflecting life (e.g. in photography, quilts, 
architecture). 
 
ELD Standards 
 
Independently create cohesive paragraphs that develop a central idea with consistent use of standard 
English grammatical forms. (Some rules may not be followed.) 
 
Produce independent writing that may include some inconsistent use of capitalization, periods, and 
correct spelling. 
 
Objectives 
 
After having a class discussion about the students’ discoveries for the nature observation and 
reviewing the nature photographs by Ansel Adams, Pine Cone and Eucalyptus, San Francisco, 1934 and 
Abandoned Farm, Owens Valley, the students will write a short essay with the help of a graphic 
organizer on why it is important for all people to conserve nature.  
 
Materials 
 
Photos:  Pine Cone and Eucalyptus, San Francisco, 1934 and Abandoned Farm, Owens Valley;  
worksheet D and worksheet E; pencil; whiteboard; dry-erase markers 
 
Key Vocabulary Words 
 
Conservation, redwood forest, tannin, erosion, bark, lumber, ecology  
 
SDAIE Strategies 
 
Visuals (photographs), activate students’ prior knowledge, focus on students’ interests and concerns, 
cooperative learning, group activity, graphic organizer 
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Accommodations for Special Needs 
 
Learning disability: Provide a paragraph frame.   
Speech: Use visuals including books and photographs. Use choral reading. 
Anticipatory Set  (Contextualization/Introductory Experience) 
 
The teacher will ask the students: What did you see on your nature observation?  How could you 
preserve nature for future generations?  
Students pair-share their thoughts and observations. Have a class discussion on their discoveries after 
the students have had the opportunity to share with their partners.   
 
Instructional Input  (Modeling/Bridging/Schema Building/Metacognitive Development) 
 
After the students have had time to talk about their observations, let them know they will be revisiting 
the photographs by Ansel Adams.  Show the Ansel Adams’ photographs.  Ask the students the following 
questions: (write them on the board as well)  What do you think Adams was trying to let his viewers 
know?  Do you think there is a purpose for his choice of pictures?  Do you think he was trying to send a 
message out to his viewers?  What message is that?  Ansel Adams is no longer with us, but his 
photographs are.  Do you think he knew his photos would live on and make a difference to future 
generations?  Do you think the media (like photography) has an effect on how we view things?  Have 
students talk about this in their group for about 5-10 minutes. Then, have a class discussion.  
 
Procedures 
 
The teacher will tell the students they will be writing an essay.  Before the students begin writing their 
essays, review the vocabulary list from the day before.  Students should have this worksheet out as a 
reference when writing their essay.  To begin writing the essay, first students will organize their 
thoughts, then write a rough draft of their essay, and finally write their final draft.  Present them with 
this dilemma to use for writing: John does not know about nature conservation.  Considering what you 
have learned about conserving nature through our discussion, Ansel Adams’ photography, the reading, 
and your own experiences, write an essay to educate John and convince him to join you in conserving 
nature.   
Before doing this, tell the students they will be gathering up your thoughts and organizing them 
together as a class with worksheet D.   
 
Guided Practice 
 
Pass out worksheet D.  As a class, gather up thoughts to prepare students for their essay.  The students 
dictate their thoughts and the teacher writes them on worksheet D while the students view it on the 
document camera (or if one is not available teacher can write on chart paper).  Meanwhile, students 
write it on their worksheets.  
 
Closure 
 
Students review their graphic organizer and begin writing their rough draft. 
 
Assessment/Evaluation 
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Collect worksheet C that was given for homework the day before and assess the answer to question #4.  
Evaluate the responses to see if the students have a general idea of how to conserve nature.  Also, read 
and evaluate the students’ essays.  Look for understanding and comprehension of the material.   
 
Independent Practice or Follow-up Activity 
  
The student will write the final draft for the essay using worksheet E.   
 
Resources 
 
Photographs by Ansel Adams:  Pine Cone and Eucalyptus, San Francisco, 1934 and Abandoned Farm, 
Owens Valley 
Graphic organizers  
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Name __________________________   Date _________________________ 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

John does not know about nature conservation.  Considering what you have 
learned about conserving nature through our discussion, Ansel Adams’ 
photography, the reading, and your personal experiences, write an essay to 
educate John and convince him to join you in conserving nature.  

 
___________________________________ 

 
_____________________________________________________________________________________________________
_____________________________________________________________________________________________________
_____________________________________________________________________________________________________
_____________________________________________________________________________________________________
_____________________________________________________________________________________________________
_____________________________________________________________________________________________________
_____________________________________________________________________________________________________
_____________________________________________________________________________________________________
_____________________________________________________________________________________________________
_____________________________________________________________________________________________________
_____________________________________________________________________________________________________
_____________________________________________________________________________________________________
_____________________________________________________________________________________________________
_____________________________________________________________________________________________________
_____________________________________________________________________________________________________
_____________________________________________________________________________________________________
_____________________________________________________________________________________________________
_____________________________________________________________________________________________________
_____________________________________________________________________________________________________
_____________________________________________________________________________________________________
_________________________________________________________________________________________________ 
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Lesson Plan #4 for Conservation 
 

Subject Areas:          Science and Visual & Performing Arts     
Grade Level:    4th 
ELD Level:       __Beginning  ___Early Intermediate  X  Intermediate   
    __ Early Advanced   __Advanced 
 
Subject Area Standards: 
 
Science 4.6(d): Students will conduct multiple trials to test a prediction and draw conclusions about 
the relationships between predictions and results. 
 
Visual and Performing Arts 1.1.1: Students will develop perceptual skills and visual arts vocabulary   
by perceiving and describing contrast and emphasis in works of art and in the environment.  
 
ELD Standards: 
                       
Comprehension: Students listen attentively to stories and information and identify important details 
and concepts by using both verbal and nonverbal responses. (page 19) 
 
Comprehension and organization and delivery of oral communication: Students participate in social 
conversations with peers and adults on familiar topics by asking and answering questions and 
soliciting information.  (page 19) 
 
Vocabulary and concept development: Students use content-related vocabulary in discussions and 
reading.  (page 42) 
 
Comprehension: Students understand and follow some multiple-step directions for classroom-related 
activities.  (page 53) 
 
Organization and focus: Students produce independent writing that is understood when read but may 
include inconsistent use of standard grammatical forms. Independently create cohesive paragraphs 
that develop a central idea with consistent use of standard English grammatical forms (Some rules 
may not be followed). Use more complex vocabulary and sentences appropriate for language arts and 
other content areas (e.g., math, science, history-social science).  (page 73) 
 
Objectives: 
 
After a lesson by the teacher describing the contrast and emphasis in works of art like Ansel Adams’ 
photograph “Cemetery Statue and Oil Wells, Long Beach, 1939” students will share with the class their 
understanding of the message being conveyed in the Ansel Adams image. After learning about oil spills 
in their local neighborhoods, the students will write a paragraph on the environmental ramifications 
of oil spills and methods of prevention.  
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Materials 
 
Ansel Adams Photograph: “Cemetery Statue and Oil Wells, Long Beach, 1939.” 
 
Books: Oil Spills (Our Environment Series), A True Book: Conservation, and Oil Spill! 
 
Materials: plastic cups, vegetable oil, water, paper towels, wax paper, dishwashing liquid, baking soda, 
laundry detergent, vinegar, craft feathers, measuring cups and spoons. 
 
Key Vocabulary Words 
 
Conservation, oil spill, fossil fuels, crude oil (petroleum), offshore drilling, water pollution. 
 
SDAIE Strategies 
 
Visuals, reading aloud, working in groups, making predictions, augmenting reading materials with 
background information in the form of pictures, books, and diagrams. 
 
Accommodations for Special Needs 
 
Speech impairment:  Use visuals including photos, diagrams, and books. 
 
Anticipatory Set  (Contextualization/Introductory Experience): 
 
Do you know what we use oil for on a daily basis? Among other things we use oil to make our cars run. 
Now think of when your dad changes the oil in your family car, or when you’re walking in your 
neighborhood and see oil on the parking lot, driveway, or street, have you ever stopped to consider 
that the oil you see ends up in the storm drains, and therefore in our water. How does the oil in that 
water affects us? How can we clean up or prevent oil spills in our neighborhoods? 

Instructional Input  (Modeling/Bridging/Schema Building/Metacognitive Development) 
 
Explain to the students that they are going to be reviewing the difference between renewable and non-
renewable energy sources. Next, explain the definitions of renewable and non-renewable energy and 
provide examples. Allow students to work with elbow partners to correctly identify images as 
renewable or non-renewable energy sources. Use handouts A and B (web sites). 
 
Next, review essential vocabulary terms for this lesson with class: conservation, oil spill, fossil fuels, 
crude oil (petroleum), offshore drilling, water pollution. Use handouts E.  
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Procedure 
1.  Ask anticipatory set questions. 
2.  Introduce terms of renewable and non-renewable energy sources.  
The teacher defines renewable and non-renewable energy sources using handouts A and B (websites). 
3.  The teacher will review with class the essential vocabulary for this lesson. Use handout E. 
4.  The teacher will introduce the Ansel Adams’ photograph “Cemetery Statue and Oil Wells, Long 
Beach, 1939” and discuss with class. Allow time for students to share their personal interpretation of 
the image with the class. Use handouts H and the Ansel Adams photograph. 
5.  The  teacher will cover oil uses, oil spills, and environmental ramifications with class. Use 
PowerPoint (handout J). [Handouts O, P, and Q were used to create the PowerPoint]  
6.  The teacher will pass out materials needed to successfully complete the oil spill experiment. In 
groups students will complete the experiment and write down their observations. Use handouts K, L, 
and M to assist you.  
7.  Students will write a paragraph on the environmental ramifications of oil spills and methods of 
prevention.  
 
Guided Practice 
 
Introduce the photograph, “Cemetery Statue and Oil Wells, Long Beach, 1939.”  Show the students the 
photograph and explain the contrast between the beautiful, fragile, white statue and the dark, sharp, 
gloomy oil wells. Look at the focus of the image on the statute in contrast to the oil wells in the 
background. Allow time for students to share their personal interpretation of the image with the class. 
Use handout H. 
 
Using the PowerPoint provided teacher will cover essential facts about oil, its uses, environmental 
ramifications and ideas to prevent oil spills from contaminating water in our neighborhoods. Use 
PowerPoint (handout J). [Handouts O, P, and Q were used to create the PowerPoint]  
 
Next, the students will participate in an oil spill experiment in groups. The experiment consists of 
groups trying out different household items to clean up oil that has contaminated water. While 
performing the experiment, the students will write down their observations and results to share with 
the class. Use handouts K, L, and M.  
 
Closure 
 
As a class, students reflect on the experiment just performed by sharing their observations and results 
with the class while the teacher writes words related to their reflections on the whiteboard. After 
contemplating what has been written on the whiteboard, the students will share their overall 
experience with this lesson. 
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Assessment/Evaluation 
 
The teacher will evaluate the student’s ability to explain some of the environmental ramifications and 
methods for prevention of oil spills by checking for understanding in the paragraph written by each 
student.  
Independent Practice or Follow-up Activity 
 
Students will write a paragraph on the environmental ramifications of oil spills and methods of 
prevention, either in their daily writing journals or on a piece of paper provided by their teacher.   
Resources 
 

Books 
 

Oil Spill! by Melvin Berger. Illustrated by Oaul Mirocha. (1994). Harper Collins Publishers.  
       ISBN-13: 9780064451215. 32 pages. 
 
Oil Spills (Our Environment Series) by Peggy J. Parks. (2005). Cengage Gale. ISBN-13: 9780737726299.                                 
48 pages. 
 
A True Book: Conservation by Christine Petersen. (2004). Children’s Press. ISBN-13: 9780516228051.    
47 Pages. 

Photograph 
 

“Cemetery Statue and Oil Wells, Long Beach, 1939,” by Ansel Adams. 
 

Websites: 
 

U.S. Energy Information Administration. “Energy Sources: Renewable.” 
       http://www.eia.gov/kids/energy.cfm?page=renewable_home-basics 
 
U.S. Energy Information Administration. “Energy Sources: Nonrenewable.” 
      http://www.eia.gov/kids/energy.cfm?page=nonrenewable_home-basics 
 
University of Saskatchewan. “Classic Graphic Design Theory, Principles of Design: Emphasis.” 
      http://www.usask.ca/education/coursework/skaalid/theory/cgdt/emphasis.htm 
 
The Ansel Adams Gallery. “Rose and Driftwood.” 
      http://www.anseladams.com/Rose_and_Driftwood_p/1502023.htm 
 
U.S. Energy Information Administration. “Oil (Petroleum).” 
    http://www.eia.gov/kids/energy.cfm?page 
 
=oil_home-basics 
 
California Energy Commission. “Chapter 8: Fossil Fuels.” 
    http://www.energyquest.ca.gov/story/chapter08.html 
 
City of Oceanside. “Clean Water Program.” 
     http://oceansidecleanwaterprogram.org/kids.asp 

http://www.eia.gov/kids/energy.cfm?page=renewable_home-basics
http://www.eia.gov/kids/energy.cfm?page=nonrenewable_home-basics
http://www.usask.ca/education/coursework/skaalid/theory/cgdt/emphasis.htm
http://www.anseladams.com/Rose_and_Driftwood_p/1502023.htm
http://www.eia.gov/kids/energy.cfm?page
http://www.energyquest.ca.gov/story/chapter08.html
http://oceansidecleanwaterprogram.org/kids.asp
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Handouts for Conservation Lesson #4 
 

 
Some of the handouts are from the Energy Kids web site, sponsored by  
the U.S. Energy Information Administration. 
More lessons and activities are located at: 
http://www.eia.gov/kids/energy.cfm?page=sf_experiments 
 
 
(Handouts E, K, and M are at the bottom of this group) 
 
 
Handout A Energy Kids, Energy Sources, Renewable 
http://www.eia.gov/kids/energy.cfm?page=renewable_home-basics 
pages 1-3 
 
 
Handout B Energy Kids, Energy Sources, Nonrenewable Basics 
http://www.eia.gov/kids/energy.cfm?page=nonrenewable_home-basics 
page 1 
 
 
Handout H Classic Graphic Design Theory, Principles of Design: Emphasis 
  Ways to Create a Focal Point 
http://www.usask.ca/education/coursework/skaalid/theory/cgdt/emphasis.htm 
 
 
 
Handout O Energy Kids, What is Energy? Energy Sources, Nonrenewable Oil 
http://www.eia.gov/kids/energy.cfm?page-oil_home-basics 
 
 
 
Handout P Energy Story, Chapter 8: Fossil Fuels – Coal, Oil and Natural Gas 
http://www.energyquest.ca.gov/story/chapter08.html 
pages 1-4 
 
 
 
Handout Q City of Oceanside Clean Water Program, Just for Kids 
http://www.oceansidecleanwaterprogram.org/kids.asp 
pages 1-4 
 
 
 
 
 
 
 

http://www.eia.gov/kids/energy.cfm?page=renewable_home-basics
http://www.eia.gov/kids/energy.cfm?page=nonrenewable_home-basics
http://www.energyquest.ca.gov/story/chapter08.html
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Handout E    
 

Key Vocabulary Words (Oil Spill Lesson) 
 
Conservation: is the protection of natural resources such as wildlife habitats, soil, water, fossil fuels, 
minerals, and species. 
 
Fossil fuels: are carbon products made from the remains of plants and animals that died millions of years 
ago, which can be used for fuel; includes oil, coal, and natural gas. 
 
Petroleum: oil that was formed from the remains of animals and plants that lived millions of years ago; oil 
is a smelly, yellow to black liquid. The word petroleum means rock oil. 
 
Offshore drilling: is a method of extracting oil, natural gas, and minerals from the ocean floor to use as 
energy.  
 
Water pollution: happens when harmful substances such as oil end up in water bodies making them unsafe. 
 
Oil spill: happen when people make mistakes or are careless and dump oil which then ends up in water 
bodies. 
 
 
 
 
Handout K 

 
Cleaning Up An Oil Spill Experiment: Directions For The Teacher 

 
 

Materials:  plastic cups, vegetable oil, water, paper towels, wax paper, dishwashing liquid, baking soda, 
laundry detergent, vinegar, craft feathers, measuring cups and spoons. 
 

1. Prior to the start of the activity label and arrange all the household items to be used on one table. 
2. Explain to students that the purpose of this activity is to see what items will help clean up the oil spill. As well 

as to see how bird feathers are affected by an oil spill. 
3. Split class into groups. 
4. Students will first get two cups of water, one with a tablespoon of vegetable oil in it. Both clearly labeled to be 

able to see the difference. Students will also receive two feathers. Students will then place one feather in each 
cup and observe what happens. 

5. Students will share their observations with the rest of the class.  
6. Each group will then get six cups of water, and one cup of vegetable oil with enough vegetable oil to measure 

out six tablespoons. They will then place one tablespoon of vegetable oil into each cup of water using the 
measuring spoon previously given to their group. 

7. Students should then get a sample of all six household items. As well as a stirrer and an additional paper towel. 
8. Students will then place one sample per cup of water and stir gently to observe any changes. 
9. Students will then record their observations and be ready to share with their classmates. 
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Handout M 

Cleaning Up an Oil Spill Experiment 
 
 
 
 

Household Item Observation 
Baking Soda  

Laundry 
Detergent 
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Vinegar  

 

Household Item Observation 
Paper Towel  

Dishwashing 
Liquid 
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Wax Paper  
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PowerPoint for Lesson #4 
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Introduction to Geology 
 
 

Geology is a fascinating subject that focuses on the study of how the earth was made, what it is 

comprised of, how it is has changed, and how it continues to change.  Geology can easily be applicable to a 

wide variety of lessons in and out of the classroom as well as the ever-important content standards. 

 Ansel Adams was enthusiastic about geology. Adams took photographs of many landscapes that were 

geologically fascinating.  His remarkable photographs of Yosemite are just one example of this.  Yosemite is 

filled with amazing geological characteristics, from the uplift of granite that comprises Half Dome to the 

glacial valley that is Yosemite.  Ansel Adams knew the importance of geology in the beauty of California. 

In the classroom, students can have the opportunity to learn how geology works through many 

methods such as videos, rock samples, and textbooks, to name a few.  Another important person in the quest 

to learn about nature was John Muir. Students would benefit from studying the fascinating life of John Muir 

and all the diverse locations he visited during his lifetime. His contributions to preserving the environment 

are legendary. Muir founded the Sierra Club, and his effort and commitment to this cause resulted the 

creation of the National Park System.   

Ansel Adams was also an ardent conservationist and a member of the Sierra Club. His photographs 

reflect his appreciation for the many wonderful plants and animals in the natural world. In his study and 

teaching about the importance of protecting the environment, he recognized the beauty and value of 

geological formations and natural history.  

As teachers, we know that one of the most effective ways for students to learn about something is to 

experience it.  California residents are fortunate to live in such a geographically diverse state. There are 

many opportunities for students, families, and schools to access to this breathtaking natural beauty.  From 

the sandy beaches, to the Coastal Mountains, to the Central Valley, to the Sierra Nevada Mountains, and even 

their own backyards and neighborhoods, students can learn about and interact with these geological 

wonders firsthand.      
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Fascinating Facts about Geology 
 

Theory: diamonds are forever – Actuality: Diamonds are actually not forever. They  
are unstable on the Earth’s surface and will eventually degrade into a stable form of  
carbon (graphite). But don’t worry, this will not happen in anyone’s lifetime that you  

know. (www.dinojim.com/Geoacts/Geoacts.pdf) 
 

Diamonds are older than the dinosaurs. The youngest natural diamond is over 900  
years old. (www.dinojim.com/Geoacts/Geoacts.pdf) 

 
Dense as a Rock? Rocks are generally assumed to be hard, dense objects that would  

sink in water without a problem. But there are rocks out there that are not dense at all.  
The lightest rock is pumice, which has a very low density and is produced during a  

volcanic eruption. Magma is blasted into the air and cools. The large amount of resulting  
pore space in the rock produces enough buoyancy that the rock can actually float 

(www.dinojim.com/Geoacts/Geoacts.pdf) 
 

Naturally forming chalk is actually made up of millions of little fossils called cocoliths,  
which were the round “shells” of animals called cocolithophores. (www.dinojim.com/Geoacts/Geoacts.pdf) 

 
Theory: Ice is a Mineral. Minerals are defined by being an inorganic, naturally  

forming, substance with a definite chemical composition and usually a definite crystal  
structure.  All of which ice satisfies. So by definition, ice is a mineral. Just one with a  

significant lower melting point than we are usually accustomed to. (www.dinojim.com/Geoacts/Geoacts.pdf) 
 

Over 70% of the worlds freshwater is in the form of glaciers. 
(http://www.factaday.co.uk/geography.html) 

 
Hawaii is moving towards Japan at the speed of 10cm a year. This is because they are on different tectonic 

plates. (http://www.sciencekids.co.nz/sciencefacts/earth.html) 
 

The Earth isn't perfectly round; it is slightly fattened at the north and south poles. 
(http://www.sciencekids.co.nz/sciencefacts/earth.html) 

 
Scientists have the dated the Earth as being between 4 and 5 billion years old! 

(http://www.sciencekids.co.nz/sciencefacts/earth.html) 
 

 
  
 
 
 
 
 

http://www.dinojim.com/Geoacts/Geoacts.pdf
http://www.dinojim.com/Geoacts/Geoacts.pdf
http://www.dinojim.com/Geoacts/Geoacts.pdf
http://www.dinojim.com/Geoacts/Geoacts.pdf
http://www.dinojim.com/Geoacts/Geoacts.pdf
http://www.factaday.co.uk/geography.html
http://www.sciencekids.co.nz/sciencefacts/earth.html
http://www.sciencekids.co.nz/sciencefacts/earth.html
http://www.sciencekids.co.nz/sciencefacts/earth.html
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Photographs by Ansel Adams  

 
 
• Sand Dunes, Sunrise, Death Valley 1948 
• Dunes, Oceano, 1963 
• Lost Arrow Climb, 1948 
• William Henry Jackson, 1940 
• North Farm, Manzanar, 1943 
• "I" Snag Hills Near Scotia, 1964 
• Hills Near Altamont Pass, 1946 
• Metamorphic Rock, Sierra Foothills, 1945 
• Half Dome and Merced River from Sentinel Bridge, Winter, 1938 
• Glacial Erratics, Tuolumne Meadows North of Parsons Lodge, 1945 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



216 
 

Lesson Plan #1 for Geology 
 

Nick Froehlich, Irene Munguia, and Samantha Cardoza 
 

 Subject Area:          History-Social Science, Science-Earth Sciences, and Geology 
Grade Level:          4th 
ELD Level:         _Beginning    __Early Intermediate   __ Intermediate 
      X_ Early Advanced     _Advanced 
 
Subject Area Standards 
 
Science-Earth Sciences: 5.a  Students know some changes in the earth are due to slow processes, such 
as erosion, and some changes are due to rapid processes, such as landslides, volcanic eruptions, and 
earthquakes. 
 
History-Social Science: 4.4.9  Analyze the impact of twentieth-century Californians on the nation’s 
artistic and cultural development, including the rise of the entertainment industry (e.g., Louis B. 
Mayer, Walt Disney, John Steinbeck, Ansel Adams, Dorothea Lange, John Wayne). 
ELD Standards 
 
Listening and Speaking  
Comprehension: Listen attentively to more complex stories and information on new topics across 
content areas and identify the main points and supporting details. (page 21). 
Comprehension and Organization and Delivery of Oral Communication: Make oneself understood 
when speaking by using consistent standard English grammatical forms, sounds, intonation, pitch, and 
modulation but may make random errors. (page 21). 
Writing  
Organization and Focus: Use complex vocabulary and sentences appropriate for language arts and 
other content areas (e.g. math, science, social studies).  (page 75). 
Objectives 
 
Students will create a poster detailing the geologic aspects of a specific picture taken by Ansel Adams. 
Materials 
  
• Book: The Big Rock by Bruce Hiscock – see Resources,  
• Ansel Adam’s Photos (one per group): Sand Dunes, Sunrise, Death Valley 1948; Dunes, Oceano, 

1963; Lost Arrow Climb, 1948; William Henry Jackson, 1940; North Farm, Manzanar, 1943; "I" 
Snag Hills Near Scotia, 1964; Hills Near Altamont Pass, 1946; Metamorphic Rock, Sierra Foothills, 
1945; Half Dome and Merced River from Sentinel Bridge, Winter, 1938; Glacial Erratics, Tuolumne 
Meadows North of Parsons Lodge, 1945 

• Poster paper/board, markers, crayons, glue sticks 
Key Vocabulary Words 
  
Rock, sedimentary, metamorphic, igneous, erosion, glacier, sand, wind, water, Yosemite, photograph, 
granite, calcium carbonate (chalk) 
SDAIE Strategies 
 
Story Read Aloud: Teacher will read aloud the book The Big Rock. 
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Pair Share: Have students write about their favorite part of the book and pair-share it. 
Comprehension Check: Periodically make sure students are following the PowerPoint. 
Vocabulary Cards: Geology can be a difficult subject so have students create a list of words that are 
difficult for them to understand and make cards for them.  Briefly collect the students’ cards and the 
ones that occur most often may need to be revisited after the lesson. 
Accommodations for Special Needs 
 
Speech Impairment: Use visuals, posters, the white/chalkboard and projector. 
Other Impairments: Supplemental handouts, clear concise directions, break up the lesson into sections 
each with its own set of instructions 
Anticipatory Set  (Contextualization/Introductory Experience) 
 
The teacher will introduce Ansel Adams and his photos (LIST) and have students examine them and 
have them make a list of words that describes the photographs.  Ask questions such as: “Have you ever 
been to Yosemite? If yes, what was it like? If not, do you want to go? What do you think you’ll see?  
Have students write these in their journals and then discuss them as a class. 
Instructional Input  (Modeling/Bridging/Schema Building/Metacognitive Development) 
 
The teacher will read the book titled: The Big Rock by Bruce Hiscock.  The students will make some 
predictions as it is read.  The teacher and students will have a class discussion on the book at the end.  
Some questions to ask can be:  Did you learn anything from the book?  Do you think all rocks go 
through the same process?   
 
The teacher will inform students about the glaciers, erosion, type of rocks, and some rock names.  
Include areas where these can be seen in California.  See Resources for a list of websites to visit for 
more information. 
Guided Practice 
 
The teacher and students collaborate together to create a poster describing the geologic processes 
present in a picture of Yosemite taken by Ansel Adams.  (See attached example). The poster includes 
the photograph, information such as erosion and rock type, as well as a sketch of what this photograph 
might look like long into the future. 
Closure 
 
Discuss the poster and how it might be useful if something like this was made for visitors to California. 
The students will be organized into groups and each group receives a different photograph taken by 
Ansel Adams of California and creates a poster detailing the geologic processes present.  Time is 
allowed for the group to work together and research their specific photo.     
Assessment/Evaluation 
 
The teacher will evaluate each group presentation and poster for correctness and neatness. 
Independent Practice or Follow-up Activity 
 
Follow-up Activity: The student groups will present their poster to the class.  Afterwards, the teacher 
will bind each group poster and create a geological travel brochure of California. 
Resources 
 
Book: The Big Rock by Bruce Hiscock.  (1999). Aladdin. ISBN-13: 978-0689829581. 32 pages. 
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Websites:  
http://geology.about.com/od/geology_ca/California_Geology.htm 
This is a website from “about.com.” It has many links to California Geology websites with short 
descriptions of each. 
http://www.neok12.com/Glaciers.htm - This website has many videos on glaciers.  This will give 
students a feel of how big and powerful glaciers really are.  
http://www.rocksforkids.com/RFK/howrocks.html 
This is a website that details how rocks are formed.  The website can be used in the classroom.  This 
website has many subtopics and additional topics about rocks as well. 
http://science.nationalgeographic.com/science/photos/weathering-erosion-gallery/ 
This website has pictures of varying types of erosion.  This can be used to supplement a discussion on 
erosion and in this lesson can provide some visuals for students to see actual examples of erosion and 
weathering in the world. 
http://www.kidsgeo.com/geology-for-kids/0059-introduction-to-erosion.php 
This website is also utilized another lesson on erosion.  The topic can also be utilized with this lesson.  
The website is appropriate for students and provides details about erosion.  
 
 
 
 
 
 
 
  

Half Dome and Merced River from Sentinel Bridge, Winter, 1938 

 
 
 
 

Actual Ansel Adams Photo 

How did the rocks get the way they 
are in the photograph? 
 
In this photograph the rock rose from 
underneath the Earth’s Surface 
through a process called uplift.   
 
During the Ice Age a very large glacier, 
a super massive piece of ice made up 
of compacted snow and ice, made its 
way slow across where Yosemite 
Valley now sits.   
 
The glacier covered almost all of 
Yosemite Valley except for the top of 
Half Dome and El Capitan.  The glacier 
was so massive that it carved and 

What are the types of erosion 
apparent in the photograph?  
 
The snow that freezes and refreezes also 
causes cracks and bits of the rock to fall 
from Half Dome.  This process overtime 
can cause major cracks/fissures in the 
rock. 
 
Wind erosion causes the roundness of 
the top of half dome.  Over time wind 
picks up small particles from the rock 
and carries it away. 
 
The water flow in the Merced River 
carved out the banks and overtime 

        
        

 
 
 
 

Sketch of what this photograph may look like long into 
the future. 

http://geology.about.com/od/geology_ca/California_Geology.htm
http://www.neok12.com/Glaciers.htm
http://www.rocksforkids.com/RFK/howrocks.html
http://science.nationalgeographic.com/science/photos/weathering-erosion-gallery/
http://www.kidsgeo.com/geology-for-kids/0059-introduction-to-erosion.php
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Lesson Plan #2 for Geology 

Nick Froehlich, Irene Munguia, and Samantha CardozaLesson Plan #2 for Geology 
 

Nick Froehlich, Irene Munguia, and Samantha Cardoza 
 

Subject Area:     Science–Earth Sciences, History-Social Science, and Geology   
Grade Level:     4th 
ELD Level:       __Beginning  ___Early Intermediate    X_ Intermediate   
    __ Early Advanced   __Advanced 
  
Subject Area Standards 
 
Science-Earth Sciences: 5.a  Students know some changes in the earth are due to slow processes, such 
as erosion, and some changes are due to rapid processes, such as landslides, volcanic eruptions, and 
earthquakes. 
 
History-Social Science: 4.4.9  Analyze the impact of twentieth-century Californians on the nation’s 
artistic and cultural development, including the rise of the entertainment industry (e.g., Louis B. 
Mayer, Walt Disney, John Steinbeck, Ansel Adams, Dorothea Lange, John Wayne). 
ELD Standards 
 
Listening and Speaking  
Comprehension: Listen attentively to stories and information and identify important details and 
concepts by using both verbal and nonverbal responses (page 19). 
Comprehension and Organization and Delivery of Oral Communication: Retell stories and talk about 
school related activities by using expanded vocabulary, descriptive words, and paraphrasing (page 
19). 
Writing  
Organization and Focus: Use more complex vocabulary and sentences appropriate for language arts 
and other content areas (page 73). 
Objectives 
 
After a presentation on erosion (including select Ansel Adams photographs), students will be able to 
spot signs of erosion and discuss the causes and effects of erosion. 
Materials 
  
• journals for students  
• Ansel Adams photographs (Metamorphic Rock, Sierra Foothills, 1945; “I” Snag Hills Near Scotia, 

1964; Hills Near Altamont Pass, 1946; Half Dome and Merced River from Sentinel Bridge, Winter, 
1938; Lost Arrow Climb, 1948; Glacial Erratics, Tuolumne Meadows North of Parsons Lodge, 1945; 
Sand Dunes, Sunrise, Death Valley, 1948; Dunes, Oceano, 1963)  

• three section organizer handout (Enough for every student – see attached)  
• plain white paper, scissors 
Key Vocabulary Words 
 
Erosion, weathering, wind, water, glacier, Yosemite, rocks, dunes. 
SDAIE Strategies 
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Anticipatory Chart: Before students go and explore, have them predict what they will see and when 
they come back have them evaluate their predictions. 
Pair Share: Allow students to pair share before speaking to entire class. 
Visuals: Utilize the Ansel Adams photographs as well as other photos to aid in lecture and discussion. 
Story Read Aloud: The teacher can read a book as an Anticipatory Set or a supplement to the lesson.   
A recommendation is: Cracking Up: A Story about Erosion by Jacqui Bailey – ISBN: 1404819967 (See 
Resources) 
Webbing/Mapping: Draw a map of the erosion seen at the school, then indicate the possible causes of 
that erosion and compare and contrast different areas of the map. 
Accommodations for Special Needs 
 
Speech Impairment: Use visuals, posters, and the white/chalkboard. 
Other Challenges: Supplemental handouts, clear concise directions, break up the lesson into sections 
each with its own set of instructions 
Anticipatory Set  (Contextualization/Introductory Experience)  
 
Show photographs by Ansel Adams (listed above).  Ask students how rocks get the way they do in the 
photographs? Have they always been there? Did they always look like that? Will they stay like that 
forever?  Have students write the answers to these questions in their journals and then discuss the 
questions as a class. 
Instructional Input  
(Modeling/Bridging/Schema Building/Metacognitive Development) 
 
Information on erosion, causes, and effects.  Show examples/pictures (before-after). A visit to the 
websites listed under “Resources” can be an option for students.  Another possibility would be to 
connect the projector to a computer and visit the websites together as a class and explore.   
Guided Practice 
 
 The class will walk around the school grounds looking for signs of erosion.  When the students find 
something, they draw a sketch of it in their journal and then write about it. The teacher should have 
something they could talk and draw if the students don’t find anything. 
Closure 
 
Discuss what was found outside and talk about the possible causes.  What will this look like 10 years 
from now? 50? Have students volunteer to bring up their sketches and display them on a projector.  
Students can then explain what the sketch is of and where they found it. 
Assessment/Evaluation 
  

• Ask verbal questions 
• Active class participation 
• Examine sketches/writings  

Independent Practice or Follow-up Activity 
  
Follow-up Activity:  The students will create an organizer where they fold one piece of paper in half 
(long ways) and mark that off in three sections.  The students use scissors to cut on the marks up to the 
fold line, creating flaps.  Label the flaps: Glaciers, Wind, Running Water.  The students will write how 
these processes affect rocks. (see attached for further instructions) 
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Independent Practice: Repeat the search for erosion at home, and sketch/write about them.  Bring 
back examples of erosion to class the next day and discuss. 
Resources 
 
Book: Cracking Up: A Story about Erosion by Jacqui Bailey. (2006). Picture Window Books. ISBN -13: 
978-1404819962. 32 pages. 
 
Website: 

•  http://www.rocksforkids.com/RFK/howrocks.html#Erosion - This website is aimed for 
students with information about a lot of different aspects of geology.  The erosion portion 
would be useful to provide an instructional input for this lesson.   

• http://www.kidsgeo.com/geology-for-kids/0059-introduction-to-erosion.php - This is another 
website about geology.  The erosion portion has some pictures to accompany the text.  This 
website is also aimed towards students.   

• http://science.nationalgeographic.com/science/photos/weathering-erosion-gallery/ - This 
website has a multitude of pictures of weathering and erosion.  Students will love the gorgeous 
and intriguing pictures here.  

•  
Website/Photos:  

• science.nationalgeographic.com/science/photos/weathering-erosion-gallery.html - This 
webpage is from National Geographic and has a variety of photos of erosion.  Some of the 
photos are beyond the scope of this lesson. However, students will like to see these amazing 
photos. 

http://www.rocksforkids.com/RFK/howrocks.html#Erosion
http://www.kidsgeo.com/geology-for-kids/0059-introduction-to-erosion.php
http://science.nationalgeographic.com/science/photos/weathering-erosion-gallery/
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Procedure to create a Three Sectioned Organizer: 
 
1. Fold a piece white paper in half lengthwise. 
2. Cut one side of the paper into thirds. 
3. Label each third: Glaciers, Wind, and Running Water. 
4. Students will open each flap and input information they learned under the flap. 
5. Use this organizer to help remember the types of rock. 
What it should look like flat: 
 
 
 
 
 
 
 
 
 
 
 
 
What it should look like folded: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Wind Running Water Glaciers 
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Lesson Plan #3 for Geology 
 

Nick Froehlich, Irene Munguia, and Samantha Cardoza 
 

 Subject Area:      Art, History-Social Science, and Geology     
Grade Level:      4th 
ELD Level:        __Beginning _X Early Intermediate _ Intermediate   
     __ Early Advanced   __Advanced 
 
Subject Area Standards 
 
Art: 2.2.7  Use Contrast (light and dark) expressively in an original work of art. 
 
History-Social Science: 4.4.9  Analyze the impact of twentieth-century Californians on the nation’s 
artistic and cultural development, including the rise of the entertainment industry (e.g., Louis B. Meyer, 
Walt Disney, John Steinbeck, Ansel Adams, Dorothea Lange, John Wayne). 
ELD Standards 
 
Listening and Speaking: Comprehension: Ask and answer question by using phrases or simple 
sentences. 
Objectives 
 
Students will learn about the visual arts technique of contrast by viewing and analyzing photographs 
by Ansel Adams 
Materials 
 
• Black construction paper (one for each student, and one for teacher to make model) 
• White chalk (one piece per student) 
•  Photographs by Ansel Adams (most importantly, Metamorphic Rock, Sierra Foothills, 1945 and 
       Half Dome and Merced River from Sentinel Bridge, Winter, 1938). 
Key Vocabulary Words 
 
Light, dark, shading, contrast, mountains, landscape  
SDAIE Strategies 
 
Visuals: Photographs to show examples of light and dark contrast.  
Pair Share/Group Share: Have students share their finished picture with a partner, group, or class 
Accommodations for Special Needs 
 
ELD/Early Intermediate: The teacher will ask the students questions to find out prior knowledge on 
the subject, model instructions, and provide a word bank. 
Other challenges: Active class participations 
Anticipatory Set  (Contextualization/Introductory Experience) 
 
Begin by asking questions to find out about the students’ prior knowledge. Ask the class if they can 
define what the word “contrast” means. After a few student examples, the students will be introduced 
to contrast by viewing photographs by Ansel Adams particularly those of Yosemite National Park 
while focusing on Metamorphic Rock, Sierra Foothills, 1945 and Half Dome and Merced River from 
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Sentinel Bridge, Winter, 1938. 
Instructional Input  (Modeling/Bridging/Schema Building/Metacognitive Development) 
 
• While viewing Ansel Adams’ photos as a class, the teacher and the students will analyze 

photographs and point out light and dark elements and to point out different areas of contrast. 
• Observe the mountain ranges seen in many Ansel Adams’ photographs. Discuss how mountain 

ranges did not always look the way they do today, and how Ansel Adams photographed something 
that will change over time.   

• The students will create their own picture imitation of an Ansel Adams photograph demonstrating 
contrast by using black construction paper and white chalk. The teacher will model a sample 
picture to the class while giving verbal directions.    

Guided Practice 
 
The students will demonstrate their understanding of contrast by means of light and dark images by 
creating their own picture using black construction paper as a backdrop and white chalk as an artistic 
medium. 
Closure 
 
The students will share their pictures with a classmate or small group. The students may volunteer to 
share their pictures with the class. 
Assessment/Evaluation 
 
The teacher will again ask the class to what the term “contrast” is and ask them to provide an example 
or definition to check for understanding. 
Resources 
 
Websites:  

• http://www.hsv.k12.al.us/schools/art/dixon/lesson.htm -This site provides several art lesson 
plans for teachers.  

• www.rocksforkids.com – This website covers elements of geography and the rock cycle and 
offers many creative ideas and lesson plans for educators. 

• http://www.dinojim.com/index.htm - This website provides information on geology and 
dinosaurs in a fun way that is great for both students and teachers. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

http://www.hsv.k12.al.us/schools/art/dixon/lesson.htm
http://www.rocksforkids.com/
http://www.dinojim.com/index.htm
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Lesson Plan #4 for Geology 
 

Nick Froehlich, Irene Munguia, and Samantha Cardoza 
 

 Subject Area:        Earth Science, Geology        
Grade Level:       4th 
ELD Level:       _Beginning   __Early Intermediate   X Intermediate   
    _ Early Advanced   _Advanced 
 
Subject Area Standards 
 
Science – Earth Science: 4.a: Students know how to differentiate among igneous, sedimentary, and 
metamorphic rocks by referring to their properties and methods of formation (the rock cycle). 
ELD Standards 
 
Listening and Speaking: Comprehension: Participate in social conversations with peers and adults on 
familiar topics by asking and answering questions and soliciting information. (page 20) 
Reading: Vocabulary and Concept Development: Use content related vocabulary in discussions and 
reading. (page 42) 
Reading: Comprehension: Read literature and content area texts and orally identify examples of fact 
and opinion and cause and effect. 
Objectives 
 
Students will demonstrate understanding of the rock cycle and types of rock by creating a three-tiered 
organizer correctly identifying and comparing the three types of rock. 
Materials 
 
Reading Sheets (Describing the rock cycle and three types of rock – attached) 
Organizer Handout (Enough for each student – attached) 
Jeopardy Questions/Answers (Sample Questions attached) 
Key Vocabulary Words 
 
Rock, rock cycle, sedimentary rock, metamorphic rock, igneous rock, melting, uplift, pressure sediment, 
deposition, magma, lava 
SDAIE Strategies 
 
Visuals: Utilize visuals on the reading sheets and in the discussions 
Choral Reading: Have students take turns in their group reading portions of the reading sheet. 
Graphic Organizer: Utilize this to categorize the information about rocks and make it easier to 
understand.  
Pair Share/Group Share: Have students pair or group share their organizers before having a class 
discussion. 
Accommodations for Special Needs 
 
Speech Impairment: Use Visuals and the white/chalkboard. 
ELD/Intermediate: Supplemental handout in the students’ home languages, allow extra time to 
prepare responses to questions and pair with another student possibly a higher-level English learner 
with the same home language. 
Other challenges: Supplemental handouts, clear concise directions, break up the lesson into smaller 
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sections. 
Anticipatory Set  (Contextualization/Introductory Experience) 
 
“Rock or Not?”  The teacher will give the students a list of names/pictures of various things/substances 
and have them decide if something is a rock or not.  This can be done as a class, or in groups, and then 
have a discussion as a class.  Then, discuss why they chose what they did.  Offer to come back to this 
later on in the lesson. 
Instructional Input  (Modeling/Bridging/Schema Building/Metacognitive Development) 
 
Give groups a fact/information sheet on rocks and the rock cycle.  Each student in the group can take 
turns reading a section of the sheet.  Then each student creates and fills out an organizer/guide with 
the three types of rock.   
Guided Practice 
 
Bring the class back together and discuss the information on the sheet and their guide. Some sample 
discussion questions can be: What information did you choose to include in your organizer? What are 
some of the properties that the rocks share? What makes a metamorphic rock different from an 
igneous rock?  
Closure 
 
Revisit the beginning activity and discuss the responses again.  Do students want to change some of 
their responses? (Example: Students at first thought concrete was a rock, but then they changed their 
minds.) 
Assessment/Evaluation 
 
Analyze students’ responses in the discussion of guide/organizer activity and the answers to the 
geology Jeopardy. 
Independent Practice or Follow-up Activity 
 
Geology Jeopardy – The students will take part in a game of GeoJeopardy.  The students will play as 
teams/groups.  Each correct response will give points to the group and the group with the highest 
number of points at the end wins. (see attached) 
Resources 
 
Websites:  

• www.rocksforkids.com – This website has a lot of information about rocks and the rock cycle 
aimed at students.  It will be beneficial for the teacher as well.   

• http://www.dinojim.com/index.htm - This website has information on a lot of different aspects 
of geology including rocks, minerals, and the rock cycle.  The website is updated frequently and 
is very easy to navigate. 

• http://library.thinkquest.org/J002289/index.html - This is a website designed for students.  The 
website details all aspects of rocks including the rock cycle and erosion and weathering.   

 

http://www.rocksforkids.com/
http://www.dinojim.com/index.htm
http://library.thinkquest.org/J002289/index.html
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Answers for Rock or Not?  

 
Concrete: Concrete is an artificial rock.  For something to be classified as 
a rock, it must occur naturally and not be made by humans. 
 
Coal: Coal is a sedimentary rock made from the remains of plants and 
many years of compaction. 
 
Diamond: Diamond is not a rock.  It is a mineral and is actually the 
hardest substance known to man. 
 
Chalk: Chalk is a sedimentary rock, also called Calcium Carbonate.  It is 
made from the accumulation of shells from underwater creatures. 
 
Marble: Marble is a metamorphic rock. 
 
Glass: Glass, while found in rocks, is not a rock.  Glass is geologically 
defined as every solid that does not have crystals and can be transformed 
into liquid and back to a solid. 
 
Sand: Sand is a rock.  Sand is merely broken down pieces of rock. 
 
Mud: Mud is not necessarily a rock.  There are many mudstones, such as 
Shale, which are made up of mud.  However, not all mud is rock because 
not all mud turns into a mudstone. 
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Geology Jeopardy – GeoJeopardy! 
Suggested Instructions: 
Write these questions on a 3x5 or 5x8 note card and on the back give each question a point 
value.  For example, in each category, questions will be worth 1, 2, 3, 4, or 5 points.  Arrange the 
questions by category and in order of point value and tape to board.  Students will choose a 
point value and the instructor will read the question.  If the question is answered correctly, the 
student’s group receives the point(s) and gets to choose the next question.  If the question is 
initially answered incorrectly, the rest of the class can answer until it is either answered or the 
instructor gives the answer.  If no one answers, the student/group that chose the question 
chooses the next one.  After all questions are answered, the group with the most points is the 
winner. 
 
What type of rock is it? 
• Coal – A: Sedimentary 
• Rock Salt – A: Sedimentary 
• Marble – A: Metamorphic 
• Granite – A: Igneous 
• Chalk (Calcium Carbonate) – A: Sedimentary 

Igneous Rocks 
• This kind of igneous rock cools very fast above ground. A: Extrusive 
• An igneous rock that cools slowly below ground is called this. A: Intrusive 
• An extrusive igneous rock has this type of grain size. A: Fine 
• Unlike intrusive igneous rocks, extrusive igneous rocks do not produce these shiny 

substances.   It cools too fast. A: Crystals 
• Magma above ground is called this. A: Lava 

Sedimentary Rocks 
• This consists of small particles of sand, shells, and other bits of rock.  A: Sediment 
• Sedimentary rock can sometimes contain these.  It is how we know the dinosaurs existed. A: 

Fossils 
• Calcium-Carbonate, a sedimentary rock, is often referred to as this, something that teacher’s 

use to write with.  A: Chalk. 
• Sediment in sedimentary rock is often deposited in these.  Like cakes and onions.  A: Layers 
• After erosion and weathering, sediment travels and eventually does this, usually in layers to 

form sedimentary rocks.  A: Deposits 

Metamorphic Rocks 
• This very hot molten substance is what causes the heat when rocks change into 

metamorphic rock.  A: Magma 
• This along with heat cause rocks to change or transform into metamorphic rock.  A: Pressure 
• Unlike igneous rock, the heat applied to a metamorphic rock is not hot enough for it to do 

this.  A: Melt 
• This metamorphic rock is not “mean” or “rude” it is “polite” and “kind.”  A: Gneiss 
• Even though the process of transformation occurs deep below the Earth’s surface, some 

metamorphic rock rises above the Earth’s surface by this.  A: Uplift 

The Rock Cycle 
• This type of rock has been change by heat and pressure deep beneath the Earth’s surface.  A: 

Metamorphic 
• In order for a rock to become igneous it must first melt and form this.  A: Magma 
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• Compaction must occur for sediment to become this type of rock. A: Sedimentary 
• All three types of rock undergo these two processes to become sediment. A: Weathering and 

Erosion 
• Magma cools to form this type of rock. A: Igneous 
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Resources for Geology 
 

Websites 
 
• For Teachers: 

o United States Geological Survey: Education – http://education.usgs.gov/ 
 This is a very helpful website that many useful resources that are 

separate by grade level as well as educational videos and copyright-
free USGS images among many other things. 

o State of California: Department of Conservation – California Geological 
Survey –
  http://www.consrv.ca.gov/cgs/information/Pages/free_educational_mate
rial.aspx 
 The California Geological Survey (CGS) has many things for teachers.  

The site features a “Teacher Resource Center” that has contact 
information for the CGS Library, important links for teachers and 
students, and the Earth Science Content Standards for California 
Public Schools. 

o National Association of Geoscience Teachers – http://nagt.org/index.html 
 Since this site was made by teachers, it has many exciting features 

for teachers.  The “Teacher Resources” section has a large collection 
of activities and learning materials from members of the NAGT.  

o The Geological Society of America – http://www.geosociety.org/educate/  
 The GSA Education website has many tools for both students and 

teachers.  The “Student Opportunities” link provides information for 
motivated secondary school students.  The teachers section is an 
especially helpful one, giving access to free links and lesson plans, 
free geoscience pictures, teacher opportunities, GSA Short courses 
for professional development, and information on Earth Science 
Week. 

o Teacher Vision – http://www.teachervision.fen.com/earth-
sciences/teacher-resources/6613.html  
 The Earth Science Teacher Resources section has many free 

materials for download and use in the classroom.  There are 
printable pages organized by grade level, graphic organizers, 
quizzes, lesson plans, and materials for connecting various 
standards to Earth Science. 

o National Science Teachers Association – www.nsta.org 
 The NSTA is dedicated to professional development for science 

teachers.  It features information about various conferences they 
host throughout the year, links to the many publications they put out 
every year, and additionally, how to become a member of the NSTA. 

• For Students: 
o Science Kids – http://www.sciencekids.co.nz  

http://education.usgs.gov/
http://www.consrv.ca.gov/cgs/information/Pages/free_educational_material.aspx
http://www.consrv.ca.gov/cgs/information/Pages/free_educational_material.aspx
http://nagt.org/index.html
http://www.geosociety.org/educate/
http://www.teachervision.fen.com/earth-sciences/teacher-resources/6613.html
http://www.teachervision.fen.com/earth-sciences/teacher-resources/6613.html
http://www.nsta.org/
http://www.sciencekids.co.nz/


235 
 

 Science Kids is perfect for both students and teachers.  The website 
features simple experiments for students, games, facts, quizzes, and 
the topics section has pages for many different sciences, including 
geology.  Each of the topics includes easy-to-follow videos for 
students, as well as ideas for lessons and projects for teachers. 

o KidsGeo – http://www.kidsgeo.com 
 KidsGeo focuses on two different sciences: geology and geography.  

Each of the two sections of the website have fundamental ideas that 
are discussed in an accessible way as well as a game section. 

o OneGeology – http://www.onegeology.org/extra/kids/home.html  
 The Kids portion of the One Geology website combines fun 

animations and characters, diagrams, pictures, and an easy-to-
follow text in order to explain the different aspects of geology in a 
way that children can connect. 

o State of California: Department of Conservation – California Geological 
Survey –  

Kids GeoZone –
 http://www.conservation.ca.gov/cgs/information/kids_geozone/Pages
/Index.aspx 
 This site has many activities and links for parents and students to 

use, such as growing a crystal garden, making coffee ground fossils, 
word searches, and making your own volcano. 

 

Books 
 
• For Teachers: 

o Everyday Science Mysteries: Stories for Inquiry-Based Science Teaching – 
By Richard Konicek-Moran. (2008). National Science Teachers Association. 
ISBN -10: 1933531212. ISBN-13 978-1933531212. 
 Through the use of mystery stories, students learn about various 

scientific concepts.  The author connects the learning of various 
concepts to common childhood experiences in order to maximize 
learning.  All the chapters list key concepts and strategies for K-4 
and grades 5-8. 

o Team Teaching Science: Success for All Learners – By Ed Linz, Mary Jane 
Heater, and Lori A. Howard. (2011). National Science Teachers Association 
– NSTA Press.  ISBN-10: 1936137107. ISBN-13: 978-1936137107. 
 This book will help to develop teacher alliances in order to maximize 

student learning for K-12 teachers in special education and science.  
The authors offer various strategies for co-teaching and teaching a 
diverse student population. 

o Developing Visual Literacy in Science, K-8 – By Jo Anne Vasquez, Michael W. 
Comer, and Frankie Troutman (2010). National Science Teachers 
Association – NSTA Press.  ISBN-10: 193515529.  ISBN-13: 978-
1935155225. 

http://www.kidsgeo.com/
http://www.onegeology.org/extra/kids/home.html
http://www.conservation.ca.gov/cgs/information/kids_geozone/Pages/Index.aspx
http://www.conservation.ca.gov/cgs/information/kids_geozone/Pages/Index.aspx
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 Through the use interpreting pictures, charts, figures, labels, 
diagrams, and symbols, teachers can help to increase the visual 
literacy of their students. 

o Project Earth Science: Geology, Revised 2nd Edition – By Paul D. Fullagar 
and Nancy W. West. (2011). National Science Teachers Association – NSTA 
Press. ISBN-10: 1936137305.  ISBN-13: 978-1936137305. 
 Through hands-on activities, students learn what causes various 

geologic events such as earthquakes, volcanic eruptions, and plate 
movement.  The directions in the book are incredibly clear, detailing 
and illustrating each step needed to complete the activities. 

• For Students: 
o Geology Rocks!: 50 Hands-On Activities to Explore the Earth - By Cindy 

Blobaum and Michael Kline (Illustrator). (1999). Williamson Pub.  ISBN-10: 
1885593295.  ISBN-13: 978-1885593290. 
 In this book, there are many hands-on experiments where kids can 

learn about different geologic occurrences through the use of 
household items.  Lots of great information is included and the 
illustrations are fun and will surely grab the attention of the child. 

o Rocks and Minerals – By DK Publishing. (2004). DK Children.  ISBN 10: 
0789497603.  ISBN-13:978-0789497604. 
 Children who read this book will have an opportunity to learn about 

some of the more basic geologic concepts such as the layers of the 
earth, how certain rocks are formed, fun-facts about each of these 
rocks, and what differentiates stones from gems.  Each page is filled 
with large, colorful pictures and the end of the book is a glossary 
with all the important terms discussed throughout. 

o A Field Manual for the Amateur Geologist: Tools and Activities for Exploring 
Our Planet – By Alan M. Cvancara. (1995). Jossey-Bass; Rev Sub Edition.  
ISBN-10: 047104430X.  ISBN-13: 978-0471044307. 

This book is essentially a field guide for the aspiring geologist.  It covers different ideas, 
tools, and techniques while learning how to recognize different formations. 
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Introduction to Memorabilia 

 
 
 
 
 Memorabilia means events worthy to be remembered.  Much of what is 

discussed in other categories like conservation, water, and farming involve important 

moments in Ansel Adams’ life.  Marrying his sweetheart Virginia, the days his children 

Michael and Anna were born, the day he received the request from President Jimmy 

Carter to photograph his official portrait, and when he was told that the Alaskan 

Reserve bill had been passed.  These are a few of the moments that he would remember 

for the rest of his life.  In our lesson plans, we take a look into the meaningful impact of 

a few of his close friends, the national recognition of the fruits of his love of nature, and 

how art affected him and affects all of us as well.   
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Lesson Plan #1 for Memorabilia 
 

Muang Saetern 
 

 Subject Area:   Visual and Performing Arts  
 Grade Level:     4th  
ELD Level:              x_Beginning  ___Early Intermediate __ Intermediate   
                                  __ Early Advanced   __Advanced 
 
Subject Area Standards 
 
Visual & Performing Arts 2.2.7: Use contrast (light and dark) expressively in an original 
work of art.  
ELD Standards   
 
Listening and Speaking:  Begin to speak a few words or sentences by using some English 
phonemes and rudimentary English grammatical forms (e.g., single words or phrases).  
(page 17) 
 
Writing:  Create simple sentences or phrases with some assistance.  (page 70) 
Objectives 
 
The students will create a collage using contrasting colors (black and white) utilizing Ansel 
Adams’ photographs as an example.    
Materials 
 
Black and white paper, newspapers, scissors, glue, Ansel Adams photographs 
Key Vocabulary Words  
 
Collage, contrasting colors, complimentary colors, opposites, medium, Ansel Adams, 
positive and negative space 
SDAIE Strategies  
 
Visuals (Ansel Adams’ photographs), example of a collage, art activity 
Accommodations for Special Needs 
 
Autistic:  show examples of a collage, have pieces of paper cut out beforehand for the 
student, and allow the student more time to work on the collage.  
Anticipatory Set   (Contextualization/Introductory Experience) 
 
Ask students:  What two colors do you think are very different from each other?  Look 
around the room and see if you can find things that have opposite colors.    
Instructional Input  (Modeling/Bridging/Schema Building/Metacognitive Development) 
 

1. Review the vocabulary words 
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2. Teacher will show the Ansel Adams photographs to the students 
3. The teacher will discuss contrasting colors and positive and negative space in the 

Ansel Adams’ photographs. 
Guided Practice 
 

1. Teacher will tell students they will be creating their own black and white collages. 
2. Teacher will show students an example of a collage (ex: tree), and the students will 

also make one just like it following the teacher’s step-by-step instruction. 
Closure 
 
Students will finish the tree collage and they may share it with the class.  
Assessment/Evaluation 
 
Students should have been able to complete a tree collage along with the teacher.   
Independent Practice or Follow-up Activity 
 
Students will make a black and white collage of their choice and come up with a title for it.  
The teacher may want to provide outlines of simple shapes for students. 
Resources 
 
http://desktoppub.about.com/od/glossary/g/contrastingcolors.htm 
 
http://www.coloring.ws/simple_shapes.htm 
 
Photographs by Ansel Adams 
 
“Alfred Stieglitz with Georgia O’Keeffe Painting, 1944” 
“Momma & Popa Coppa, San Francisco, 1928” 
 
Photographs of Ansel Adams 
 
“Ansel Adams with President Lyndon Johnson, c.1964” 
 
“Beaumont Newhall and Ansel Adams (by Martha Casanave), 1981” 
 
 
 
 
 
 
 
 
 
 
 

http://desktoppub.about.com/od/glossary/g/contrastingcolors.htm
http://www.coloring.ws/simple_shapes.htm
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Simple Shapes Coloring Pages 
Simple shapes and characters you can print and use for arts and crafts with 
toddlers, preschoolers and kindergarten children. 

You can either color, paint, collage or decorate them some other way OR you 
can use them as templates to trace around -- trace onto cardboard, fun foam, 
felt, or even sugar cookie dough! 

Another fun activity is to glue them to thin cardboard (old cereal boxes work 
well) and punch holes around the edges. The children can then practice lacing 
with a piece of string or plastic lace. 

http://www.coloring.ws/simple_shapes.htm 

Contrasting Colors 

 
Definition: Two colors from different segments of the color wheel are contrasting 
colors. For example, red is from the warm half of the color wheel and blue is from 
the cool half. They are contrasting colors.  

You may also see these opposite colors referred to as complementary colors which 
generally refers to each of a pair of colors that are directly are almost directly opposite 
each other on the color wheel, such as purple and yellow. 

Red and green are contrasting colors. The more transitional colors separating two colors, 
the greater the contrast. For example, magenta and orange is not as high contrast a pair as 
magenta and yellow.  

Colors that are directly opposite from one another are said to clash -- although this 
clashing or high contrast is not necessarily a bad thing. Some of these high contrast, 
complementary, clashing colors are quite pleasing. 

http://desktoppub.about.com/od/glossary/g/contrastingcolors.htm 
 
 
 
 
 
 
 

http://www.dltk-kids.com/recipesdb/view.asp?rid=105
http://www.coloring.ws/simple_shapes.htm
http://desktoppub.about.com/cs/color/a/symbolism_3.htm
http://desktoppub.about.com/cs/color/a/symbolism_2.htm
http://desktoppub.about.com/od/glossary/g/complementarycolors.htm
http://desktoppub.about.com/od/glossary/g/clashingcolors.htm
http://desktoppub.about.com/od/glossary/g/contrastingcolors.htm


242 
 

Lesson Plan #2 for Memorabilia 
 

Muang Saetern 
 

 Subject Area:        Visual and Performing Arts  
Grade Level:    4th  
ELD Level:             __Beginning  ___Early Intermediate _X_ Intermediate                               
                                __ Early Advanced   __Advanced 
 
Subject Area Standards 
 
Visual & Performing Arts 2.2.5 
Use accurate proportions to create an expressive portrait or a figure drawing or 
painting.   
ELD Standards 
 
Listening and Speaking:  Listen attentively to stories and information and identify 
important details and concepts by using both verbal and nonverbal responses (page 
19) 
  
Writing:  Produce independent writing that is understood when read but may include 
inconsistent use of standard grammatical forms. (page 73)  
Produce independent writing that may include some inconsistent use of capitalization, 
periods, and correct spelling. (page 82)  
Objectives 
 
The students will create a watercolor painting of a poppy in the style of Georgia O’ 
Keeffe. 
Materials 
 
Paper, pencil, crayons, watercolor, brush, pencil, and information about  
Georgia O’ Keeffe. 
Key Vocabulary Words 
 
Georgia O’ Keeffe, artist, museum, poppy, flower paintings, watercolors, abstract, 
sketch, enlarged, close-up 
SDAIE Strategies 
 
Visual (photograph of Alfred Stieglitz with O’ Keeffe painting + an example of a 
watercolor poppy), read aloud, pair-share, and art activity   
Accommodations for Special Needs 
 
Hearing impairment:  The student will sit in front of the class near teacher, use lots of 
gestures, and speak slowly.    
Anticipatory Set  (Contextualization/Introductory Experience) 
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Have you ever taken the time to explore something close up?  Maybe you stopped to 
look at what you were actually eating or used a magnifying glass to get a better look 
at an insect or bug.  This is what Georgia O’ Keeffe did.  She changed the way we look 
at things.   
Instructional Input  (Modeling/Bridging/Schema Building/Metacognitive 
Development) 
 

1. Review the vocabulary words.  
2. Read aloud the information on Georgia O’ Keeffe to students.   
3. After listening to the read aloud, students will pair-share what they learned 

about Georgia O’ Keeffe.  Start a discussion with students:  Who was Georgia O’ 
Keeffe?  What did she do?  Where might we see her paintings today?  Why is she 
important?    

Guided Practice 
 

1. After the discussion, students will write a few sentences about what they have 
learned about Georgia O’Keeffe. 

1. Tell students that they will be creating their own watercolor painting of a 
poppy.  The teacher will show an example of a watercolor poppy. 

1. Students will work at their own desk.  Teacher will model how to create a 
poppy step-by-step on the board along with the students.   

2. Teacher will sketch out the flower, and students will follow along with a red 
crayon.  Remind students to fill up the page, and copy the close-up look that O’ 
Keefe accomplished with her paintings. 

3. Use a yellow crayon to color in the edges of the petals.    
4. Use a black crayon to add detail and color the inside of the flower. 

Closure 
 
Students will watercolor their poppy using the colors red and orange.  Use a lot of 
paint, and mix the colors as you paint over the flower.   
Assessment/Evaluation 
 
Students should have been able to complete a poppy painting, and write a few 
sentences about what they learned about Georgia O’Keeffe, 
Independent Practice or Follow-up Activity 
 
Students will create another watercolor painting by Georgia O’ Keeffe (other than a 
poppy).   
Resources 
   
http://en.wikipedia.org/wiki/Georgia_O'Keeffe 
 
http://www.biography.com/articles/Georgia-O'Keeffe-9427684 
 

http://en.wikipedia.org/wiki/Georgia_O'Keeffe
http://www.biography.com/articles/Georgia-O'Keeffe-9427684
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http://artsmarts4kids.blogspot.com/2008/10/georgia-okeeffe.html 
 
Photograph by Ansel Adams 
 
 “Alfred Stieglitz with Georgia O’Keeffe Painting, 1944”  
 
 

Georgia O'Keeffe Biography 

(1887 – 1986) 

 

 

Artist, painter. Born on November 15, 1887, in Sun Prairie, Wisconsin. Known for her 
striking flower paintings and other captivating works, Georgia O'Keeffe was one of the 
greatest American artists of the twentieth century. She took to making art at a young 
age and went to study at the Art Institute of Chicago in the early 1900s. Later, while 
living in New York, she studied with such artists as William Merritt Chase as a member 
of the Art Students League. 

Georgia O'Keeffe found an advocate in famed photographer and gallery owner Alfred 
Stieglitz. He showed her work to the public for the first time in 1916 at his gallery 291. 
Married in 1924, the two formed a professional and personal partnership that lasted 
until his death in 1946. Some of her popular works from this early period include Black 
Iris (1926) and Oriental Poppies (1928). Living in New York, she translated some of 
her environment onto the canvas with such paintings as Shelton Hotel, N.Y. No. 1 
(1926). 

After frequently visiting New Mexico since the late 1920s, Georgia O'Keeffe moved 
there for good in 1946 after her husband’s death and explored the area's rugged 
landscapes in many works. This environment inspired such paintings as Black Cross, 
New Mexico (1929) and Cow's Skull with Calico Roses (1931). Georgia O'Keeffe died on 
March 6, 1986, in Santa Fe, Mexico. As popular as ever, her works can be seen at 

http://artsmarts4kids.blogspot.com/2008/10/georgia-okeeffe.html
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museums around the world as well as the Georgia O'Keeffe Museum in Santa Fe, New 
Mexico. 

http://www.biography.com/articles/Georgia-O'Keeffe-9427684 
 

Georgia Totto O'Keeffe (November 15, 1887 – March 6, 1986) was 

an American artist. Born near Sun Prairie, Wisconsin, O'Keeffe first came to the 

attention of the New York art community in 1916, several decades after women had 

gained access to art training in America’s colleges and universities, and before any of 

its women artists were well known or highly celebrated. Within a decade, she had 

distinguished herself as one of America's most important modern artists, a position she 

maintained throughout her life. As a result, O’Keeffe not only carved out a significant 

place for women painters in an area of the American art community that had been 

exclusive to and is still dominated by men, but also she had become one of America’s 

most celebrated cultural icons well before her death at age 98 in 1986. 

Her abstract imagery of the 1910s and early 1920s is among the most innovative of 

any work produced in the period by American artists. She revolutionized the tradition 

of flower painting in the 1920s by making large-format paintings of enlarged 

blossoms, presenting them close up as if seen through a magnifying lens. And her 

depictions of New York buildings, most of which date from the same decade, have been 

recognized as among the most compelling of any paintings of the modern city. 

Beginning in 1929, when she first began working part of the year in Northern New 

Mexico—which she made her permanent home in 1949—O’Keeffe depicted subjects 

specific to that area. Through paintings of its unique landscape configurations, adobe 

churches, cultural objects, and the bones and rocks she collected from the desert floor, 

she ultimately laid claim to this area of the American Southwest, which earlier had 

been celebrated primarily by male artists; the area around where she worked and 

lived has become known as “O’Keeffe Country." 

http://en.wikipedia.org/wiki/Georgia_O'Keeffe 

 

http://www.biography.com/articles/Georgia-O'Keeffe-9427684
http://en.wikipedia.org/wiki/United_States
http://en.wikipedia.org/wiki/Art
http://en.wikipedia.org/wiki/Sun_Prairie,_Wisconsin
http://en.wikipedia.org/wiki/Abstract_art
http://en.wikipedia.org/wiki/Georgia_O'Keeffe
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Lesson Plan #3 for Memorabilia 
 

Elaine Greta Smith 
 
 Subject Area:             History-Social Science and Visual & Performing Arts        
Grade Level:        4th 
ELD Level:             _Beginning  __Early Intermediate _X_ Intermediate   
                                _ Early Advanced   _Advanced 
 
Subject Area Standards 
 
Visual & Performing Arts 5.5.4 
ELD Standards  
 
Produce independent writing that is understood when read, but may include 
inconsistent use of standard grammatical forms (page 73) 
Produce independent writing that may include some inconsistent use of capitalization, 
periods, and correct spelling (page 82) 
Use standard word order but may have inconsistent grammatical forms (e.g., 
subject/verb agreement) (page 82) 
Objectives 
 
Students will write a short report on how Albert Bender affected his time period in 
relationship to the world of Art and Ansel Adams. 
Materials 
 
Internet articles and a photo of Albert Bender 
Key Vocabulary Words 
 
Literature, collections, prolific, trustee, exhibition, commissioner, financed, antiquaries, 
association, facilitated, and philanthropist  
SDAIE Strategies 
 
Photo, Read Aloud, Graphic Organizer (Who, What, When, Where, How & Why) and 
Pair Share 
Accommodations for Special Needs 
 
Visually Impaired:  Utilize and Elmo, Power Point or Overhead Projector so the 
students can see the teacher demonstrate how to write sections of a report. 
Anticipatory Set  (Contextualization/Introductory Experience) 
 
Ask the students:  If it were not for YouTube, would Justin Beiber have been discovered 
or have a career?  Discuss the possibilities.  Albert Bender is to Ansel Adams as 
YouTube is to Justin Beiber.  
Instructional Input  
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 (Modeling/Bridging/Schema Building/Metacognitive Development) 
 

(1) The teacher will review the vocabulary words.  (2)  The teacher will read self-
selected sections of available articles on Albert Bender.  (3)  The teacher will 
review a graphic organizer in the form of:  Who, What, When, Where, How & 
Why?  (4)  The teacher will distribute selected articles to students for continued 
reading upon completion of Guided Practice session. 

 
Guided Practice 
 

(1)  Teacher will complete ‘Who’ section of graphic organizer modeling how to 
locate information on Albert Bender from available internet articles.  
Information may include where and when he was born, the names of any family 
members, where he may have gone to school, lived or any other interesting 
personal information.  Teacher may request input from students and they will 
copy the same details on their graphic organizer. 

(2) Teacher will complete ‘What’ section of graphic organizer in the same manner 
as stated in number 1.  Data may include what Mr. Bender was interested and 
the type of job(s) he held as a child and adult.  Teacher will solicit input from 
the students and they will complete their “What” section as a class. 

Closure 
 

(1) On their own in class, students will complete the remaining sections:  ‘When’, 
‘Where’ & ‘How’ of the graphic organizer on their own by reading through the 
previous articles handed out on Albert Bender. 

(2) ‘When’ information could include during what time period Mr. Bender served 
on various committees, when he met Ansel Adams, and when he began being 
interested in Western Literature or Asian Art. 

(3) ‘Where’ information could include the parts of the country/world (which cities) 
benefited from his philanthropy, museums or galleries that displayed the work 
of Ansel Adams or the art, letters, or books donated by Albert Bender. 

(4) ‘How’ did the activities of Mr. Bender benefit those around him and people 
today? 

Assessment/Evaluation 
 
Students will pair share their completed reports and teacher will randomly select 2 – 3 
students to share in front of the class. 
Independent Practice or Follow-up Activity 
 
The students will critically think on their own and then respond to ‘Why’ Mr. Bender 
and his activities are important today. 
Resources: 
 
http://www-sul.stanford.edu/depts/green/bender/index.html 
http://www.oac.cdlib.org/findaid/ark:/13030/tf8x0nb3jw 

http://www-sul.stanford.edu/depts/green/bender/index.html
http://www.oac.cdlib.org/findaid/ark:/13030/tf8x0nb3jw
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http://en.wikipedia.org/wiki/Albert_M._Bender 
http://freepages.genealogy.rootsweb.ancestry.com/~npmelton/sfbbend.htm 
http://www.anseladams.com/ 
 
 
 
 
 

 

 

 
 
INTRODUCTION  

 
 
 
The Albert M. Bender Room is located 
on the fifth floor of the newly restored 
Bing Wing. This space, with its 
wonderful views of the Quad and the 
hills beyond the campus, offers 
comfortable seating and a quiet 
atmosphere for study, leisure reading, 
and reflection.  

The Bender Room contains a collection 
of good books of current and classic 
interest in fiction and non-fiction. This 
collection has been made possible by a 
generous gift from the Stanford 
University Bookstore.  

The Memorabilia Area of the room together with its adjacent 
reading area has been dedicated to the love of reading and to Anna 
May Bell Dunlap, AB 1900, and Sue Elizabeth Dunlap Hillman, AB 
1931, by the generosity of a gift from Barbara Ann Hillman, AB 
1962.  
 
 

HISTORY  

 

http://en.wikipedia.org/wiki/Albert_M._Bender
http://freepages.genealogy.rootsweb.ancestry.com/~npmelton/sfbbend.htm
http://www.anseladams.com/
http://www-sul.stanford.edu/search/form.html
http://www-sul.stanford.edu/
http://www-sul.stanford.edu/cgi-bin/tellus.cgi
http://www-sul.stanford.edu/webhelp
http://www-sul.stanford.edu/search/form.html
http://www-sul.stanford.edu/
http://www-sul.stanford.edu/cgi-bin/tellus.cgi
http://www-sul.stanford.edu/webhelp
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Looking back, historical notes show 
that in 1933, the Stanford Library's 
scattered special collections, 
approximately 5,000 volumes, were 
placed in a seminar room on the top 
floor of the library called the Rare Book 
Room. Several years later the room 
was renamed for Albert M. Bender, the 
San Francisco bibliophile whose 
philanthropy benefited the Stanford rare book collections.  
 
PHOTO TOUR OF RESTORATION  

 
 
If you would like to view a short photographic tour of the 
reconstruction project in the Bender Room, please start here.  
 
 
FLOORPLAN  

 
 
Map of the 5th floor.  
 
 

 
Artist's rendering of Bender Room plans, 1998.  
 
http://www-sul.stanford.edu/depts/green/bender/index.html 
 
  

http://www-sul.stanford.edu/depts/green/bender/bendertour.html
http://www-sul.stanford.edu/depts/green/floor5/floor5.html
http://www-sul.stanford.edu/depts/green/bender/index.html
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Collection Title:   Guide to the Albert M. Bender Papers, 1920-1941 
  
Collection Number:  Consult repository    
 
Get Items:   No online items  
 

Contact Mills College 

 
Description 
 
The archive consists mainly of correspondence to Albert M. Bender; generally there are 
no carbons or copies of his letters. 
 
Background 
 
Albert M. Bender was born in Dublin, Ireland in 1866 and died in San Francisco, 
California in 1941. He came to San Francisco when he was sixteen and started out as 
an errand boy in the insurance business. Bender was an insurance broker by 
profession, a patron of the arts, and trustee of Mills College. He was so widely known 
and respected that a letter addressed simply "Saint Albert of San Francisco" once 
reached him through the U.S. Mail. He had friends of distinguished reputation 
throughout California and indeed throughout the world."This brings up the matter of 
AMB's correspondence. He probably gets more letters from a greater variety of people 
and on a wider variety of subjects than anybody else in the country. Visitors to his 
office frequently have trouble finding him at all, so high are the accumulations of 
correspondence on his desk, his table, the tops of his bookcases and filing cabinets and, 
not infrequently, on all the chairs. The overflow he stuffs into his pockets, which are, 
consequently, always bulging. AMB professes to find this avalanche of mail a sore trial, 
but one observes that whenever the postman brings in a new batch his eyes light up 
and he can't open it fast enough. The new letters are tossed on top of those that came 
in the last mail, and they are covered up in turn when the next arrive.... His letters are 
not only read and lost; they are also answered, and not with perfunctory notes. His 
replies probably average about a page and a half each, single-spaced. All this refers to 
his normal correspondence. Around Christmas time the flow both of incoming and 
outgoing mail much increases. AMB's orders for Christmas cards are said to run into 
the thousands."  
 
Restrictions 
 
Contact the Special Collections Curator, F.W. Olin Library, Mills College for copyright 
information and permission to publish.  
 
Availability 
 
Open for use by qualified researchers. 

http://www.mills.edu/academics/library/special_collections
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http://www.oac.cdlib.org/findaid/ark:/13030/tf8x0nb3jw 

Albert M. Bender 

From Wikipedia, the free encyclopedia 
 
Albert M. Bender (1866–1941) was a leading patron of the arts in San Francisco in 
the 1920s and 1930s, who played a key role in the early career of Ansel Adams. By 
providing financial assistance to artists, writers and institutions he had a significant 
impact on the cultural development of the city and well beyond it. 

Early life 

Albert Maurice Bender was born in Dublin, Ireland, in 1866, the son of Rabbi Philip 
Bender and Augusta Bremer Bender, both of whom were German. In 1881 he 
emigrated to the United States in the company of one of his maternal uncles, Joseph 
Bremer. Joseph Bremer and his brother William had already settled in San Francisco, 
and William hired the young Bender to work in his insurance office. Bender eventually 
became a very successful insurance broker in his own right. 

Patron of the Arts 

A lover of literature from an early age, Bender began collecting rare books and helped 
create the Book Club of California in 1912. Inspired by his cousin Anne Bremer, a 
professional artist, Bender began collecting local contemporary art and the arts of 
China, Japan and Tibet. He became very interested in getting to know and help the 
artists and writers of the San Francisco Bay Area. 

Bender enjoyed giving things away even more than he liked acquiring them, and he 
became a prolific donor to Bay Area museums and libraries. He was once called "the 
most active buyer—and donor—of the work of California artists the state had ever 
known."[1] He donated significant collections to what are now the Fine Arts Museums 
of San Francisco, the San Francisco Museum of Modern Art, the Mills College Art 
Museum and the University of California Berkeley Art Museum and Pacific Film 
Archive. 

In 1932 he donated 260 pieces of Asian art to the National Museum of Ireland in 
memory of his mother. He gave collections of rare books and fine printing to Mills 

http://www.oac.cdlib.org/findaid/ark:/13030/tf8x0nb3jw
http://en.wikipedia.org/wiki/San_Francisco
http://en.wikipedia.org/wiki/Ansel_Adams
http://en.wikipedia.org/wiki/Albert_M._Bender#cite_note-0
http://en.wikipedia.org/wiki/Fine_Arts_Museums_of_San_Francisco
http://en.wikipedia.org/wiki/Fine_Arts_Museums_of_San_Francisco
http://en.wikipedia.org/wiki/San_Francisco_Museum_of_Modern_Art
http://en.wikipedia.org/wiki/Mills_College
http://en.wikipedia.org/wiki/Berkeley_Art_Museum_and_Pacific_Film_Archive
http://en.wikipedia.org/wiki/Berkeley_Art_Museum_and_Pacific_Film_Archive
http://en.wikipedia.org/wiki/National_Museum_of_Ireland
http://en.wikipedia.org/wiki/Mills_College
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College, Stanford University, the University of California and the San Francisco Public 
Library. 

His generosity in Europe earned him the titles of Fellow of the Royal Society of 
Antiquaries of Ireland, Fellow of the Royal Geographic Society, Chevalier of the Legion 
of Honor of France and Cavaliere of the Crown of Italy. He received honorary degrees 
from Mills College and the University of California, Berkeley. Stanford University has a 
Bender Room in its library, and at Mills College there is a Bender Room in the former 
library building. 

Bender served as a trustee of Mills College, a commissioner of the San Francisco Public 
Library, a director of the Japan Society, the Home for Aged Disabled, the Book Club of 
California and the San Francisco Symphony, Art Association, Opera Association and 
Opera Guild. 

Bender helped launch the photography career of Ansel Adams. He financed the 
publication of Adams's first portfolio (Parmelian Prints of the High Sierra, 1927) and 
his first book (Taos Pueblo, with author Mary Hunter Austin, 1930). 

Judaism 

Bender was described as "the best-known Jew in San Francisco" in the 1930s. He "was 
a founding board member of the Federation of Jewish Charities and a long-time 
congregant of Emanu-El, whose cavernous sanctuary could not hold all who came to 
his funeral.[2] 

Albert Bender Exhibition 

A new permanent exhibition at the National Museum of Ireland opened in 2008, 
entitled "A Dubliner's Collection of Asian Art - The Albert Bender Exhibition." This 
exhibition displays the material donated by Albert M Bender to the National Museum 
of Ireland during the 1930s. This exhibition is on display at the National Museum's 
Decorative Arts & History site at Collins Barracks, Dublin.[3] 

Resources 

The Bender Papers in the F.W. Olin Library, Mills College, consist of 5,344 items, 
including letters from many of the prominent thinkers of the day. Some 675 of these 
items are available on microfilm at the Smithsonian Archives of American Art. 

http://en.wikipedia.org/wiki/Mills_College
http://en.wikipedia.org/wiki/Stanford_University
http://en.wikipedia.org/wiki/University_of_California
http://en.wikipedia.org/wiki/Ansel_Adams
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http://en.wikipedia.org/wiki/Albert_M._Bender#cite_note-Rosenbaum-1
http://en.wikipedia.org/wiki/National_Museum_of_Ireland
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http://en.wikipedia.org/wiki/Mills_College
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San Francisco County Biographies  
 

ALBERT M. BENDER 
  

      Albert M. Bender’s interests extend in so many directions and his activities cover so 
broad a field that the attempt to classify him presents a variety of problems. It is safe 
to say, however, that few citizens of San Francisco have exercised a broader influence 
or been identified with a greater variety of constructive enterprises than he. A native 
of Ireland, Mr. Bender came to San Francisco in his early youth, where he entered the 
insurance business, a calling which he has followed ever since and in which he has 
achieved conspicuous success. 
 
      However, the creation and management of an exacting business has represented 
only one phase of his singularly varied career. In addition, he has for years been an 
outstanding figure in the cultural life of the community, and during this period few 
enterprises coming within this broad classification have been launched that do not 
owe much of their success to his wise and discriminating aid. Mr. Bender is frequently 
referred to as a patron of the arts and, when it is used in its widest sense, the 
designation is a fitting one. Painting, sculpture, music, fine printing, literature and in 
fact all forms of artistic expression, are among his especial enthusiasms. Although he 
has long been a discriminating collector of art objects, his interest has never been 
merely that of a collector. In all fields of art, it is the producer rather than the product 
that mainly interests him. Recognition for the artist and the enhancement of the city’s 
cultural life are the ends to which he has devoted the major part of his time and 
energies. 
 
      His accomplishments in these fields have been little short of remarkable. The 
California School of Fine Arts owes much to his benefactions, of which perhaps the 
most far-reaching in its influence has been his creation of an endowment providing 
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substantial annual prizes and scholarships for promising art students. These are 
known as the Anne Bremer Prizes, so named in memory of his cousin, the celebrated 
California painter. The magnificent collection of Oriental art, now housed in the Palace 
of the Legion of Honor, is another monument both to Mr. Bender’s discriminating taste 
in art matters and to his generosity, for the entire collection is a gift to the city. The 
impressive new art gallery at Mills College, with its unusually representative collection 
of the work of outstanding contemporary artists and Oriental art, was also made 
possible in a large measure by his keen interest and generous support. 
 
      In the allied field of fine printing, his influence has been at least equally wide. His 
desire to share with others his enthusiasm for the masterpieces of book production has 
led him to establish four collections of fine printing in the bay region; at Stanford 
University, the University of California, Mills College, and the San Francisco Public 
Library. In each of these he has placed comprehensive exhibitions of the work of the 
world’s master printers, thereby arousing an interest in the book beautiful that could 
be obtained in no other way, and affording students and others the opportunity to 
examine and study its outstanding examples. At Mills College, of which institution he is 
a trustee, Mr. Bender has supplemented his typographical exhibition with a collection 
of books and documents relating to the literature of the west, which in importance and 
interest can probably not be equaled elsewhere. The latter is particularly rich in 
manuscripts, containing the original copy of scores of books by outstanding writers of 
the west. As chairman of the publication committee of The Book Club of California, Mr. 
Bender has been the moving spirit in the publication by that organization of many 
works of western literature, and in gaining added recognition for San Francisco’s 
notable printers. 
 
      But these and numerous other organized activities in art matters do not tell all, or 
indeed the most important part, of his benefactions in these fields. In the words of 
George West, “the artists of San Francisco would brush all this aside in appraising the 
man. ... They would think instead of the hundred-and-one obscure acts of personal 
friendliness, to individuals, and of a continuously understanding and sympathetic 
interest in all that they did. He is that rare patron, a man who is one of those he helps, 
modest and generous always in the presence of another’s achievement.” 
  
  
Transcribed by: Jeanne Sturgis Taylor. 
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Lesson Plan #4 for Memorabilia 
 

Travis Tyler 
 

 Subject Area:       History-Social Science    
Grade Level:     4th 

ELD Level:             _Beginning   _Early Intermediate     _Intermediate   
                                 X Early Advanced      _Advanced 
 

Subject Area Standards 
 
History-Social Science  4.5.4  Explain the structures and functions of state governments, 
including the roles and responsibilities of their elected officials. 
ELD Standards 
 
Make oneself understood when speaking by using consistent standard English 

grammatical forms, sounds, intonation, pitch, and modulation but may make 
random errors. (page 21) 

Read aloud with appropriate pacing, intonation, and expression increasingly complex 
narrative and expository texts.  (page 44) 

Describe relationships between the text and one’s personal experience. (page 55) 
Independently write a persuasive letter with relevant evidence.  (page 75) 
Produce independent writing with consistent use of correct capitalization, punctuation, 

and spelling. (page 83) 
Objectives 
 
After listening to instruction on the role of local government and seeing images of Kings 
Canyon, the student will present a well-planned poster on their favorite place in nature 
and how they could protect it.  
Materials 
 
Ansel Adams photographs 
Book – Eye on the Wild by Julie Dunlap.  
Posters, crayons, markers, pencils, pictures, glue sticks 
Key Vocabulary Words 
 
Conservation, town meeting, habitat, wilderness, preservation, Imminent Domain 
SDAIE Strategies 
 
Use visuals, art activity, prior knowledge, speak slowly and repeat vocabulary and 

concepts. 

Accommodations for Special Needs  
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Speech impairment:  Allow the students to present their posters from their seats and in a 
random order, because using alphabetical order creates greater anticipation and 
anxiety.  Be patient with the students. 
Anticipatory Set  (Contextualization/Introductory Experience) 
 
Instruct the students to select the most enjoyable place in nature they can remember 
visiting.  It could be at a park, in their back yard, anywhere they have been.  Then tell 
them to imagine that due to one of several reasons such as mining or a dam project that 
the area is going to be destroyed.  Give them thoughts to meditate on “Who has authority 
to do this?”  “How could I find and attempt to persuade these people?” 
 
Instructional Input  
(Modeling/Bridging/Schema Building/Metacognitive Development) 
 
The example for the class is Ansel Adams, who used letters, photography, and meetings to 
convey that the land to be submerged in a particular dam project, King’s Canyon, was 
worth more to Americans as it was.  He posed that people need to experience nature’s 
beauty as part of a happy life.   
 
Show students images of King’s Canyon either by Ansel or by any other photographer.  
This was one such important place, and it was to be flooded.  If the dam were built, there 
would be some positive outcomes.  Some residents could gain electricity and some 
farmers could have better irrigation.  The instructor may wish to read pages 35 and 36 of 
“Eye on the Wild” to the class. 
 
Explain to the students about our local representatives, that their purpose is to represent 
the interests of the people.  How would we begin trying to prevent the area of our choice 
from being used for a project?  Who would we contact?  Check local administrations such 
as a local water board or farming board.  
 
We can even set up a meeting with a public official, W need to learn how to request a 
meeting.  Demonstrate to the students how to get in touch with the local government, 
when town meetings are held, and how to properly attempt to organize a personal 
meeting with the mayor or another elected official.   
Procedure 
 
• The teacher reads two pages of Eye on the Wild to the students.  
• Explain the procedures and strategies available for citizens to communicate their 

interests to the proper members of government and how to find whom we are 
supposed to contact.   

 Introduce the resources available at our own town hall and our state capital.   
 Show the individual Ansel Adams photograph “Presidential Medal of Freedom” to the 

students and read and explain what it says. 
Guided Practice 
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Source: Byington, Lewis Francis, “History of San Francisco 3 Vols”, S. J. Clarke 
Publishing Co., Chicago, 1931. Vol. 2, pages 47-49. 
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As individuals the students begin creation of a poster showing a place important to them, 
why it is important, and how they could protect it. They will need plenty of possible 
resources for information and posters may require a ‘rough draft’.   
It is best if the teacher can show an example and give a presentation. 
Closure 
 
Students present their posters to the class from their seats. 

Assessment/Evaluation 
 
The posters are graded for appearance, information provided, and for the presentation. 

Independent Practice or Follow-up Activity 
 
The next history test will include one or two basic questions on how to get in touch with 
our government representatives and city hall. 
 
Resources: 
 
Photograph by Ansel Adams: 
“Presidential Medal of Freedom” 
 
Book:  Eye on the Wild: A Story about Ansel Adams by Julie Dunlap. (1995). Carolrhonda 
books.. ISBN-0-87614-944-1. 64 pages.  
 
Any photographs of Kings Canyon by Ansel Adams or any other photographer 

http://freepages.genealogy.rootsweb.com/~npmelton/sfb.html
http://history.sloco.net/CABio/index.html
http://freepages.genealogy.rootsweb.com/~npmelton/sfc.html
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Lesson Plan #5 for Memorabilia 
 

Elaine Greta Smith 
 

 Subject Area:         History Social Science and Visual & Performing Arts  
Grade Level:           4th 
ELD Level:             _Beginning  __Early Intermediate _X_ Intermediate    
        _ Early Advanced   _Advanced 
  
Subject Area Standards 
 
Visual & Performing Arts 5.5.4:  Read biographies and stories about artists and 
summarize the readings  
in short reports, telling how the artists mirrored or affected their time period or culture. 
 
ELD Standards  
 
Produce independent writing that is understood when read, but may include inconsistent 
use of standard grammatical forms. (page 73) 
Produce independent writing that may include some inconsistent use of capitalization, 
periods, and correct spelling. (page 82) 
Use standard word order but may have inconsistent grammatical forms (e.g., subject/verb 
agreement) (page 82) 
 

Objectives 
 
Students will read articles about Ella Young and write a short report answering ‘who’, 
‘what’, ‘when’, ‘when’ and ‘how’ on a graphic organizer. 
Materials 
 
Internet articles and a photo of Ella Young.  Additional materials include white paper, 
crayons and/or colored pencils. 
Key Vocabulary Words 
 
Economy, mythology, folklore, blacklisted, citizenship, whimsical, dignified, Celtic, druid 
and Ireland. 
SDAIE Strategies 
 
Photo, Read Aloud, Graphic Organizer (Who, What, When, Where, How & Why) and Pair 
Share 
 
Accommodations for Special Needs 
 
Visually Impaired:  Utilize and Elmo, Power Point or Overhead Projector so students can 
see teacher demonstrate how to write report sections. 
 
Anticipatory Set  (Contextualization/Introductory Experience) 
Do you need a time machine to travel through time?  Is time travel really possible?  Did 
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you know that  
you can go anywhere in time, space, land or sea without ever leaving your seat just by 
reading a book? Allow for student discussion.  Ella young wrote books and poems and 
allowed people to use their imaginations in just that way. 
 
Instructional Input   
(Modeling/Bridging/Schema Building/Metacognitive Development) 

 
(1) The teacher will review vocabulary words.  (2) The teacher will read self-selected 

sections of  
Available articles on Ella Young.  (3) The teacher will review graphic organizer in the 

form of:   
Who, What, When, Where, How & Why?  (4) The teacher will distribute selected 

articles to 
students for continued reading upon completion of Guided Practice session. 

 
Guided Practice 
 

The teacher will complete ‘Who’ section of graphic organizer modeling how to locate 
information on Ella Young from available internet articles.  Information may 
include where and when she was born, the names of any family members, where 
she may have gone to school, lived or any other interesting personal information.  
Teacher may request input from students and they will copy the same details on 
their graphic organizer. 

The teacher will complete ‘What’ section of graphic organizer in the same manner as 
stated in number 1.  Data may include what Ms. Young was interested in, what was 
she best known for, what did she do for a living?  The teacher will solicit input from 
the students as they complete the “What” section as a class. 

 
Closure 
 

On their own in class, students will complete the remaining sections – ‘When’, ‘Where’ 
& ‘How” of  the graphic organizer on their own by reading through the previously 
handed out articles on Ella Young. 

‘When’ information could include during what time period was she in Ireland and 
when did she immigrate to the United States and were there any issues with her 
entering the U. S. 

‘Where’ information could include the place(s) she lived, worked or traveled. 
‘How’ is it that we are aware of Ella Young today? 

 
Assessment/Evaluation 
 
Students will pair share their completed reports and teacher will randomly select 2 – 3 
students to share in front of the class. 
 

Independent Practice or Follow-up Activity 
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Students will create a six-picture comic strip depicting any part of the life of Ella Young.  
Students may use their imagination. 
 

Resources 
 
http://en.wikipedia.org/wiki/Ella_Young   
 (The teacher may review books or poems for appropriateness and share with the class) 
http://www.searcs-web.com/young.html 
http://www.lib.rochester.edu/camelot/auth/ellaybio.htm 
http://www.thesunsraven.com/dsellayoung.html 
 
Photograph by Ansel Adams: 
“Ella Young, San Francisco, 1929” 
 
 
 
 
 
 
 

Student Name: ____________________________                           Date:  ___________________________ 
 

Report on Ella Young 

1. Who: 

 
 
 
 
 
 
 
2.  What: 

 
 
 
 
 
 
 
3. When: 

 
 
 

http://en.wikipedia.org/wiki/Ella_Young
http://www.searcs-web.com/young.html
http://www.lib.rochester.edu/camelot/auth/ellaybio.htm
http://www.thesunsraven.com/dsellayoung.html
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4.  Where: 

 
 
 
 
 
 
5.  How: 

 
 
 
 
 
 
 
6. Why 

Ella Young 

From Wikipedia, the free encyclopedia 
 
This article is about the Irish poet and Celtic mythologist.  
 

Ella Young 

 
Ella Young in 1930. 

http://en.wikipedia.org/wiki/File:Ella_Young_1930_by_Edward_Weston_Center_for_Creative_Photography.jpg
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Born 
26 December 1867 

County Antrim, Northern Ireland 

Died 
23 July 1956 (aged 88) 

Oceano, California, United States 

Occupation Poet, folklorist, teacher 

Nationality Irish American 

Period Modernist 

Subjects Celtic mythology 

Literary 

movement 
Celtic Revival 

Notable 

work(s) 

Celtic Wonder Tales; The Wonder-

Smith and His Son; The Tangle-Coated 

Horse 

 

Ella Young (December 26, 1867 – July 23, 1956) was an Irish poet 
and Celtic mythologist active in the Gaelic and Celtic Revival literary movement of the 
late 19th and early 20th century.[1] Born in Northern Ireland, Young was an author of 
poetry and children's books. She emigrated from Ireland to the United States in 1925 
as a temporary visitor and lived in California. For five years, she gave speaking tours 
on Celtic mythology at American universities, and in 1931, she was involved in a 
publicized immigration controversy when she attempted to become a citizen. 

Young held a chair in Irish Myth and Lore at the University of California, Berkeley for 
seven years. At Berkeley, she was known for her colorful and lively persona, giving 
lectures while wearing the purple robes of a Druid, expounding on legendary creatures 
such as fairies and elves, and praising the benefits of talking to trees. Her encyclopedic 
knowledge and enthusiasm for the subject of Celtic mythology attracted and 
influenced many of her friends and won her a wide audience among writers and artists 
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in California, including poet Robinson Jeffers, philosopher Alan Watts, 
photographer Ansel Adams, and composer Harry Partch, who set several of her poems 
to music.[2] 

Later in life, she served as the "godmother" and inspiration for the Dunites,[3] a group 
of artists living in the dunes of San Luis Obispo. She retired to the town of Oceano 
where she died at the age of 88. 

Early life and work in Ireland 

Born in Fenagh, County Antrim, she grew up in Dublin in a Protestant family and 
attended the Royal University. She later received her master's degree at Trinity 
College, Dublin.[4] Her interest in Theosophy led her to become an early member of 
the Hermetic Society, the Dublin branch of the Theosophical Society, where she met 
writer Kenneth Morris. Her acquaintance with "Æ" (George William Russell) resulted 
in becoming one of his select group of protégés, known as the "singing birds." 
Young's nationalist sentiments and her friendship with Patrick Pearse, gave her a 
supporting role in the Easter Rising; as a member of Cumann na mBan,[5] she smuggled 
rifles and other supplies in support of Republican forces.[6] Young's first volume of 
verse, titled simply Poems, was published in 1906, and her first work of Irish folklore, 
The Coming of Lugh, was published in 1909. She became friends with William Butler 
Yeats' erstwhile flame Maud Gonne, and Gonne illustrated Young's first book of stories, 
Celtic Wonder Tales (1910). Although Young continued to write poetry, it was for her 
redactions of traditional Irish legends that she became best known. 

Immigration to the United States 

Young first came to the United States in the 1920s to visit friends, traveling 
to Connecticut to meet Mary Colum (Molly) and her husband, Irish poet Padraic 
Colum.[7] In 1922, Celtic studies scholar William Whittingham Lyman Jr. left 
the University of California, Berkeley. Young was hired to fill the post in 1924[8] and she 
immigrated to the United States in 1925. Her love for folklore got her in trouble at the 
immigrant inspection station when she came through Ellis Island. According to Kevin 
Starr[9] Young "had been briefly detained at Ellis Island as a probable mental case 
when the authorities learned that she believed in the existence of fairies, elves, and 
pixies."[10] At the time, people suspected to have a mental illness were denied admission 
to the U.S. 

While based in California, Young began speaking at various universities in 1925, first 
lecturing at Columbia University[11] and then Smith College, Vassar College and Mills 
College.[12] According to Norm Hammond, 

Wherever she went, she was received enthusiastically, especially by the young people 
of America. They loved this white-haired lady with the eyes of a seer that appeared to 
be lighted from within. She spoke with a melodious voice; when she spoke everyone 

http://en.wikipedia.org/wiki/Robinson_Jeffers
http://en.wikipedia.org/wiki/Alan_Watts
http://en.wikipedia.org/wiki/Ansel_Adams
http://en.wikipedia.org/wiki/Harry_Partch
http://en.wikipedia.org/wiki/Ella_Young#cite_note-1
http://en.wikipedia.org/wiki/Dunites
http://en.wikipedia.org/wiki/Ella_Young#cite_note-2
http://en.wikipedia.org/wiki/San_Luis_Obispo,_California
http://en.wikipedia.org/wiki/Oceano
http://en.wikipedia.org/wiki/County_Antrim
http://en.wikipedia.org/wiki/Dublin
http://en.wikipedia.org/wiki/Royal_University
http://en.wikipedia.org/wiki/Trinity_College,_Dublin
http://en.wikipedia.org/wiki/Trinity_College,_Dublin
http://en.wikipedia.org/wiki/Ella_Young#cite_note-3
http://en.wikipedia.org/wiki/Theosophy
http://en.wikipedia.org/wiki/Hermeticism
http://en.wikipedia.org/wiki/Theosophical_Society
http://en.wikipedia.org/wiki/Kenneth_Morris_(author)
http://en.wikipedia.org/wiki/George_William_Russell
http://en.wikipedia.org/wiki/Nationalist
http://en.wikipedia.org/wiki/Patrick_Pearse
http://en.wikipedia.org/wiki/Easter_Rising
http://en.wikipedia.org/wiki/Cumann_na_mBan
http://en.wikipedia.org/wiki/Ella_Young#cite_note-4
http://en.wikipedia.org/wiki/Irish_Republican
http://en.wikipedia.org/wiki/Ella_Young#cite_note-5
http://en.wikipedia.org/wiki/William_Butler_Yeats
http://en.wikipedia.org/wiki/William_Butler_Yeats
http://en.wikipedia.org/wiki/Maud_Gonne
http://en.wikipedia.org/wiki/Connecticut
http://en.wikipedia.org/wiki/Mary_Colum
http://en.wikipedia.org/wiki/Padraic_Colum
http://en.wikipedia.org/wiki/Padraic_Colum
http://en.wikipedia.org/wiki/Ella_Young#cite_note-6
http://en.wikipedia.org/wiki/William_Whittingham_Lyman_Jr
http://en.wikipedia.org/wiki/University_of_California,_Berkeley
http://en.wikipedia.org/wiki/Ella_Young#cite_note-7
http://en.wikipedia.org/wiki/Ellis_Island
http://en.wikipedia.org/wiki/Ella_Young#cite_note-8
http://en.wikipedia.org/wiki/Ella_Young#cite_note-9
http://en.wikipedia.org/wiki/Columbia_University
http://en.wikipedia.org/wiki/Columbia_University
http://en.wikipedia.org/wiki/Smith_College
http://en.wikipedia.org/wiki/Vassar_College
http://en.wikipedia.org/wiki/Mills_College
http://en.wikipedia.org/wiki/Mills_College
http://en.wikipedia.org/wiki/Ella_Young#cite_note-11


264 
 

listened. She had a thin, wispy quality that made her appear as the apparition of the 
very spirits she described. Indeed, her skin had an almost translucent quality.[13] 

Young lived in Sausalito in the mid-1920s. She was the James D. Phelan Lecturer in 
Irish Myth and Lore at the University of California, Berkeley for seven years. 

Later life 

In 1928, Young's book The Wonder-Smith and His Son, illustrated by Boris 
Artzybasheff, became a Newbery Honor Book (runner-up). During this period, she 
occasionally visited Halcyon, California, a Theosophical colony near San Luis Obispo. 
While living in a cabin behind John Varian's house, Young finished writing The Tangle-
Coated Horse and Other Tales, a 1930 Newbery Honor Book.[14] In Halcyon, her eclectic 
circle of friends included Ansel Adams, whom she had first met in either 1928 or 1929 
in San Francisco through their mutual friend, Albert M. Bender.[15] She traveled with 
Adams and his wife, Virginia, to Santa Fe, New Mexico in 1929, spending time with 
friends and visiting artists at the Taos art colony, and staying with Mabel Dodge 
Luhan.[16] In Taos, Young also visited with Georgia O'Keeffe.[17] A photograph of Young 
and Virginia Adams appears in Ansel Adams's autobiography. 

Adams recalls that Young and fellow writer Mary Hunter Austin did not get along very 
well together, but that conservationist Dorothy Erskine was one of Young's good 
friends.[15] 

In 1932, The Unicorn with Silver Shoes was released, illustrated by Robert Lawson.[18] 
Young published her autobiography, Flowering Dusk: Things Remembered Accurately 
and Inaccurately in 1945. Later, she found particular affinity in the California 
Redwoods After battling cancer, Young was found dead in her home in Oceano on July 
23, 1956. She was cremated, and in October, her ashes were scattered in a redwood 
grove. A grave marker is located in the Santa Maria Cemetery District, Santa Maria, 
California. Young left the bulk of her estate to the Save-the-Redwoods League.[19] 

Legacy 

Writer Rose Murphy released a biography of Ella Young in 2008.[20] The South County 
Historical Society of San Luis Obispo County, California is active in the research and 
preservation of the history of the Dunites and Ella Young.[21] An archive of her papers 
is currently held by the Charles E. Young Research Library Department of Special 
Collections at the University of California, Los Angeles.[22] 

Celtic Wonder Tales, The Wonder-Smith and His Son, and The Tangle-Coated Horse 
were republished in 1991 by Floris Books and Anthroposophic Press.[18] 

Selected publications 

• Poems (1906)  
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• The Coming of Lugh (1909)  
• Celtic Wonder Tales (1910)  
• The Rose of Heaven (1920)  
• The Weird of Fionavar (1922)  
• The Wonder-Smith and His Son (1927)  
• The Tangle-Coated Horse and Other Tales (1929)  
• To the Little Princess (1930)  
• The Unicorn with Silver Shoes (1932)  
• Marzilian (1938)  
• Flowering Dusk (1945)  
• Seed of the Pomegranate (1949)  
• Smoke Myrrh (1950)  

 
 
 
 

    

 
                                               Email: info@searcs-web.com  
 
                                               20th Century Ireland - Ella Young (1865-
1951)  
 
Ella Young was born in County Antrim. She grew up in Dublin where 
she studied Law and Political Science at the Royal University. She 
joined the Theosophy Society and later the Hermetic Society which 
included W.B. Yeats and Æ [George Russell] among its members. 
After University Young went to live in the West of Ireland where she 
studied Irish. In 1906 she published her first volume of poetry entitled 
Poems and in 1909 her first volume of folk tales The Coming of 
Lugh which was followed by Celtic Wonder Tales (1910). 
Young joined Sinn Féin in 1912 and in 1914, while sharing a flat 
with Maud Gonne, she became a founder member of Cumann na 
mBan. Young was active in Cumann na mBan during the Easter 
Rising and the War of Independence when she smuggled guns for 
the republicans. Young was opposed to the Anglo-Irish Treaty and 
fought on the republican side during the Irish Civil War. She was 
imprisoned by the Free State in Mountjoy Gaol and in the North 
Dublin Union Internment Camp. On her release Young emigrated to 
America where she became a lecturer in the University of California. 
In 1929 Young published a series of short stories based on the Fenian 

 
Ella Young (1865-1951) 

http://www.sacred-texts.com/neu/celt/cwt/index.htm
http://en.wikipedia.org/wiki/The_Wonder-Smith_and_His_Son
http://en.wikipedia.org/wiki/The_Tangle-Coated_Horse_and_Other_Tales
mailto:info@searcs-web.com?subject=Ella%20Young%20
http://www.searcs-web.com/gonne.html
http://www.searcs-web.com/1916.html
http://www.searcs-web.com/1916.html
http://www.searcs-web.com/index.html
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Cycle of Irish mythology entitled The Tangle-Coated Horse. Young 
published many volumes of short stories for children, the best 
remembered of which is The Unicorn with Silver Shoes (1932). Her 
memoirs Flowering Dusk were published in 1945. Young's poem The 
Red Sunrise was first published in Red Hand Magazine Vol.1 No.1 
September, 1920.©  
 

The Red Sunrise 
(Moraig's Song*) 

O, it's dark the land is, and it's dark my heart is, 
But the red sun rises when the hour is come. 

O, the red sun rises, and the dead rise; I can see them, 
And my own boy and Conn, who won the battles, 

And the lads who lost. 
They have bright swords with them that clash the battle welcome. 

A welcome to the red sun that rises with our luck.  
*In Irish mythology Moraig (variously Morrigu / Morrigan) was a goddess of war.  

 
http://www.searcs-web.com/young.html 

ELLA YOUNG 
 

In early Irish society there existed an honoured group of people called the “Filid.” They 
preserved the native stories and they were learned in the magical arts. It is within this 
ancient tradition that Ella Young (1867-1956) lived her unique and creative life. In the 
late 1800’s Ella began to gather the old tales that had been handed down from family 
to family for centuries. She lived among the rural folk in the West of Ireland and in the 
hills south of Dublin. As part of her devotion to Irish culture she learned Gaelic and, as 
a major contributor to the Celtic Revival, she taught classes in the language and the 
myths. 
 
Ella’s spirituality reached deep into the land and into the heart of ancient Ireland. 
Others have called her a seeress, a druidess, or a witch – the magical name she gave 
herself was “Airmid” - the goddess of healing who drew her powers from the fertile 
green earth. She knew first-hand about the faery folk of Ireland – she heard their 
music and listened to their stories. Ella was truly blessed - for her life flowed in 
harmony with her beliefs, her nationalism, and her career as an author and lecturer. 
 
Ella’s dear friend Maud Gonne described Ella as “an extraordinary woman [who] had 
the gift of making life colourful.” She was a valued and respected friend to many in 
Dublin during those exciting and important years of the Celtic Revival. She shared 
ideas on mysticism, literature, and nationalism with A.E. (George Russell), William 
Butler Yeats, Padriac Colum, Standish O’Grady, Austin Clarke, and others who worked 
to preserve Irish culture. Yet her work was not all about lofty ideals. After the 1916 
uprising (which she witnessed) she hid ammunition in her home for the Republican 
Army and when the treaty with England was signed that divided the sacred island of 
Eire, Ella Young’s heart broke for she knew the magic had fled her native land. 
 
In 1925 Ella Young came to America and brought with her all the myths and legends 

http://www.searcs-web.com/young.html
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and she wrote them down as stories and as poems and she lectured in town halls and 
great universities. Her audiences were enthralled – not only by Ella’s great knowledge 
but also by the beauty and romance of her words. She became an important literary 
and spiritual figure in California, much as she had been in Dublin, influencing people 
like poet Robinson Jeffers, photographer Ansel Adams, artist John O’Shea, and 
composer Harry Partch. She found her faeries again in the sacred land of Point Lobos 
and in the isolation of her cottage garden on the dunes of Arroyo Grande 
 
http://www.thesunsraven.com/dsellayoung.html 
 
 
 
 
 

Ella Young 
 

1867-1956 
 
Ella Young (1867-1956) was born in Fenagh, County Antrim, in Ireland, one of several 
daughters in the Protestant Young family. As a student at the Royal University, she 
studied economy, history and law, and developed an interest in Irish mythology and 
folklore. This interest in all things Irish rather naturally led her to support the 
Republican cause, and shortly after she began writing for Sinn Féin, she also began 
gun-running for the Irish Republican Army. During the Rising (in her own words, "a 
thing that counted greatly in my life"[1]), she was blacklisted and fled to Connemara. 
She returned to Dublin in 1919, remaining there until leaving to lecture in the United 
States in 1925.  
 
After touring the US as a lecturer for six years, she was granted citizenship and settled 
in California to teach at the University of California at Berkeley and continue her 
folklore studies, shifting her focus to Mexican and Native American legends. Retiring 
only when she no longer had the energy to teach, she lived out the rest of her life 
gardening, writing, and attending to the whims of her cats.  
 
According to both friends and casual observers, the air of otherworldliness present in 
Young's writing also spilled over into her everyday persona, causing her friend and 
fellow writer Padraic Colum to refer to has as "a reincarnated Druidess."[2] Eve Riehle 
noted that "no words could describe her,"[3] but this circumstance does not seem to 
have stopped her biographers from trying. They depict her as wise and whimsical, 
dignified and merry, fierce and gentle, all in the same moment. A reclusive and 
unconventional person, she nevertheless had a charismatic and authoritative presence 
that was only underscored by her immense store of knowledge, which spanned topics 
ranging "from American politics to the art of Rodin, from the tantrums of royal 
mistresses to the spiritual stature of Schweitzer, never overlooking for long, the high 
thinking of certain horses, or the nobility of her current cat."[4] 
 

http://www.thesunsraven.com/dsellayoung.html
http://www.lib.rochester.edu/camelot/auth/ellaybio.htm#f1
http://www.lib.rochester.edu/camelot/auth/ellaybio.htm#f2
http://www.lib.rochester.edu/camelot/auth/ellaybio.htm#f3
http://www.lib.rochester.edu/camelot/auth/ellaybio.htm#f4
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During her life, Young was known best for her work in the Celtic Revival of the late 
19th and early 20th centuries. Working extensively with Irish mythology and folklore, 
she re-wrote the material into stories for children. Her Celtic Wonder Tales (1910), 
The Wonder-Smith and His Son (1927), The Tangle-Coated Horse (1929), and The 
Unicorn with Silver Shoes (1932) were quite popular and are all still in print in some 
form. (Celtic Wonder Tales is the only one of the four still printed as its own book.) In 
addition, she lectured on mythology and wrote poetry. Young's contributions to the 
corpus of Arthurian Literature are limited to three poems, "The San-Grail" (originally 
published in The Rose of Heaven, 1918), "A Song that Trostan Made," and "Trostan 
Made This," (both originally published in The Weird of Fionavar, 1922). All three deal 
with illicit love, but in very different ways. "The San-Grail" evokes a feeling of capture 
and confinement, detailing how Lancelot is prevented from achieving grace and moral 
release because of his persistent desire for his lord's queen. The meter of the poem 
reflects this, tripping along in a regular fashion through the first three lines of each 
stanza, but in the fourth suddenly halts, yanking the reader back and denying the 
completion of the anticipated and desired metrical resolution, just as Lancelot is 
unexpectedly denied the relief of seeing the Grail or the Grail Maiden when the "Grail 
Maiden" in his vision turns out to be Guinevere. At the end of the poem, the reader is 
left with an impression of stagnation and despair as Lancelot is trapped by the fake 
Maiden's "enshadow"-ing hair and pale, still face. 
 
The two Trostan poems take a completely different approach, as though Young 
considered this pair of lovers to be victims of fortune rather than traitors against their 
liege lord. The lovers' emotions, as depicted by Young, have a quality of innocence that 
is lacking in her depiction of Lancelot and Guinevere's relationship. In "A Song that 
Trostan Made," a short blank verse poem, the speaker's words reflect his longing for 
his beloved, but contain no hint of the complicated situation he faces. The spare lines of 
"Trostan Made This" grow slightly darker, as the speaker laments love's "short 
blossoming," but the dark notes are limited to sadness, and remain untinged with 
anger or betrayal. Though apparently on his deathbed and believing that Isolde has 
abandoned him in his hour of need, no bitterness leaks through, only regret and 
acceptance. It is this acceptance that creates the most telling disparity between the 
Trostan poems and "The San-Grail." Rather than being trapped by love as is Lancelot, 
Trostan is free and ready for his death, and Young leaves the reader with a much more 
favorable impression of the pair of Celtic lovers than of the more Gallicized pair, a 
circumstance that is perhaps due to her own affections for the Celtic cause. 
 
---N. M. Heckel 
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Resources for Memorabilia 

 
 
Websites 
 
Students: 
 
http://www.oac.cdlib.org/findaid/ark:/13030/tf8x0nb3jw 
http://en.wikipedia.org/wiki/Albert_M._Bender 
http://www.anseladams.com/ 
http://www.biography.com/articles/Georgia-O%27Keeffe-9427684 
http://artsmarts4kids.blogspot.com/2008/10/georgia-okeeffe.html 
 
Teachers: 
 
http://www-sul.stanford.edu/depts/green/bender/index.html 
http://freepages.genealogy.rootsweb.ancestry.com/~npmelton/sfbbend.htm 
http://en.wikipedia.org/wiki/Georgia_O%27Keeffe 
http://desktoppub.about.com/od/glossary/g/contrastingcolors.htm 
http://www.coloring.ws/simple_shapes.htm 
http://en.wikipedia.org/wiki/Ella_Young   (teacher may review books or poems for 
appropriateness and share w/class) 
http://www.searcs-web.com/young.html 
http://www.lib.rochester.edu/camelot/auth/ellaybio.htm 
http://www.thesunsraven.com/dsellayoung.html 
 
Books  
 
Students: 
N/A 
 
Teachers: 
 

http://www.lib.rochester.edu/camelot/auth/ellaybio.htm
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Book:  Eye on the Wild: A Story about Ansel Adams by Julie Dunlap. (1995). 
Carolrhonda books.. ISBN-0-87614-944-1. 64 pages. 
 
 
Ansel Adams photos used: 
 
“Presidential Medal of Freedom” 
“Alfred Stieglitz with Georgia O’Keeffe Painting, 1944” 
“Alfred Stieglitz with Georgia O’Keeffe Painting, 1944” 
“Momma & Popa Coppa, San Francisco, 1928” 
“Ansel Adams with President Lyndon Johnson, c.1964” 
“Beaumont Newhall and Ansel Adams (by Martha Casanave), 1981 
 


	The California Missions: A Complete Pictorial History and Visitor's Guide (Sunset Pictorial) 320 pages.  ISBN: 978-0376051721
	California Missions and Presidios by Randy Leffingwell (2005) Voyageur Press. 176 pages ISBN: 978-0896584921
	California Missions: The Earliest Series of Views Made in 1856 by Henry Miller (1985). Bellerophon Books. 68 pages. ISBN: 978-0883881194
	 The Golden Gate Bridge by Jeffrrey Zuehike (2009). Lerner Classroom. 32 pages. ISBN 978-0761350125.
	 City Walks with Kids: San Francisco: 50 Adventures on Foot by Leslie Crawford, Sam Fox, and Dave Needham (2007). 50 pages. ISBN 978-0811860062
	Pros
	Cons
	Pros
	Cons
	Farming


	Introduction to Farming
	Resources for Farming
	Books/Websites
	Working Cotton 
	Life in a Bucket of Soil


	History-Social Science  4.5.4  Explain the structures and functions of state governments,
	including the roles and responsibilities of their elected officials.
	Make oneself understood when speaking by using consistent standard English grammatical forms, sounds, intonation, pitch, and modulation but may make random errors. (page 21)
	Read aloud with appropriate pacing, intonation, and expression increasingly complex narrative and expository texts.  (page 44)
	Describe relationships between the text and one’s personal experience. (page 55)
	Independently write a persuasive letter with relevant evidence.  (page 75)
	Produce independent writing with consistent use of correct capitalization, punctuation, and spelling. (page 83)
	Ansel Adams photographs
	Posters, crayons, markers, pencils, pictures, glue sticks
	Conservation, town meeting, habitat, wilderness, preservation, Imminent Domain
	Photograph by Ansel Adams:
	“Presidential Medal of Freedom”
	Any photographs of Kings Canyon by Ansel Adams or any other photographer
	Ella Young
	Ella Young
	1867-1956
	Resources for Memorabilia

	N/A
	“Presidential Medal of Freedom”



